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 This study aims to explore how VI students develop coping strategies within an 
inclusive mainstream school in Nepal, and the purpose of this study is to interpret 
them through the theoretical lenses of “Stress and Coping” and Hindu cultural 
beliefs. The study employed a narrative research design. Four VI students at the 
secondary level were purposively selected from two inclusive schools based on 
having visual impairments, enrolment in secondary level (grades 9 to 12), and 
willingness to participate with consent. Semi-structured interviews were conducted 
using open-ended questions. This study reveals that coping is a dynamic and 
evolving process that unfolds through interaction with challenges, continuous 
appraisal of challenges, access to and use of available resources, and the 
construction of meaning over time in the social, cultural, and institutional context. 
To overcome the challenges and survive in school education, VI students develop 
and adopt several coping strategies. Among them, peer support, self-resilience, 
utilization of modern technologies, familiarizing with the surroundings, and active 
listening and memorization play a central role. However, coping strategies were 
predominantly individual and peer support. This shows the significant gap in 
policies and practices of inclusive education. 

Keywords: visually impaired students, coping strategies, inclusive education, narrative 
inquiry, stress and coping theory, Hindu philosophical and cultural concepts 

INTRODUCTION 

If the individual feels significant impairments in vision and these impairments cannot be 
fully resolved with medical treatment and they are called visually impaired (VI) 
(Kumar, et al., 2025). The World Health Organization (WHO) define VI as an eye 
condition that affects the eye system and vision function (WHO, 2019). The WHO 
divided the four types of VI considering visual acuity; Mild VI, Moderate VI, Several 
VI (low vision) and blindness (WHO, 2023). Nowadays, at least 2.2 billion people are 
living with visual impairments (WHO, 2023). Among the total visually impaired 
people, an estimated 1 billion are children (WHO, 2019). Regarding Nepal, about 0.8 
million of the total population are living with disabilities, and among them, around 0.15 
million are with visual impairments (NSO, 2021). Furthermore, estimated 36% of 0.15 
million are children (NSO, 2021).  
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VI people are living with a lack of education, health care inaccessibility, 
unemployment, poverty, stigmatization, discrimination, and lack of social support 
because visual impairments can be a barrier to educational activities and work life 
(Tshuma et al., 2022). This may prevent people from becoming full members of society 
because they are living with low literacy rate, low educational achievement and higher 
rate of dropout   (Landstad et al., 2024; Kumar, et al., 2025). VI students are struggling 
to access quality education and are unemployed because they have not even completed 
their schooling (Williams, 2015). In Nepal, visually impaired students face a variety of 
challenges that impede their ability to access quality education. These challenges arise 
due to structural, social, and policy-related factors that marginalize students with 
disabilities in mainstream education systems (Opie and Southcott, 2018). While 
international agreements such as the UN Convention on the Rights of Persons with 
Disabilities (CRPD) and national policies in Nepal promote inclusive education, the 
practical implementation often falls short of expectations. VI children have the right to 
quality education like every other child. However, they fail to meet their unique 
learning needs (Human Rights Watch, 2018). 

Although the Government of Nepal (GoN) has made significant strides in enacting 
inclusive education policies, its classroom implementation has been inconsistent and 
inadequate (Regmi, 2017). GoN has adequate policies for inclusive education, such as 
the constitution, the inclusive act, the inclusive education policy, the Human Rights Act, 
the 16th Periodic Plan, the national education policy, etc. Despite those policies, around 
half of the people with disabilities are out of school (Nepal Statistical Office [NSO], 
2021). Amid the total population, 2.6% are living with disabilities and only 7.9% of this 
bracket complete their school education. This shows that dropout rate of children with 
disabilities seems higher (NSO, 2021). Moreover, these children also have lower 
learning achievement and higher rates of class repetition (Regmi, 2017). Therefore, VI 
students are struggling to exercise their educational rights and survive at school. 
Moreover, they have been suffering from limited knowledge of educational concepts, 
low self-confidence, pedagogical exclusion, infrastructure and environmental barriers, 
lack of inclusive educational resources, technological deficiencies, and exclusion in the 
planning process, etc. (Jessup et al., 2015; Otu, 2022; Reddy et al., 2018; Miyauchi, 
2020).  

The behaviours and ideas people employ to deal with stressful circumstances and 
minimize difficulties and issues are known as coping strategies (Fallon, et al., 1993). 
Coping strategies can be broadly classified as either emotion-focused or problem-
focused (Lawrence & Fauerbach, 2003). The goal of problem-focused coping 
techniques is to remove the cause of stress by develop a plan, seek guidance, pick up 
new skills, and make use of technology. Emotion-focused coping strategies most likely 
include social support, physical activity, positive self-talk, problem-solving, self-care, 
reframing negative thoughts, and other techniques to help protect oneself from stress 
and difficulties (Herman & Tetrick, 2009). 

Coping strategies often mitigate negative emotions, help overcome challenges, improve 
educational achievement, and increase the sustainability rate of VI students (Satterfield 
et al., 2010; Landstad et al., 2024). When people view challenges as learning 
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opportunities, they can continually develop positive coping strategies, leading to 
successful learning and professional practice (Delany et al., 2015). Therefore, coping 
strategies for VI students are means for achieving better educational outcomes and 
contributing to the survival of school education. While the state fails to ensure quality 
inclusive education for VI students, it is necessary to identify the coping strategies 
developed by VI students and share those as best practices in a broader range. 

Challenges encountered by VI students have been documented by a number of studies; 
however, there is very little attention given to how they narratively experience and cope 
with such educational stress and challenges within inclusive mainstream schools, 
particularly in the South Asian context. Nepal made significant progress to introduce 
inclusive education policies, but there is a significant gap between policies and 
everyday classroom realities (Regmi, 2017). Because there is limited empirical evidence 
to document how inclusive education policies transform into daily classroom activities. 
Moreover, most existing studies rarely integrate psychological coping frameworks with 
the Hindu philosophical and cultural concepts that shape students’ moral reasoning and 
resilience (Whitburn, 2014; Kafle, 2021). To address these gaps, this study integrates 
Stress and Coping Theory, with Hindu philosophical constructs on narrative inquiry into 
the coping experiences of VI students in Nepal. Therefore, this study provides a 
culturally grounded understanding of resilience in inclusive education.   

Objectives of the Study 

The objective of this study is to explore how VI students develop coping strategies 
within an inclusive mainstream school in Nepal.    

Theoretical Frameworks of the Study   

This study primarily employs the “Stress and coping theory” as its primary theoretical 
framework, developed by Lazarus and Folkman.  Using the theory of stress and coping 
helps us capture challenges, coping strategies, and related elements. Therefore, this 
theory was used to analyze the data.  

