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The role of kindergarten teachers in shaping young children's understanding of
sustainability is crucial. This research aims to understand preschool teachers'
perceptions of sustainability and evaluate their practices in the classroom. The
sample consisted of 16 early education teachers. In this study, data collected using
a semi-structured interview form were analyzed using the thematic analysis
method. Through in-depth interviews, researchers can interact directly with the
research subjects and explore the thoughts and feelings of the interviewees through
questions and follow-ups. Thematic analysis is a flexible method widely preferred
in qualitative research, allowing for in-depth interpretation of the meaning and
essence of the data. This type of research is rare in Majmaah, Saudi Arabia. The
research is a basic descriptive qualitative research. The results revealed that
teachers' approaches to sustainability and the individual measures they take for a
sustainable life fall under four main themes: economic, environmental, social, and
cultural. The participants' emphasis on the importance of starting sustainability
education at an early age and connecting children with nature can be considered an
important factor in increasing the permanence of this awareness.

Keywords: kindergarten teachers, sustainable development, thematic analysis, Saudi
Arabian kindergartens, early childhood education

INTRODUCTION

Sustainable development is increasingly viewed as a vital component of educational
curricula worldwide, particularly in early childhood education (Sterling, 2014; Davis &
Elliot, 2014; Davis & Davis, 2020, 2021). Schools are recognised as foundational
platforms for imparting values of social responsibility, environmental stewardship and
sustainable living (Abdel-Latif, 2021; Abu Alnasr & Mohamed, 2017). In alignment
with Saudi Arabia’s Vision 2030, which emphasises sustainability as a core national
value (Hammad, 2021; Al-Deeb & Bahamdan, 2022), this study explores how
kindergarten teachers in local kindergartens conceptualise and practice sustainable
development in the classroom. Whilst Saudi Vision 2030 underscores sustainability,
research linking sustainable development to education at the kindergarten level remains
scarce (Alnasib, 2023, Aboud, 2024).
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The role of kindergarten teachers in shaping young children's understanding of
sustainability is crucial (Algraini & Mclntyre-Mills, 2019; Al-Dubaibi & Al-Hudayf,
2022). Teachers’ awareness and implementation of sustainable principles can influence
young learners' attitudes toward the environment, society and economy (Leicht, Heiss &
Byun, 2018). While other recent studies have investigated the teachers’ perceptions of
sustainable development practices, this study seeks to have a more comprehensive
approach by examining the extent of kindergarten teachers' awareness of sustainable
development, their sources of information, practical applications in the classroom and
the support they need to foster sustainability effectively. By exploring these factors, this
study aims to contribute to a deeper understanding of how Saudi Arabia can support
kindergarten teachers in meeting sustainability goals within early childhood education.
The findings will continue to address a critical gap in the literature on sustainable
education in Saudi Arabia and provide insights for educational policymakers and
curriculum developers.

Literature Review

There is a strong trend toward educating children on how to act sustainably (Hedefalk et
al., 2015). At this point, one of the best ways to create a knowledgeable, conscious
generation that strongly implements sustainability practices is through education (Mahat
et al., 2018). If the 2030 sustainability goals are to be achieved and preschool education
is to be a vehicle for change towards a more sustainable future, partnerships are needed
not only at the local level but also at the global level (Ohlsson et al., 2024). This is
because sustainable education emphasizes the importance of local and global issues and
that all education should promote vital values, necessary knowledge, and essential skills
that can contribute to a sustainable future (Mahat et al., 2018). In this context, children
should engage with local and global sustainability issues, taking into account their age
and developmental stages, to find their place in the international community (Borg &
Gericke, 2021).

Education is a critical tool for the concept of sustainability to gain meaning in society
and for sensitive behaviors to become permanent (Bulut & Elci Oksuzoglu, 2025). It is
seen that early childhood education is effective in achieving a sustainable balance
between environment, economy, and society, and educators have significant
responsibilities in this regard (Collins & Garrity, 2025). While an individual's life is
shaped by the knowledge and skills acquired at an early age, the preschool period,
covering ages 0-6, is one of the periods when children's environmental awareness is at
its highest (Melis et al., 2026). Instilling sustainability awareness in children during this
period is of great importance in terms of their future environmental sensitivity and
social contributions (Bulut & Elci Oksuzoglu, 2025). The transition from a consumer
society to a producer society is important for the sustainability of humanity, and
preschool teachers play a key role in this transition. Accordingly, the contribution of
teachers, especially preschool teachers, in transmitting the concept of sustainability to
future generations is extremely important (Collins & Garrity, 2025).

Globally, sustainable development in education has gained prominence, with early
childhood education (ECE) playing a central role in fostering values (Bjorklund &
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Causey, 2017) and practices that support sustainability (Kostelnik et al., 2014;
Grindheim et al. 2019). UNESCO’s Education for Sustainable Development (ESD)
framework (2015) underscores the role of teachers in incorporating sustainability into
all levels of education (UNESCO, 2017). Studies have shown that teachers are critical
to imparting foundational values of environmental stewardship, social justice and
responsible citizenship among young learners (Liu et al., 2022).

Research indicates that teachers' awareness and understanding of sustainable
development vary widely and are influenced by factors such as training, experience and
institutional support. For example, Sageidet (2014) found in her research that teachers
need to strengthen their competencies in order to provide children with authentic,
inquiry-based learning opportunities to engage in experiences and activities connected
to sustainable development within the kindergarten environment. Studies from various
countries suggest that while early childhood educators recognise the importance of
sustainable development, they often lack detailed knowledge or practical training to
integrate it effectively (Hedefalk, Almqvist, & Ostman, 2015; Aboud, 2024). Another
study of 384 female early childhood educators from Saudi Arabia, Egypt, and Jordan
conducted by Ismail et al. (2026) found that while teachers strongly support the values
of sustainability, their actual classroom practices remain rooted in traditional methods
due to professional and institutional constraints. Teacher education and ongoing
professional development are key in shaping educators' sustainability competencies.

In countries where sustainable development is embedded within the curriculum,
kindergarten teachers often implement practices like recycling, conservation and social
responsibility activities (Cheng, 2023; Ciren et al., 2023). Such practices help students
build an early awareness of their roles within ecological and social systems (Sund &
Lysgaard, 2013). However, teachers frequently report needing more resources and
structured guidance to implement sustainable principles fully (Morales-Aguilar et al.,
2025).

Although Saudi Arabia has committed to sustainable development through Vision 2030,
there is limited literature on sustainable education within Saudi kindergarten settings.
Existing studies often focus on teachers’ education or general school policies, leaving a
gap in understanding kindergarten teachers’ perceptions and practices related to
sustainability. By focusing on early childhood educators, this study aims to address this
gap and offer insights into the unique challenges and opportunities within the Saudi
educational context.

For sustainability to form the basis of lifelong learning, it needs to be introduced and
implemented from preschool onwards. However, it is thought that there are very few
practices on how this can be put into practice. Therefore, more developmental studies
and research are needed to explore how preschool education can interact with society on
sustainability issues (Ohlsson et al., 2024).

Research gap

The study contributes to the field by addressing a relatively underexplored area,
providing insights into kindergarten teachers’ perceptions and practices regarding
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sustainability in Saudi Arabia. Qualitative research is suitable for exploring relatively
unknown topics and is very flexible (Braun & Clarke,2024). Through in-depth
interviews, researchers can interact directly with the research subjects and explore the
thoughts and feelings of the interviewees through questions and follow-ups. Thematic
analysis is a flexible and open qualitative data analysis method (Nacem et al., 2023).
Researchers are not limited to rigid theoretical models or mechanical coding of content
analysis, but can determine the analysis path based on the characteristics of the data,
making it suitable for exploratory education research. Although Saudi Arabia has
committed to sustainable development through Vision 2030, there is limited literature
on sustainable education within Saudi kindergarten settings. Existing studies often focus
on teachers’ education or general school policies, leaving a gap in understanding
kindergarten teachers’ perceptions and practices related to sustainability. By focusing
on early childhood educators, this study aims to address this gap and offer insights into
the unique challenges and opportunities within the Saudi educational context.