The Stress and coping theory focus more on adaptive responses that help them cope 
with situations (Follmer et al., 2018).  Likely, it concerns how individuals appraise the 
impact of stress, assess resource availability, and choose strategies accordingly (Vik & 
Lassen, 2010).   When stress arises from challenges an individual faces, they develop 
coping strategies to overcome that stress (Lazarus & Folkman, 1991).  Coping can also 
be understood as using resources to manage one's life's internal and external needs 
(Yarosh et al., 2021). The theory of stress and coping by Lazarus and Folkman (1991) 
describes three levels of investigation of coping processes: appraisal, analysis of 
available resources for coping with stress, and selection of the best possible coping 
strategies using those resources (Biggs et al., 2017).  This study focuses on the third 
level of appraisal, examining how VI students use available resources to cope with 
challenges.  Because VI students’ stress and challenges during teaching-learning 
activities are relevant, they have resources such as Braille books, assistive technology, 
peer support, memorisation skills, etc., and coping strategies to address the challenges 
and stress encountered on school premises.  
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It will not be easy to resolve every challenge that people experience. Sometimes, VI 
students need to accept and tolerate stressful situations as a coping mechanism (Lazarus 
& Folkman, 1991). Furthermore, acceptance does not indicate resignation. Therefore, 
this study focused on investigating how VI students cope with the problems or 
challenges that they have experienced during teaching and learning, especially within 
school premises.   

Those concepts serve as “interpretive lenses” to provide the “why” and “how” behind 
the observed relation coping practices among participants.  The concepts Karuna, Sewa, 
Sahana Bhava, and Dharma shape, within society, how individuals narrate challenges, 
respond to others’ difficulties, and construct meaning during challenging situations 
(Srinivasan & Aithal, 2023). Karuna informs how peers and educators perceive the 
suffering of VI students. Sewa elevates as a spiritual duty and explains the support 
without the expectations of personal gain (Paranjpe, 1998). Sahana Bhava explains 
about patient strength or maintaining one’s equanimity in the face of hardship. Dharma 
is structural backbone of coping. Some of the responses of VI students to their 
constraints are based on their Dharma, which means responsibility toward their 
education (Maharana & Behura, 2024). This shows that culturally rooted moral 
frameworks and psychological assessments influence coping mechanisms in the context 
of Stress and Coping Theory. 

METHOD 

Researcher believes that reality exists in multiple forms and is shaped by the VI 
students’ experiences. The strategies and approaches the VI students develop are shaped 
by a deeper understanding of their experiences, feelings, and perspectives. Moreover, 
this study builds on the participants' values and worldviews. With this philosophical 
assumption, this study adopted a qualitative research approach and collected first-hand 
data from the natural setting, focusing on the coping strategies adopted and developed 
by VI students to overcome challenges encountered during teaching-learning activities 
within school premises.  

Research Design 

To investigate the lived experiences of VI students on stress, challenges and coping 
strategies, this study employed a narrative inquiry research design. Narrative inquiry 
consistently provides meaningful interpretations of experiences and stories, focusing on 
those shared by participants (Clandinin, 2022; Nigar, 2020). Ryman (2016) also 
suggested the narrative research design for research on a community, school, 
organization, and person (as cited in Matsana et al., 2024). Therefore, this research 
employed a narrative research design to investigate the coping strategies of VI students.  

Sampling Technique and Participant Recruitment 

Four VI students from grades 9-12 at two inclusive public schools were purposively 
selected to ensure relevance to the research objective. WHO divided the four types of 
VI considering visual acuity (WHO, 2019). However, only two types of VI, Blindness 
and low vision, are considered as VI for this study. Because Blindness and Low vision 
are widely recognized as a functional classification of VI in school education and policy 



 Giri       285 

International Journal of Instruction, October 2026 ● Vol.19, No.4 

context. According to WHO (2019), Blindness refers to the absence of functional 
vision, and low vision refers to very limited functional vision that cannot be fully 
corrected. and relevant in inclusive school settings. Because functional vision has a 
significant impact on access to learning materials and classroom interaction (Rule et al., 
2011).   

Two inclusive schools were selected based on their enrolment of VI students and their 
status as mainstream schools practising inclusive education. Participants were 
purposively selected based on having visual impairments, enrolment in secondary level 
(grades 9 to 12), and willingness to participate with consent.  Students in lower grades 
and those with additional disabilities were excluded to ensure effective communication 
and consistency in the narrative data. 

Before the field visit for data collection, ethical approval was obtained from the 
research committee of Nepal Open University in August 2024. The purpose of the study 
and the right to withdraw at any time during the interview were informed to participants 
before conducting the interview. Following that, written consent was taken from each 
participant and the school management committee. Moreover, the researcher was 
sensitive to not violating the rights of respondents and ensured the confidentiality of 
information provided by VI students and pseudonyms used in research documents.   

Data Collection and Analysis 

Open-ended questions were designed for a semi-structured interview and administered 
in September 2024.  An inquiry approach was used for data collection, and interviews 
were recorded after obtaining participants' prior consent. A 60-minute interview was 
conducted with each participant in Nepali. Field notes were also taken during the 
interview to capture the contextual details (Cresswell & Poth, 2018). Each interview 
was recorded with permission, and the recordings were fully transcribed to include all 
verbatim and nonverbal utterances, such as sighs and laughter. The transcribed data was 
cross-checked and read multiple times for accuracy to assess the relevant information 
and better understand how it organize.  After that, it was read multiple times and 
divided into cohesive, relevant narrative themes. Barun and Clarke’s (2006) six-step 
framework was followed in the data analysis.  As prescribed, the instructions were read 
multiple times to familiarise with the data. The initial code was generated, themes were 
searched, then reviewed, defined and named, and the report was written.  

Member checking was used to validate the data (Cresswell, 2012, pp. 12-13). To 
maintain the study's credibility, all procedures were carefully documented, all 
interviews were conducted at the participants’ selected locations, and no interviewee 
was informed of the other participants’ experiences (Yin, 2014). An independent peer 
review was done by a qualitative researcher on transcription and coding, and 
discrepancies were discussed with the researcher. To maintain validity and credibility 
and to avoid potential biases, findings of this study were shared with participants and 
school management committee in the last week of October 2024. They confirmed the 
authenticity of the data. Finally, to avoid potential bias in the research, reflexive notes 
were used to examine assumptions and interpretations during data analysis critically 
(Olmos-Vega et al., 2023).  
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FINDINGS 

VI students in Nepal face several challenges on their educational journey. Very few of 
them survive in school education and face challenges. They have developed some 
coping strategies to mitigate their challenges.  During the discussion with the VI 
students in the study area, they shared their experiences coping with challenges. It was 
found that they developed their own coping strategies to overcome difficulties. Here are 
some common approaches and activities shared by the VI students in the study area: 

Narratives of Sita 

Sita, a VI student of grade eleven, describes her experience of the educational journey. 
She shared her experience in a mainstream classroom as well as the challenges. When 
she joined school, she felt proud to be studying alongside sighted peers. However, this 
optimism quickly ran afoul of the reality of teaching in a classroom. She shared that all 
lessons of mathematics depended heavily on visual materials such as diagrams drawn 
on the board. At that time, she felt panicked because she could not understand 
immediately. She said, “I did not even know what the question looked like; everyone 
was writing the answer”.  

Initially, she feels this is a personal failure. However, she began to develop practical 
ways of managing these challenges. For this, she began developing herself as an active 
listener. Primarily, she focus on words spoken in the class and try to change those 
words into mental images. She said, “Initially, it was not easy to focus on the teacher's 
words. However, I always do, and I try to remember every detail and concept and 
visualise it in my mind. However, it would be better if the teacher provided clear 
examples and repeated the elaboration.  

Sita, also narrated her initial days in the schools. When she joined the school, she had 
difficulty moving around, even reaching the classroom, dining hall and toilets. To 
overcome these challenges she started to memorize the routes by counting steps and 
feeling the textures of the surroundings.  She expressed, “To move within school 
premises, I memorize routes by counting steps and textures of the surroundings. For 
example, I know how many steps I should take from my hostel to the classroom”. She 
also took support from her sighted peer for movement within the school premises.   