Objectives

Therefore, how preschool teachers define the concept of sustainability and what
practices they implement in their classrooms regarding this issue plays an important role
in shaping children's environmental awareness and behaviors to ensure sustainability. In
this context, this research aims to understand preschool teachers' perceptions of
sustainability and evaluate their practices in the classroom. It is thought that the
research findings will guide the creation of the content of pre-service and in-service
training programs to support teachers' knowledge and skills regarding sustainability,
and will also contribute to education policies and program development processes to
make existing practices for sustainability education more effective.

Research questions
In this context, the following research questions were addressed in this study:
1.How do preschool teachers define the concept of sustainability?

2. What are the practices of preschool teachers regarding sustainability education?
METHOD

The research is a basic descriptive qualitative research. In basic descriptive qualitative
research, the researcher focuses on how participants understand the event and tries to
understand their ideas and opinions about the situation (Merriam, 2013). In addition to
reflecting the participants' opinions without deviating from subjectivity, the research
simplifies and describes the actual meaning reflected by these opinions in more depth
(Mutlu, 2020).

Participants

According to Creswell (2007), the number of participants in phenomenological studies
should be between 5 and 25. In this research, participants were selected from among the
teachers working in primary schools in kindergartens in Al Majma'ah, Saudi Arabia
during the 2024/2025 academic year, with maximum diversity sampling, in order to
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gain different perspectives. A purposive sampling strategy used to select kindergarten
teachers from diverse educational settings within Saudi Arabia. This approach ensures
that participants with relevant knowledge and experiences are included. The anticipated
sample size is 16 teachers, selected based on factors such as years of teaching
experience, level of education and geographic location ( see table 1).

Table 1

Characteristic's of participants

variables Participants in number
Gender

Male 0
Female 16
Age range

21-30 8
31-40 2
41 and above 6
Teaching experience

1-5 4
6-10 5
11 and above 7
Data Analysis

In this study, data collected using a semi-structured interview form were analyzed using
the thematic analysis method. Thematic analysis is a flexible method widely preferred
in qualitative research, allowing for in-depth interpretation of the meaning and essence
of the data (Dawadi, 2020). The approach of Braun & Clarke (2019) was taken as the
basis in the analysis process. First, the collected data was transferred to a computer, and
the audio recordings from the interviews were transcribed and deciphered. Then, the
texts were carefully read, and initial codes were created. In the coding process, the data
were grouped under specific themes in a way that would provide meaningful integrity.
In this analysis process, two researchers analyzed the data separately and then compared
their results. Interviews were conducted to reach a consensus on any disagreements that
arose between the analyses, and a common decision was reached before proceeding.
After ensuring consistency between the themes and codes they determined, the
researchers categorized the data; they made the necessary additions and deletions to
ensure semantic integrity and finalized the data (Finlay, 2021). In this way, the data was
classified according to the determined themes and categories, and the analysis was
completed.

The interview questions

What comes to mind when you think of a sustainable world?

What measures are you taking in your own life for a sustainable world?
What is the role of education for a sustainable world?

What comes to mind when you think of sustainability education?
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Ethical approval

Ethical approval obtained before data collection. Informed consent secured from all
participants and data confidentiality are ensured. Participants were informed of their
right to withdraw from the study at any time. Sensitivity observed in addressing any
potential challenges teachers face regarding sustainability practices.

FINDINGS
Preschool teachers' definitions of sustainability

The themes that emerged from the analysis of the research data were categorized as
economic sustainability, environmental sustainability, social sustainability, and cultural
sustainability, based on the findings obtained from the questions "What comes to mind
when you think of a sustainable world?" and "What measures are you taking in your
own life for a sustainable world?" asked to the participants. Table 2 shows the themes
and categories related to preschool teachers' views on the concept of sustainability.

Table 2
Preschool teachers' views on the concept of sustainability.
Themes Categories

Saving
Accumulating wealth
Not wasting
Economic Sustainability Being thrifty
Addressing employment problems
Raising living standards
Achieving a balance between production and
consumption
Recycling
Conservation of natural resources
Ecological balance
Environmental Sustainability Global warming
Protection of green areas
Not polluting the environment
Organic living
Ethics and moral values
Social structure
Rules of etiquette
Social Sustainability Being healthy
Social awareness
Personal development
Safe spaces
Protecting moral values
Cultural Sustainability Customs and traditions
Traditions and customs
The influence of culture on generations
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Economic sustainability

Under the theme of economic sustainability, participants emphasized the importance of
careful spending, saving, accumulating wealth for future financial security, and
avoiding waste. Statements related to this are given below:

“We save for a sustainable world. We have to save because income and expenses are
very different. For example, I stopped using credit cards and I try to manage with
what I have.” (R 1)!

“We keep our shopping short. We only buy what we need at that moment. We don't
buy more. Of course, it wasn't like this before. For example, when we went into a
supermarket, we could buy everything and leave. But nowadays, we only buy what we
need and leave. We think we can buy it later when we need it.” (R 12)

Saving is also a prominent theme in this context. Statements related to saving are given
below:

“I save money to be able to continue, to invest in my future life, and to ensure my
children receive a good education.” (R 2)

Participants emphasized the importance of limiting consumption to meet daily needs
and avoiding waste. One participant's statement is noteworthy:

“Instead of buying and storing excessive amounts, I only buy what I need.” (R 10)

Participants also highlighted the importance of avoiding unnecessary consumption and
conserving existing resources. One participant's statement is noteworthy:

“Let's not buy books we won't read, let's not buy clothes we won't wear; we will
produce first, then consume.” (R 11)

Environmental sustainability

Under the theme of environmental sustainability, participants expressed the importance
of taking measures regarding recycling, environmental cleanup, and increasing green
spaces for the continuation of life on Earth. Participants' statements regarding the
economical use of materials, recycling, and sorting are given below:

“I think that for the future of the world, for the continuation of life, and especially for
nature to be able to withstand us any longer, our first fundamental problem is
recycling. We must recycle paper, water, electricity, whatever it may be.” (R 16)

“[ separate my waste. I put my plastic waste separately, my glass waste separately,
and our regular garbage in separate places.” (R 15)

Participants also touched upon the issue of environmental pollution to prevent damage
to nature. One participant's statement in this regard is noteworthy:

“[ take care not to pollute nature. I throw our garbage, etc., in the trash can.” (R 13)

I R=Respondent
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Furthermore, the protection of green areas is included in this theme. Regarding the
destruction of green areas due to urbanization problems, one participant expressed the
following opinion:

“For a sustainable world, we make an effort to plant trees in our own lives. We donate
to the necessary foundations.” (R 6)

Participants touched upon the topic of organic living for natural nutrition and the
continuity of the population. One participant's statement on this matter is noteworthy:

“[ think that agricultural lands should be more integrated into our lives. I want us to
stay away from genetically modified organism (GMO) plants. I think that chemical
products should be used less.” (R 5)

Social Sustainability

Regarding the theme of social sustainability, participants expressed that rules of
courtesy within the framework of love, respect, tolerance, friendship, and camaraderie
are important for the continuation of communication and the mental health of society.
Statements related to these categories are given below:

“Compassion and being a good person, being a righteous person, are, in my opinion,
among the most fundamental things. Respect, love, compassion, good intentions, hard
work. People need to raise more awareness about this. Moderate behavior and
tolerance are incredibly effective.” (R 13)

“For me, a sustainable world means people being tolerant of each other. It means
being respectful, respecting each other's rights. It means being able to manage each
other when necessary. It means being able to sustain everything, making friendships,
relationships sustainable, or doing better work to make life more enjoyable.” (R 14)

It is also observed that participants have statements regarding the necessity of healthy
eating, personal development, motivation, mental and physical health for the
continuation of life, and the importance of investing in oneself and future generations
in this context:

Some participants' statements in this regard are noteworthy:

“For example, I received training to provide good education. I think this is a necessity
for a sustainable world. First of all, taking good care of myself. Motivating myself,
thinking positively, and adapting this to my environment, my children, and my
spouse.” (R7)