During the school period, Sita always struggles to get resources. Initially, she relied on 
sighted peers. Sighted peers often read the resources, and she listened carefully. 
However, nowadays she starts to utilise technologies. She use mobile phones to record 
the lecture sessions and transcribe written text into audio scripts. Sita shared, “Platforms 
like Coursera and Khan Academy are great because they are designed to work with 
assistive tools. I can pause lectures, rewind to understand better, and even take quizzes 
that are screen-reader friendly”.  

She also added how she managed her stress and challenges by using the available 
resources. She shared, once she started to use available resources, she able to more 
focus on her study rather than frustration. She stated that, “I failed a social study test, 
then I started listening to audio records and YouTube resources, reviewing the notes, 
etc., and I got better marks in the next exam. Now, I focus on improving rather than 
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feeling defeated”. During the discussion, she shared that nowadays she is capable of 
managing the classroom, and now she is getting good scores in all subjects.  

Narratives of Krishna 

Krishan is VI students of grade nine. He secured 2nd position out of 45 students in the 
final exam of previous grade also shared his experience. Like Sita, he narrated his initial 
challenges in inclusive education and emotional experiences of isolation. When he 
entered the mainstream classroom, he was unable to participate in group activities. 
Because his sighted peers often completed tasks without involving him. These moments 
created feelings of frustration and self-doubt.  

Despite these difficulties, Krishna emphasises that he started trying to motivate himself. 
He remembers his reading effort, staying calm, and being more confident. He said, “If I 
have to participate in new activities at that time, I always tell myself that I will be 
perfect after some practice”. Krishan shares, now he starts to believe in his abilities, 
enhancing confidence and resolving challenging situations. He shared, “If I find it 
difficult to understand the concepts, I remind myself, ‘You have learned in the class, you 
have Braille, you have already secured 2nd positions in your class by handling 
challenges, this is just another step forward”. To mitigate the frustration and self-doubt, 
Krishna also take support from senior VI students. He said, “Our senior colleagues 
helping us in our study. They always encourage us to go together and step by step. 
Their support and encouragement keep us going”. Krishna shared that now he is one of 
the members of the VI student associations. This orginzation is an informal support 
network outside the formal school structure. However, this group often helps him find a 
solution, mitigate challenges, and stay calm. Krishna says, “When I joined the online 
support group, I met several VI people. This group often shares our issues, resources, 
motivational speechs and ideas. I am happy we can create solutions even if the formal 
system excludes us”. 

Krishna started to see his challenges as a commitment of a greater personal dedication 
to education. He added that his self-motivation to mitigate stress and cope with 
challenges was important for pursuing degree, personal achievement and proved VI 
children could thrive in regular classroom settings. However, he still disappointed on 
not getting the facilities that ensured by the laws and policies.  

Narratives of Nima 

Nima VI students of grade 12 narrated their experience about how they overcame 
challenges, managed stress and adopted strategies. When Nima admitted in class four of 
mainstream school, she also experienced several challenges.  Initially, she experienced 
lots of physical and mental issues to carry on her education. After two or three months 
when her sighted friends starteds to support her, she became relaxed. Then she started to 
overcome the challenges and stress with the support from peers, utilization of 
technologies and re-organized herself routines and activities.  

She narrated that peer support was the most effective coping strategy to ensure her 
survival and sustainability in school education. When she started to get help from peers 
to interpret diagrams, review classwork, repeat the lesson, etc., it helps her better 
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understand educational concepts and fosters inclusion and friendships.  She often asks 
her colleagues to explain the concept that the teacher does not explain verbally. Usually, 
her friends help her. Suppose they could not support her on complex concepts. At that 
time, she used audiobooks as much as possible. This approach helps her remain 
informed despite the lack of inclusive teaching-learning methods. Nima said,  

I have developed a good relationship with a sighted friend who is also 
knowledgeable in math and science. I often seek his support to understand the 
concepts of mathematics and science. I usually stay with him in the classroom. 
He explains an idea to me. Therefore, I better understand the concepts when 
someone guides me.   

Nima further narrated, If she doesn't get audiobooks, she often records the lesson during 
class. If she doesn’t do that, she asks sighted students to read the normal script and 
record this using the mobile app. She listens to it later and that helps her to understand 
and revisits the lessons and chapters. Furthermore, Nima often memorize key words of 
concept and repeats them to remember. For this, she listens to lectures carefully in class 
and try to memorize the concepts. She narrated that active listening skills help her cope 
effectively with stress and challenges. Active listening and mamorization technique 
helps her to create a mental picture in her mind. This strategy helped her to understand, 
store, and recall the educational concept.  

Nowadays, she feels much more comfortable handling educational challenges and stress 
for better educational achievements using available resources. She use memorizing 
technique, audio recording, peer supports and using technologies. Looking back on her 
experience, Nima still focused on her education because of her determination, skills, 
support, and encouragement from peers, even though she faced challenges, stress and an 
unsupportive formal governmental institution and mechanism.  

Narratives of Ram 

Ram, a student who studied in grade ten shared his experience. He also had a similar 
experience to his VI colleagues. He shared how he uses the familiarising technique to 
move around the school premises, and fixed routine and technology to cope with stress 
and challenges. He narrated that, in the initial days, when he needed to move within and 
outside the school premises, he often focused on the sounds and textures around him. 
He shared that he used to count the walking steps between one place to another place 
and practice of walking. He added that if he has to go to the library, he needs to walk 
150 steps from his hostel.  Now he feels much easier to move around while walking and 
keeps him safe from hurdles.  

He also narrated that he created a personal system to organise his space and established 
a fixed routine to overcome the challenges related to overcrowded and unfavourable 
conditions. His seniors VI students mentor him on how to organize himself, his 
belongings, and his daily routine. This helps him maintain control of overcrowded 
situations because when he starts to manage properly, mismatch rate of his belongings 
is reducing. He said, “ I keep all my learning materials in a drawer. I used tactile 
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markers to recognize the resource materials, like one dot for the Nepali notebook and 
two dots for the English notebook.” 

Ram always goes to the dining area with his peers at the same time so that they can 
support each other. When he is alone, he listens to music at low volume in one ear to 
stay focused and avoid getting disoriented. This strategy helps him cope with 
infrastructure and environmental challenges. Ram further added, “I usually plan my day 
in the morning. Often, I set alarms for each schedule, such as classes, breaks, study 
time, dinner time, lunch time, etc. This alarm helps me know exactly what to do and 
when.” 

Ram also used AI technology to cope with challenges and stress. He narrated, if he 
needs to read something that is not in Braille script, he takes a photo from his mobile 
phone, he uploads this into ChatGPT or Gemini and asks them to translate it into an 
audio transcript. He added he also uses TalkBack to read e-books, website articles, and 
textbooks.  

Even though each participant has the same types of narratives, several patterns emerged 
across narratives. First, they initially encountered educational challenges and stress, 
leading to uncertainty about their success in the mainstream classroom.  They 
experienced teachers’ unwillingness to use tactile teaching-learning tools, lack of verbal 
tutoring, discouragement in technical subjects, limited access to educational resources, 
impartiality in the evaluation systems, overcrowding and unwelcoming environment, 
lack of disabled-friendly infrastructure, gap between government policy and ground 
implementation, etc., in their educational journey. 

Second, peer support, use of technology, resource sharing between VI colleagues, 
personal determinations, memorising skills, positive self-talk, etc., played important 
roles in shaping their responses to stress and difficulties.  

Most of the viewed challenges, stress and difficulties are an important part of the 
educational journey, not just setbacks in life. Stories from them show that coping 
strategies of VI students are a growing process of their challenges, stress, relationships 
and personal beliefs, and they work together over time to impact their educational 
experiences. 

DISCUSSION 

The objective of this study was to explore how VI students construct coping strategies 
within inclusive mainstream schools in Nepal.  Earlier sections of the findings identified 
that coping strategies emerge from a dynamic personal educational journey shaped by 
experiences, relationships, practices, and cultural meaning systems. Their experiences 
reflect how they overcome stress and challenges, interpret adversity, mobilise resources, 
and gradually construct resilience.  

Appraisal in Coping Process 

Stories of VI students revealed that they responded to challenges with cognitive and 
adaptive responses. Then, VI students use three levels of investigation of the coping 
process (Biggs et al., 2017). First, they assess the situation, then assess available 
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resources, and then select the appropriate coping strategies. Coping strategies often 
mitigate challenges, support to development of essential insights, and utilize available 
resources to continue the practices (Satterfield et al., 2010; Lazarus & Folkman, 1991). 
Lazarus and Folkman describe this as a primary appraisal of stress and coping. In this 
primary appraisal, VI students evaluated the challenges they faced. In the study area, VI 
students reported challenges, such as difficulties moving around the school premises, 
exclusive pedagogical practices used by teachers, and a lack of learning materials. VI 
students also expressed anxiety about sitting in a mathematics class. Teachers often 
draw the diagrams without verbal explanation. They also narrated their anxiety during 
examinations because of inadequate inclusive learning resources and the anticipation of 
dependency on peers. Initially, they took this as a challenge, and then they identified 
sources of support. This study identified a number of supports that VI students 
identified and used to mitigate challenges. That is the second appraisal of the stress and 
coping theory (Lazarus & Folkman, 1991).  

Secondary Appraisal: Evaluation of Coping Resources 

Narratives of VI students revealed that when they assessed the situation, they identified 
available resources. Peer support, assistive/modern technology, personal determination, 
and prior coping experience were identified as major resources to mitigate the 
challenges. Authors also agreed that, when people take challenges as learning 
opportunities and analyze available resources, they can develop the best possible coping 
strategies leading to success, learning, and professional practice (Delany et al., 2015; 
Follmer et al., 2018).  

VI students shared that assistive technologies, such as screen readers, voice recognition 
software, mobile applications, TalkBack, AI, and online learning platforms, enable 
them to access online resources independently. Availability of and access to technology 
benefit VI students (Heard, 2020). Binlang and Gonzuiz (2024) also found that using 
available technologies, such as pursuing audio resources, becomes a primary resource 
for VI students. Burgstahler (2020) found that VI students use digital tools to support 
reading, explore social media platforms, and achieve better educational outcomes. 
Almurayziq et al. (2022) found that voice recognition software helps them find 
resources and perform write-intensive tasks. Likely, mobile phones and mobile 
applications may be the major resources for the VI students and they can play a 
significant role in inclusive education by providing personalized learning experiences, 
adaptive learning resources, accessibility, usability, and equity with the diverse needs of 
students with disabilities and VI students (Mirzakhmedova et al., 2023).   

This study also revealed that social networks were another resource available to the VI 
students.  Furthermore, if VI students received support from their sighted peers, they 
experience acceptance and inclusion and increased courage to overcome the challenges 
(West et al., 2004). Moreover, authors agreed that social networks, peer networks, and 
study groups are major resources for VI students to mitigate challenges (Phiri, 2013; 
Sim, 2020; Hadidi & AI Khateeb, 2014). This concept also aligns with concept Dharma. 
Where Dharma highlights shared responsibilities and the importance of supporting each 
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other.  Therefore, identifying the available resources to cope with stress and challenges 
is necessary for the survival of VI students in school education. 

Narrative Journey of Coping 

In the same way, after an appraisal of challenges and an analysis of available resources, 
VI students in the study area developed two types of coping strategies: problem-focused 
and emotion-focused coping (Parker & Sheinin, 2020). VI students use available 
resources for problem-focused coping, such as notes taking, using assistive devices and 
technologies, sharing resources, etc. If their assessment does not identify any resources 
that, they use emotion-focused coping strategies, such as positive self-talk, resilience, 
and self-motivated learning. These strategies reflect the concepts of Dharama and 
Sahana Bhava. Because Dharma is related to fulfilling the personal duty, and Sahana 
Bhava is related to resilience (Aithal & Ramanathan, 2024). Moreover, some challenges 
are just minimised through the adaptive strategies, such as step count. Because not 
every challenge will be easy to resolve, people should accept and tolerate these 
situations as a coping mechanism, such as mobility (Lazarus & Folkman, 1991).  

During the discussion, VI students shared that they used technologies and online 
learning platforms, which had a positive impact on their engagement, motivation, and 
academic achievement. That is another way to use available resources, as the stress and 
coping theory suggests. Dabi and Golga (2024) also found that accessible online 
educational platforms help VI students achieve better educational outcomes. Regular 
use of social media, online knowledge repositories, and website browsing likely 
enhances the learning abilities of VI students, increases social competencies, and 
supports sustained ingenuity for academic success (Rotzita & Aquee, 2019). Narratives 
also revealed that alternative support networks outside the formal school structure, such 
as online groups, also helped them cope with challenges. That is close to the Hindu 
philosophical and cultural concept Sewa.  

Creating a learning environment despite challenges is crucial for the academic and 
social success of VI students (Amponsah & Bekele, 2023). Therefore, VI students in the 
study area developed infrastructure and environmental adaptation strategies that 
fostered confidence, independence, active participation in learning, and goal 
achievement. Familiarizing themselves with their surroundings, memorizing the routes 
by counting steps, and practicing moving around their surroundings are VI students' 
strategies for coping with infrastructural challenges. VI students learning the necessary 
routes to school premises from sighted peers and practising moving around (Rotzita & 
Aquee, 2019; Khan & Jayus, 2019). James (2023) underscores that familiarizing 
techniques give a sense of belonging, safety, freedom to move on and focus on studies.  

Creating a personal system to organize their space, mentoring by senior VI students, 
following fixed routines, staying focused, and building confidence were major coping 
strategies for overcrowded and unfavourable school environments in the study area. 
Hastings-Speck (2023) and Otu-Danquah (2022) also argued that adopting fixed 
routines, allocating time slots for each activity and using mobile apps for reminders help 
VI students carry out daily tasks efficiently, minimise crowded situations, and cope with 
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infrastructure and environmental challenges. Furthermore, goal setting and time 
management significantly support VI students' academic achievement (James, 2023).  

Using tactile markers, organizing their personal belongings under the mentorship of 
their senior VI peer, labels for personal organization helped them identify and manage 
their belongings properly and independently. VI students develop their personal and 
organizational systems through tactile markers and personal belongings labels (Rai et 
al., 2019). Therefore, strategies developed by VI students for coping with infrastructure 
and environmental challenges are the backbone of their educational achievement and 
survival in school.  Therefore, the narratives revealed by the VI students in the study 
area align with other findings, and VI students have been evaluating stress and adopting 
coping strategies based on available resources, strengths, and contextual limitations, as 
posited by stress and coping theory pioneered by Lazarus and Folkman (1991).  