“I have always tried to improve myself by researching, seeing innovations, learning,
and looking at examples. I also tried to attend trainings. This makes this profession
sustainable for me.” (R 8)

In this theme, the importance of rules such as the need for safety and social awareness
was also emphasized by the participants. One participant's statement on this matter is
noteworthy:
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“As a person, I can't let my child go outside because of the traffic. I have to send them
under the supervision of an adult or with time control, telling them to come and go
between certain hours, because there is an unsafe environment.” (R 9)

Cultural Sustainability

Under the theme of cultural sustainability, participants stated that strengthening family
ties, kinship, and the preservation of spiritual values, unity, and togetherness play an
important role in ensuring cultural continuity. Statements related to these categories are
given below:

“I value kinship ties. I try to maintain this by calling on important days and nights. 1
also try to be a good example for my children for the future. So that they don't live
isolated from society and people.” (R 6)

The practice of customs and traditions and the continuation of practices stand out in this
theme. Statements related to this are given below:

“Traditions and customs are also things that should be taught and passed on to our
new generation of young people. For example, our holidays.” (R 4)

“When I say sustainable, I mean that this homeland, these lands, water, air, and bread
are entrusted to us. I try to raise my children according to the customs, traditions, and
norms of society.” (R 3).

Sustainability Education Practices of Preschool Teachers in the Classroom
The themes and categories determined in line with the questions "What is the role of
education for a sustainable world?", "What comes to mind when you think of

sustainability education?", and "What do you do in your classroom in the context of
sustainability education?" are shown in Table 3 below.

Table 3
Sustainability education practices of preschool teachers
Themes Categories
Utilization of resources
What is done for the scope of Raising environmental awareness
responsible production and Plant cultivation and reforestation efforts
consumption Protecting animals
Production
Separation
What is done for the Scope of Use of natural materials
Recycling Use of leftover materials
Use of food waste
Protecting ethical and moral values
What is done for social norms. Preserving cultural values

Empathy
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What is done for the scope of responsible production and consumption

Under the theme of " What is done for the scope of responsible production and
consumption,”" participants emphasized the conscious use of natural resources,
expressing their views on resource use and environmental awareness, and on electricity
and water conservation. They stated that they have implemented practices to reduce
electricity and water consumption on important days and highlighted the benefits of
wastewater utilization. The participants' statements regarding resource utilization are
given below:

“We tell them not to let more water run after using a sufficient amount.” (R2)

Plant cultivation and afforestation are among the prominent topics of this theme. A
participant's statement on this is noteworthy:

“We grow plants in the classroom. We examine the garden from time to time.” (R10)

Protecting animals is a prominent topic in this theme. A participant's statement on this is
noteworthy:

“We try to do many activities in the classroom to explain how other animals or living
things can grow, develop, and continue their cycle without harming each other.”
(R16)

Activities within the scope of recycling

Under the theme of activities within the scope of recycling, participants emphasized that
a lot of waste materials accumulate in the preschool level and stated that they carried
out recycling and sorting activities. The statements of the participants on this subject are
given below:

“We do a lot of art activities. When we finish these, we have recycling bins in front of
our doors for our paper waste. We throw them in these bins, and the children know
why we do this” (R.8)

“We put paper, metal, and glass bins in our school. And we had the children separate
their waste at home and throw them into the bins according to the pictures on the
bins. We did waste battery projects.” (R.1)

Another factor that stands out in this theme is the use of natural materials in classroom
activities. One participant's statement on this topic is noteworthy:

“We collect materials from nature. The children create their own designs with them.
For example, leaves are related to the autumn season. For example, I used to give
them the color red. And since autumn had arrived, I took the children out into nature.
I asked them to find red leaves there. Afterwards, we created our own red collection.
We collect pine cones, stones, and pieces of wood.” (R.3)

Actions for Social Norms

Under the theme of "Actions for Social Norms," participants stated that they teach
concepts such as respect, love, and sharing, and emphasize the importance of protecting
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ethical and moral values. They also indicated that they aim to preserve cultural values
by organizing holiday visits and events that keep fading traditions alive. One
participant's statement in this regard is noteworthy:

“For example, we explain to the child: What is done during the holidays, what is its
purpose? What does our own customs and traditions mean? Frankly, I am trying to
prevent them from forgetting something that used to happen.” (R.13)

The issue of respecting others also stands out in this theme. One participant's statement
on this matter is noteworthy:

“[ first set an example for them to use polite phrases. Like I said, how to behave in a
group. How to behave at the table, how to behave while eating, or, for example, when
taking a toy from a friend. We teach them to use phrases like 'Can I have it, can I play
with it for a while?' We also teach them to know how to say 'No' if the other person
says they don't want to give it.” (R.9)

DISCUSSION

This research conducted an in-depth examination of preschool teachers' perceptions and
classroom practices regarding sustainability. The results revealed that teachers'
approaches to sustainability and the individual measures they take for a sustainable life
fall under four main themes: economic, environmental, social, and cultural. Under the
theme of economic sustainability, participants expressed concerns related to saving,
conserving resources, preventing waste, being thrifty, solving employment problems,
improving living standards, and achieving a balance between production and
consumption. Under the environmental sustainability theme, participants focused on
priorities such as recycling, conserving natural resources, maintaining ecological
balance, preventing global warming, protecting green spaces, and promoting organic
living. Under the social sustainability theme, participants expressed concerns related to
protecting ethical and moral values, social integration, social awareness, and individual
development. Finally, under the cultural sustainability theme, they emphasized
preserving moral values, protecting traditions and customs, and transmitting cultural
heritage to future generations.

In the literature, sustainability has generally been examined in terms of its economic,
environmental, and social dimensions, although some sources also consider political
and cultural dimensions as important components (Weder et al., 2025). Conroy et
al.(2024) emphasizes that sustainability should be addressed in a multi-dimensional
way, stating that focusing on only one dimension will limit the depth of understanding
the subject. It has been observed that preschool teachers have developed a
comprehensive perspective on sustainability, and this perspective overlaps with broad
theoretical frameworks (Sindi¢ & Vodopivec,2025). This shows that preschool teachers
evaluate sustainability not only in an environmental framework but also in economic,
social, and cultural frameworks (Engdahl & Furu, 2022).

Boutte (2008) emphasizes that having accurate information about sustainable
development is of great importance for teachers working in the field of preschool
education. It highlights the need for teachers in educational institutions to help students
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develop critical thinking skills and increase their awareness of environmental, socio-
cultural, and economic issues. This underscores how critical it is for teachers to improve
their competencies when educating students on sustainable development issues. One of
the important outcomes of sustainability education is to get students to act. However, it
is often observed that children are not encouraged or guided in the decision-making and
action processes. The United Nations Decade of Education for Sustainable
Development states that it has the potential to change existing education strategies with
more innovative and interactive methods. In this context, teachers play a major role
because they have the opportunity to shape children's thought patterns and attitudes
(Pressoir, 2008).

The Brundtland Report of the World Commission on Environment and Development
identified sustainability goals such as unemployment, industrial balance and agricultural
development, meeting basic needs, and economic growth (Singh et al., 2022). In this
context, participants who are active in saving, accumulating resources, preventing
waste, creating employment, and ensuring a balance between production and
consumption are seen to express the basic principles of economic sustainability. These
statements are consistent with the goals of economic growth and poverty eradication
within the scope of economic sustainability mentioned in the literature (van Tol, 2025).

The environment encompasses all interactions formed by living and non-living things
(Sungurtekin, 2001). In this context, the environment refers to a whole that includes the
direct or indirect effects of biological, physical, chemical, and social factors on human
activities and living organisms over a specific period of time (Karahan Aydin, 2019).
The definition of environment is not limited to the natural and artificial environment but
also includes the social environment, emphasizing that it is a part of everything that
affects people's lives (Weder et al., 2025). Yildiz (2011) explains that environmental
education has an ethical dimension and includes not only acquiring knowledge but also
ways of thinking and behaving. Erten (2004) considers environmental education as a
process and explains this process as the development of attitudes, values, knowledge
and skills related to environmental protection, the display of environmentally friendly
behaviors, and the observation of the results of these behaviors. Environmental
education is an indispensable tool for the protection and sustainability of the
environment. This type of education aims to make all segments of society
environmentally conscious and to encourage lasting and positive environmental
behavioral changes. It also undertakes the task of protecting natural, historical, cultural,
and social values and should encourage individuals to actively participate in solving
environmental problems. When providing environmental education, it is necessary to
keep in mind that factors such as age, gender, occupation, social environment, income
level, education level, cultural differences, political views, ecological knowledge, and
environmental awareness are important factors affecting environmental attitudes and
behaviors (Weder et al., 2025).