Emotional Resilience and Meaning-Making 

Another significant dimension of narratives from VI students was how system failures 
forced them to address those challenges constructively. When VI students encountered 
the challenges and felt stress in inclusive education, they reinterpreted their challenges 
constructively. VI students believe that persistence in education was one of the ways to 
fulfil their Dharma. They believe that, once they do their Dharma, they will have a 
bright future in the coming days. For instance, VI students shared that positive self-talk 
and resilience always helped them stay motivated, strengthen their belief in their 
abilities, build confidence, and resolve challenging situations. Social and emotional 
skills would be a better idea to cope with challenges faced during the teaching-learning 
activities (Esere et al., 2016). VI students are motivated by the achievements of their 
peers, listening to motivational and inspirational audio recordings, and peer 
collaboration (Esere et al., 2016; Vik & Lassen, 2010). Lorenznan (2020) stated that 
self-awareness, adaptation processes, self-motivation, and peer support are the 
established coping mechanisms employed by VI students. Moreover, avoiding negative 
activities, seeking support services, and developing positive attitudes are the major 
coping strategies for VI students (Heard, 2020). Bhalalusesa (2018) found that 
acceptance of their limitations and determination towards their goals are major coping 
strategies for visually impaired students. Positive reinforcement and teacher 
involvement are other coping strategies for nurturing, enhancing, and sustaining VI 
students (Vik & Lassen, 2010). However, students' narratives did not indicate any 
positive reinforcement or support from formal structures, such as teachers and the 
school management committee. Concisely, such interpretations are similar to adaptive 
responses and meaning-focused coping. Because VI students use their motivation and 
resilience as an adaptive response system and draw upon broader belief systems to 
sustain motivation and resilience in coping with stress and challenges (Folkman, 2008).  

VI narrated that they often remain calm and persistent during the stress and challenges, 
even they experience several challenges and even they do not have any resources that 
can use to develop coping strategies. This shows their Sahana Bhava to the academic 
challenges in inclusive education (Aithal & Ramanathan, 2024). The theory of stress 
and coping also claim that not every challenge will be easy to resolve; people should 



 Giri       293 

International Journal of Instruction, October 2026 ● Vol.19, No.4 

accept and tolerate these situations as a coping mechanism, such as mobility (Lazarus & 
Folkman, 1991).  This shows that coping strategies of VI students extended to culturally 
informed modes of emotional regulation and endurance, beyond the problem-solving 
strategies.  

The Gap between Structure and Agency 

Another narration of the VI students was a significant gap between policies and 
implementation. VI students acknowledged the importance of inclusive education 
policies. However, none of them has had a positive experience implementing policies 
effectively. They narrated the non-implementation of inclusive policies as a challenge to 
inclusive education in mainstream schools. During the discussion, it was found that 
coping strategies were developed and adopted informally and context-specifically rather 
than solely through formal institutional mechanisms.  

The inclusive education policy emphasises accessibility and institutional support; 
however, it should support inclusive education (Wea, 2025). VI students in the study 
area haven’t had a positive experience with accessibility in inclusive education and 
institutional support.  Most of them depend upon resource sharing and peer support. 
They reported that most VI students came from low-income, deprived communities. 
Deprived communities often struggle to continue their education and well-being (Giri, 
2022).  VI students reported using a collaborative approach as a coping strategy to 
address the lack of structure and enhance a sense of community, leading to a higher 
survival rate in school education. Sharing resources and interactions between VI and 
sighted peers increases independence and enables them to overcome difficulties because 
of the gap between structure and agency (Bhalalusesa, 2018; Phiri, 2013; Matsana et al., 
2024). These findings align with research by Hariharan et al. (2011), which shows that 
resilience and coping strategies are constructed through interactions between 
individuals and their environments.  This study revealed that resilience and coping 
strategies were developed through interactions among (unsupportive) institutional 
structures, social relationships, and culturally embedded values. Thus, coping strategies 
of VI students are both problem-focused and emotion-focused. Both coping strategies 
are shaped by opportunities and challenges in the inclusive educational environment of 
the mainstream school and depend on rational and contextually situated processes. 

 Peer Support: Example of Sewa Karuna, Sahana Bhava and Dharma  

Taking peer support from sighted peers and good coordination with them was a 
common narration from all VI students. However, Tonegawa (2022) found it to be a 
major challenge in the inclusive education system of Myanmar. VI students developed 
different coping strategies for better educational achievement, surviving in school 
education, and a better future. Among those coping strategies, peer support was the 
most frequently practised. Hadidi and AI Khateeb (2014) argue that VI adolescents 
received more support from their families than their sighted peers. However, this study 
found that all VI students relied on peer support from sighted students, and that this 
support was the most reliable for their educational achievement and personal work. 
These findings can be agreed upon through the cultural lens of Hinduism.  Peer support 
is more related to the value of mutual aid. Hindu philosophy focuses on the importance 
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of Sewa (selfless service) and mutual accountability (Aithal & Ramanathan, 2024). VI 
students often get support from their sighted peers to navigate the challenges as 
expressed by these cultural values.  

Even when the institutions are not actively supportive to VI students, they have been 
reaching out to their peers to get support on educational concepts, recording the lessons, 
moving on to surroundings, etc. This concept is related to the Hindu idea of Sangha 
(community), where the community’s members depend on communal strength and 
network.  According to Aithal and Ramanathan (2024), Hindu philosophy focuses on 
the Dharma (Social responsibility), which involves executing one's duties and 
responsibilities to family, community, and society while adhering to ethical principles 
and moral ideals. Moreover, Sahana Bhava (empathy) also encourages and fosters 
harmonious relationships and cooperation among diverse individuals, exceeds narrow 
self-interest, and grows a broader perception that covers the well-being of the entire 
community and world (Srinivasan, & Aithal, 2023).  

Furthermore, Hinduism’s spiritual concept promotes empathy and compassion. It 
focuses on recognizing the Atama (soul) in others. Recognizing the Atma in others’ is 
related to helping others (Maharana & Behura, 2024). Support to others is seen as good 
deed that leads to virtuous spiritual results; therefore, this encourages sighted students 
to support VI students. In conclusion, it is possible to interpret the peer assistance that 
VI students rely on as an expression of the embedded Hindu cultural beliefs of service 
to others and interconnection: Karuna, Sewa, Sahana Bhava, and Dharma. In addition to 
helping VI students overcome academic obstacles, this cultural framework strengthens 
their sense of community and purpose. 

CONCLUSION, IMPLICATION AND SUGGESTION 

To flourish in these challenging settings, VI students develop coping strategies to 
address challenges, improve academic achievement, survive in school, and mitigate 
negative emotions. This study explores coping strategies of VI students in inclusive 
school settings through a narrative inquiry approach. Narratives of VI students reveal 
that coping is a dynamic, evolving process that unfolds through interaction with 
challenges, continuous appraisal of those challenges, access to and use of available 
resources, and the construction of meaning over time within the social, cultural, and 
institutional context. Self-motivated learning, self-resilience, using social network, 
utilization of modern technologies, peer supports, resources sharing between peers, 
auditory learning memorization, active listening, remembering and repetitions of the 
keywords and concepts, using mobile applications, online learning platforms and AI, 
familiarizing with their surroundings, memorize routes by counting the steps, practicing 
moving around, creating a personal system to organize their space, following fixed 
routines, staying focused and building confidence are major coping strategies develop 
by the VI students.  The findings indicate that coping strategies were predominantly 
individual and peer support. This shows the significant gap in policies and practices of 
inclusive education. 

This study contributes across theoretical, policy, and practical domains. Theoretically, 
this research provides a credible case for the continued development of the Stress of 
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Coping framework beyond its traditional individualist focus.  Narrative of VI students 
highlights that coping among VI students is deeply relational and culturally embedded 
within the Hindu philosophical landscape. Narratives of VI students reflected that 
Dharma (sense of duty), Karuna (compassion), Sewa (selfless service), and Sahana 
Bhava (Patient Strength) supported them in coping with the challenges.  

From a policy and practice perspective, this study warns policymakers and educators to 
design contextually inclusive education policies with reference to students with VI's 
real-life experiences, promote accessible learning resources and environments, and 
encourage peer engagement, contextual teacher training programmes, and the 
empowerment of VI students as active agents in their educational journeys. Likely, this 
study can serve as a powerful tool for advocacy, raising awareness, and replicating the 
coping mechanisms developed by VI students. This study also recognize and integrates 
culturally embedded values, which can further enhance inclusive education practice 
Furthermore, this study explores the strengths, adaptability and agency of the VI 
students; it seeks to contribute to a more inclusive educational landscape where every 
learner's story is heard, respected, and acted upon. 

Despite this contribution, this study is limited by its sample size, its focus on a specific 
school context, its methodological framework, and the types of participants. Because 
this study does not incorporate the home-schooling context, it relies only on a narrative 
inquiry research design and the school management committee; teachers and parents are 
not included as participants in this study. Therefore, further research should consider 
policy and practice gaps, longitudinal designs, include diverse categories of disabilities 
and participants, and further explore the role of Hindu philosophical concepts and 
cultural values in developing coping strategies and adopting coping processes. Those 
efforts would provide deeper insights into how to build a more inclusive and responsive 
educational system. 

ACKNOWLEDGMENTS  

The author thanks the VI students of the study area for taking the time to share their 
experiences.  

DECLARATION OF CONFLICTING INTERESTS  

The author declared no potential conflicts of interest with respect to the research, and 
publication of this article.  

FUNDING  

This publication has been produced with financial support by the Norwegian Agency 
for Development Cooperation (NORAD) through NORHED II program, Nepal Open 
University. The views expressed in this publication are those of the author(s) and should 
not be regarded as reflecting the views or position of NORAD. 



296                              Coping Beyond Inclusion: A Narrative Inquiry into Stress … 

 

International Journal of Instruction, October 2026 ● Vol.19, No.4 

REFERENCES 

Abera, T., & Negassa, D. (2019). Self-Advocacy for Inclusion: A Case Study of Blind 
Students in the University of Gondar, Ethiopia. International Journal of Education and 
Literacy Studies, 7(2), 1-8. https://eric.ed.gov/?id=EJ1219556 

Aithal, P. S., & Ramanathan, S. (2024). How Sanathana Dharma-the Concept and 
Philosophy of Indian Ancient Social System Supported Scientific, Religionless, 
Casteless, Ideal Society for Upholding Sustainable Humanity. Poornaprajna 
International Journal of Philosophy & Languages (PIJPL), 1(1), 112-135. 
doi.org/10.5281/zenodo.12670211 

Almurayziq, T. S., Alshammari, G. K., Alshammari, A., Alsaffar, M., & Aljaloud, S. 
(2022). Evaluating AI techniques for blind students using voice-activated personal 
assistants. IJCSNS, 22(1), 61. DOI : 10.22937/IJCSNS.2022.22.1.10 

Amponsah, S., & Bekele, T. A. (2023). Exploring strategies for including visually 
impaired students in online learning. Education and information technologies, 28(8), 
9355-9377. https://doi.org/10.1007/s10639-022-11145-x 

Belay, M. A., & Yihun, S. G. (2020). The challenges and opportunities of visually 
impaired students in inclusive education: The case of Bedlu. Journal of Pedagogical 
Research, 4(2), 112-124. http://dx.doi.org/10.33902/JPR.2020060437 

Bhalalusesa, E. (2018). Inclusion of students with visual impairment in a regular 
university setting: Experiences, challenges, and coping mechanisms. Papers in 
Education and Development, 36. 
https://journals.udsm.ac.tz/index.php/ped/article/view/2525 

Biggs, A., Brough, P., & Drummond, S. (2017). Lazarus and Folkman's psychological 
stress and coping theory. The handbook of stress and health: A guide to research and 
practice, pp. 349–364. https://doi.org/10.1002/9781118993811.ch21 

Binlang, J. B., & Donguiz, R. G. (2024). Beyond Sight: A Systematic Review of the 
Challenges and Coping Mechanisms in Inclusive Education for Visually Impaired 
Students. Cognizance Journal of Multidisciplinary Studies, 4(7),pp. 59-74. DOI: 
10.47760/cognizance.2024.v04i07.007 

Bodaghi N. B., Cheong L. S., Zainab A. N., Riahikia M. (2017). Friendly librarians: 
The culture of caring and inclusion experiences of visually impaired students in an 
academic library. Information Development, 33(3), 229-242,  
doi.org/10.1177/0266666916641178 

Borgi, H., Patel, R., & Smith, J. (2023). Barriers to Inclusive Education for Visually 
Impaired Students. International Journal of Inclusive Education, 19(3), 345-368. 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative 
Research in Psychology, 3(2), 77–101. https://doi.org/10.1191/1478088706qp063oa 

Burgstahler, S. (2020). Universal design in higher education: Promising practices. DO-
IT, University of Washington. Recuperado a partir de www. uw. edu/doit/UDHE-

https://journals.udsm.ac.tz/index.php/ped/article/view/2525
https://doi.org/10.1002/9781118993811.ch21
https://doi.org/10.1177/0266666916641178


 Giri       297 

International Journal of Instruction, October 2026 ● Vol.19, No.4 

promising-practices/resources. html. https://doit.uw.edu/publication/universal-design-
in-higher-education-promising-practices/ 

Clandinin, D. J. (2022). Engaging in narrative inquiry (2nd Ed.). Routledge. DOI: 
10.4324/9781003240143 

Constitution of Nepal. (2015). Constitution of Nepal. 
https://www.lawcommission.gov.np/en/archives/category/documents/prevailing-
law/constitution/constitution-of-nepal 

Creswell, J. W. (2012). Educational Research: Planning, Conducting and  Evaluating 
Quantitative and Qualitative Research (4th Edition). Pearson.  