The first years of life lay a fundamental foundation. Therefore, teaching children the
importance of biodiversity, natural resources, and the protection of nature is extremely
critical. However, this information should be enriched not only with words but also with
experiences (Engdahl & Furu, 2022). Giving them the opportunity to explore the natural
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environment firsthand will make their relationship with the environment deeper and
more meaningful. It is important to teach children that environmental awareness is not
just rhetoric, but that they are part of nature and can learn by interacting with it.
Children grow up to be environmentally literate when they are curious about nature and
want to connect with it. Children who smell flowers, watch birds, play with soil, and
observe the magical world of nature become individuals who grow up in harmony with
nature (Kahriman Pamuk, 2021).

It can be said that the findings obtained from this research, which gives prominent
importance to economic sustainability, will make a significant contribution to the
literature with a different perspective from the approaches in educational research in the
field of sustainability. In the research, it is noted that the social and cultural dimensions
of sustainability are as important as its economic and environmental dimensions. It is
seen that participants play an important role in healthy communication, mutual respect,
the protection of ethical values, and the continuation of cultural identity, and that they
have statements about the continuation of culture across generations.

In a study(Eryasar & Ozel,2025) on pre-school teacher candidates' sustainable
development practices, it was found that studies conducted in the pre-school field in the
form of teacher opinions focused on the environmental dimension of sustainability,
creating environmental awareness, and raising environmental consciousness. In this
context, it can be said that the study differs from related research in the literature
because it shows that pre-school teachers have developed a holistic approach to the
concept of sustainability.

Participants' expressions of opinions on issues such as recycling, resource conservation,
emission reduction, and the protection of green areas demonstrate their commitment to
reducing environmental damage. Similarly, Morales-Aguilar et al. (2025) stated that
teachers take measures to reduce human-caused environmental problems. According to
the research findings, participants use various methods to raise environmental
awareness. These methods include making reminders about the conscious use of natural
resources in classroom activities, telling environmentally themed stories, showing films,
and exhibiting sustainable behaviors through dramatic plays.

CONCLUSION

It was observed that the participants tried to instill environmental awareness in children
by including activities such as plant cultivation, and using natural materials in their
classrooms. The participants' emphasis on the importance of starting sustainability
education at an early age and connecting children with nature can be considered an
important factor in increasing the permanence of this awareness. Environmental
activities in the preschool period generally include practices such as plant cultivation,
nature observation, and animal care. It was also observed that the participants used
natural and recycled materials and carried out environmentally themed activities on
specific days and weeks. The holistic approach to sustainability adopted by preschool
teachers, encompassing environmental, economic, social, and cultural dimensions is
emphasized. Future research, such as longitudinal studies, cross-cultural comparisons,
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and the impact of teacher training on the effective implementation of sustainability
education are required.

RECOMMENDATIONS

Similar studies exist in the literature, studies on preschool teachers' views on
sustainability are limited. Sustainability research covering the preschool field can be
conducted. Research can be conducted on what practices increase preschool teachers'
awareness of sustainability and on preschool teachers' sensitivity to sustainability.
Furthermore, this research can contribute to the relevant literature, assuming that studies
on this topic are more numerous at the primary and secondary school levels, and limited
at the preschool level. In addition, it can be said that the practices teachers have
implemented in the classroom and their views on the concept of sustainability have
made significant contributions to the literature. Data was collected in this study through
semi-structured interviews. Similar research can be conducted using different sampling
methods such as observation and documents to ensure data diversification.
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