Creswell, J. W., & Poth, C. N. (2018). Qualitative Inquiry and Research Design: 
Choosing Among Five Approaches (4th ed.). Sage 

Dabi, G. K., & Golga, D. N. (2024). Digital inclusion: Lived experiences of students 
with visual impairment accessibility to web-based information in higher education 
institutions of Ethiopia. British Journal of Visual Impairment, 42(3), 794-815. 
https://doi.org/10.1177/02646196231187558 

Delany, C., Miller, K. J., El-Ansary, D., Remedios, L., Hosseini, A., & McLeod, S. 
(2015). Replacing stressful challenges with positive coping strategies: a resilience 
program for clinical placement learning. Advances in Health Sciences Education, 20, 
1303-1324. https://doi.org/10.1007/s10459-015-9603-3 

Dewe, P., Cox, T., & Ferguson, E. (1993). Individual strategies for coping with stress at 
work: A review. Work & Stress, 7(1), 5–15. 
https://doi.org/10.1080/02678379308257046 

Esere, M. O., Okonkwo, H. C., Omotosho, J. A., Olawuyi, B. O., & Ojiah, P. O. (2016). 
Challenges of, and Coping Strategies Employed by, Students with Visual Impairments 
in South Eastern States of Nigeria. African Journal of Special and Inclusive Education 
Vol, 1(1), 42-52. http://hdl.handle.net/123456789/7900 

Falloon, I.R.H., Laporta, M., Fadden, G., & Graham-Hole, V. (1993). Managing Stress 
in Families: Cognitive and Behavioural Strategies for Enhancing Coping Skills (1st 
ed.). Routledge. https://doi.org/10.4324/9781003413745 

Folkman, S. (2008). The case for positive emotions in the stress process. Anxiety, Stress 

& Coping, 21(1), 3–14. https://doi.org/10.1080/10615800701740457 

Follmer, E. H., Talbot, D. L., Kristof-Brown, A. L., Astrove, S. L., & Billsberry, J. 
(2018). Resolution, relief, and resignation: A qualitative study of responses to misfit at 
work. Academy of Management Journal, 61(2), 440–465. 
https://doi.org/10.5465/amj.2014.0566 

Giri, Y. N. (2022). Relationship Between Livelihood Capitals and Livelihood Strategies 
of Dalit. Contemporary Voice of Dalit, 16(2), 134-145. 
https://doi.org/10.1177/2455328X211060587 

https://doi.org/10.1177/02646196231187558
https://doi.org/10.1080/02678379308257046
http://hdl.handle.net/123456789/7900
https://doi.org/10.4324/9781003413745
https://doi.org/10.1080/10615800701740457
https://doi.org/10.5465/amj.2014.0566


298                              Coping Beyond Inclusion: A Narrative Inquiry into Stress … 

 

International Journal of Instruction, October 2026 ● Vol.19, No.4 

Hadidi M. S., Al Khateeb J. M. (2014). A comparison of social support among 
adolescents with and without visual impairments in Jordan: A case study from the Arab 
Region. Journal of Visual Impairment & Blindness, 108(5), 414–
427. https://doi.org/10.1177%2F0145482X1410800506 

Han, R. (2020). Translating scientific content into accessible formats with visually 
impaired learners: Recommendations and a decision aid based on haptic rules of 
perception. OCAD University. https://openresearch.ocadu.ca/id/eprint/3080/ 

Hariharan, M., Karimi, M., & Kishore, M. (2014). Resilience in Persons with Physical 
Disabilities: Role of Perceived Environment and Emotional Intelligence. Journal of the 
Indian Academy of Applied Psychology, 40(1), 96-101. 
https://www.proquest.com/docview/1510579721?pq-
origsite=gscholar&fromopenview=true&sourcetype=Scholarly%20Journals 

Hastings-Speck, E. J. (2023). Making a Beautiful Difference: How Teachers Support 
Students with Learning Challenges in Rural Nepal. Doctoral dissertation, University of 
Toronto, Canada. 
https://www.proquest.com/openview/51a53dec06a26647b160d0b731af36cf/1?pq-
origsite=gscholar&cbl=18750&diss=y 

Heard, A., (2020). Transition from school to tertiary education, in R. Ferreira & M.M. 
Sefotho (eds.). Understanding Education for the Visually Impaired, 1, 337–361, 
AOSIS, Cape Town. https://doi.org/10.4102/aosis.2020.BK179.12 

Herman, J. L., & Tetrick, L. E. (2009). Problem‐focused versus emotion‐focused coping 
strategies and repatriation adjustment. Human Resource Management: Published in 
Cooperation with the School of Business Administration, The University of Michigan 
and in Alliance with the Society of Human Resources Management, 48(1), 69-88. 
https://doi.org/10.1002/hrm.20267 

Human Rights Watch. (2018). Nepal: Children with Disabilities Face Discrimination. 
https://www.hrw.org/news/2018/09/14/nepal-children-disabilities-face-discrimination 

James, D. (2023). Impacts of Coping Strategies on Impediment Oriented Academic 
Stress of the Visually Impaired in Gindiri School for the Blind, Plateau State 
Nigeria. Plateau State Nigeria. http://dx.doi.org/10.2139/ssrn.4433739 

Jessup, G., Bundy, A. C., Broom, A., & Hancock, N. (2017). The social experiences of 
high school students with visual impairments. Journal of Visual Impairment & 
Blindness, 111(1), 5-19. https://doi.org/10.1177/0145482X1711100102 

Kafle, A. P. (2021). Barriers to Inclusive Education in Nepal: A Critical Review. 
Journal of Education and Research, 11(1), 13-24.  
https://journals.sagepub.com/doi/full/10.1177/097318491201100103 

Khan, A. A., & Jayus, R. (2019). Coping strategies and challenges among visually 
impaired students. https://elicit.com/notebook/9b129a8f-44b6-4ddc-8abe-
f442d91181f8#17db94cd5f49d4fceda9f6ed42aef5b3. Accessed on June 22, 2024. 20. 

https://doi.org/10.1177%2F0145482X1410800506
https://openresearch.ocadu.ca/id/eprint/3080/
https://doi.org/10.4102/aosis.2020.BK179.12
https://doi.org/10.1002/hrm.20267
https://dx.doi.org/10.2139/ssrn.4433739
https://doi.org/10.1177/0145482X1711100102
https://journals.sagepub.com/doi/full/10.1177/097318491201100103


 Giri       299 

International Journal of Instruction, October 2026 ● Vol.19, No.4 

Kumar, S., Verma, S., & Lata, S. Proactive Coping, Optimism, and Resilience among 
Students with Visual Disabilities. Int J Appl Posit Psychol 10, 39 (2025). 
https://doi.org/10.1007/s41042-025-00233-1 

Landstad, B., J. & Kvangarsnes, G. H. & Larsson, S., & Brulin, E. (2024). A Narrative 
of Outsiderness: Visually Impaired Individuals’ Experiences of Learning and 
Participation in Education and Working Life (In eds. T. Hole et al.) Towards 
Sustainable Good Health and Well-being. https://doi.org/10.1007/978-3-031-61810-9_9  

Lawrence, J. W., & Fauerbach, J. A. (2003). Personality, Coping, Chronic Stress, Social 
Support and PTSD Symptoms Among Adult Burn Survivors. Journal of Burn Care & 
Rehabilitation. https://doi.org/10.1097/00004630-200301000-00016 

Lazarus, R., & Folkman, S. (1991). The concept of coping. In A. Monat & R. Lazarus 
(Eds.), Stress and Coping (pp. 183–207). Columbia University Press. 

Lorenzana, C. M. (2020). Coping strategies of successful visually impaired student-
athletes. https://animorepository.dlsu.edu.ph/etdm_elmd/2/.  

Maharana, S., & Behura, A. K. (2024). Harmony with Nature: Exploring Sustainable 
Development through the Lens of Hindu Tradition. Problems of Sustainable 
Development/Problemy Ekorozwoju, 19(2). 10.35784/preko.5514 

Matsana, D., Sebro, S., & Ma, K. A. (2024). Blind students' academic and social 
difficulties and coping mechanisms in Ethiopian elementary schools. IPHO-Journal of 
Advance Research in Education & Literature, 2(02), 66-78. 
https://iphopen.org/index.php/EL/article/view/64 

Ministry of Education. (2016). Inclusive Education Policy 2016. Government of Nepal. 

Mirzakhmedova, K. V., Omonov, Q. S., Rikhsiyeva, G. S., Nasirova, S. A., 
Khashimova, S. A., & Khalmurzaeva, N. T. (2023). Use of Mobile Applications in 
Establishing Inclusive Education in Pedagogy. Journal of Law and Sustainable 
Development, 11(12), e2376-e2376. https://doi.org/10.55908/sdgs.v11i12.2376 

Miyauchi, H. (2020). A systematic review on inclusive education of students with 
visual impairment. Education sciences, 10(11), 
346.https://doi.org/10.3390/educsci10110346 

National Education Policy. (2018). National Education Policy, 2076. Government of 
Nepal. 
https://kms.pri.gov.np/dams/pages/view.php?ref=3882&search=%21collection1805&k=
0e27cc7aaa 

Nepal Statistical Office (2021). Nepal Living Standard Survey (NLSS) 2079-080. 
National Statistical Office. https://nsonepal.gov.np/content/9707/9707-summary-results-
of-nepal-livin/ 

Nigar, N. (2020). Hermeneutic phenomenological narrative enquiry: A qualitative study 
design. Theory and Practice in Language Studies, 10(1), 10-18. 
http://dx.doi.org/10.17507/tpls.1001.02  

https://doi.org/10.1007/s41042-025-00233-1
https://doi.org/10.55908/sdgs.v11i12.2376
https://doi.org/10.3390/educsci10110346


300                              Coping Beyond Inclusion: A Narrative Inquiry into Stress … 

 

International Journal of Instruction, October 2026 ● Vol.19, No.4 

Olmos-Vega, F. M., Stalmeijer, R. E., Varpio, L., & Kahlke, R. (2023). A practical 
guide to reflexivity in qualitative research: AMEE Guide No. 149. Medical 
teacher, 45(3), 241-251. https://doi.org/10.1080/0142159X.2022.2057287 

Opie, J. L., & Southcott, J. (2018). Inclusion for a Student with Vision Impairment:" 
They accept me, like, as in I am there, but they just won't talk to me". The Qualitative 
Report, 23(8), 1889-1904. 
https://nsuworks.nova.edu/cgi/viewcontent.cgi?article=3198&context=tqr 

Otu-Danquah, K. (2022). Tertiary education experiences of students with visual 
impairment. Doctoral Dissertation, The University of Waikato. 
https://researchcommons.waikato.ac.nz/bitstream/10289/15385/5/thesis.pdf 

Paranjpe, A. C. (2002). Person, self, and identity. In: self and identity in modern 
psychology and Indian thought. Path in Psychology. Springer. 
https://doi.org/10.1007/0-306-47151-5_2 

Parker, J. D. A., & Sheinin, G. (2020). Coping. The Wiley Encyclopedia of Personality 
and Individual Differences. https://doi.org/10.1002/9781119547174.ch190 

Phiri, M.P. (2013). Voices, disability, and inclusion: a case study of students‟ narrated 
learning experiences. Focus on service provision and support for disabled students in 
higher education in Zimbabwe. PhD thesis, University of Hull.  

Prasad, H. (2014). Coping and Resilience in Adults with Total Blindness in Kerala, 
India. Doctoral Dissertation, Walden University. 
https://www.proquest.com/openview/e92cef1ed089952d883c6105fcf20b65/1?pq-
origsite=gscholar&cbl=18750 

Rai, P., Rohatgi, J., & Dhaliwal, U. (2019). Coping strategy in persons with low vision 
or blindness–an exploratory study. Indian journal of ophthalmology, 67(5), 669. 
DOI: 10.4103/ijo.IJO_1655_18 

Reddy, V., Sharma, A., & Jha, R. (2018). Tactile learning tools for visually impaired 
students. Asia-Pacific Education Researcher, 27(2), 109-118. 
https://doi.org/10.1007/s13224-018-1098-6 

Regmi, N. P. (2017). Inclusive Education in Nepal from Theory to Practice. A 
dissertation for Degree of Doctor of Philosophy, Ludwing-Maximilians- University. 
http://103.69.125.248:8080/xmlui/handle/123456789/202 

Rozita, J., & Aqueel, K. (2019). Coping Strategies and Challenges among Visual 
Impaired Students. Indian Journal of Public Health Research & Development, 10(6). 
10.5958/0976-5506.2019.01484.0 

Rule, A. C., Stefanich, G. P., Boody, R. M., & Peiffer, B. (2011). Impact of Adaptive 
Materials on Teachers and their Students with Visual Impairments in Secondary 
Science and Mathematics Classes. International Journal of Science Education, 33(6), 
865–887. https://doi.org/10.1080/09500693.2010.506619 

https://doi.org/10.1080/0142159X.2022.2057287
https://doi.org/10.1007/0-306-47151-5_2
https://doi.org/10.1007/s13224-018-1098-6
http://103.69.125.248:8080/xmlui/handle/123456789/202
http://dx.doi.org/10.5958/0976-5506.2019.01484.0
https://doi.org/10.1080/09500693.2010.506619


 Giri       301 

International Journal of Instruction, October 2026 ● Vol.19, No.4 

Satterfield, J. M., & Becerra, C. (2010). Developmental challenges, stressors and coping 
strategies in medical residents: a qualitative analysis of support groups. Medical 
education, 44(9), 908-916. https://doi.org/10.1111/j.1365-2923.2010.03736.x 

Sim, I. O. (2020). Analysis of the coping process among visually impaired individuals, 
using interpretative phenomenological analysis (IPA). International journal of 
environmental research and public health, 17(8), 
2819.https://doi.org/10.3390/ijerph17082819 

Srinivasan, R., & Aithal, P. S. (2023). Unravelling the depths of Sanatana Dharma: 
Exploring the eternal principles of Hinduism. International Journal of Philosophy and 
Languages (IJPL), 2(2), 12-27. 10.5281/zenodo.10837531 

Tonegawa, Y. (2022). Contextualization of inclusive education: Education for children 
with disabilities in Myanmar. International Journal of Instruction, 15(1), 365-380. 
https://doi.org/10.29333/iji.2022.15121a  

Tshuma, C., Ntombela, N., & van Wijk, H. C. (2022). Challenges and Coping Strategies 
of the visually impaired adults: a brief exploratory systematic literature review. Prizren 
Social Science Journal, 6(2), 71-80. doi.org/10.32936/pssj 

Vansia, K. (2021). Tactile Learning: A Note-taking Device for the Blind. 
doi:10.35010/ecuad:16934.  Retrieve from 
https://ecuad.arcabc.ca/islandora/object/ecuad%3A16934 

Vik, A. K., & Lassen, L. M. (2010). How pupils with severe visual impairment describe 
coping with reading activities in the Norwegian inclusive school. International Journal 
of Disability, Development and Education, 57(3), 279-298. 
https://doi.org/10.1080/1034912X.2010.501188 

Wea, D., Goal, E. L., & Wolomasi, A. K. (2025). Implementation of universal design 

for learning (UDL) in inclusive education: A study of primary and secondary education 

units. International Journal of Instruction, 18(3), 531-548. 

https://doi.org/10.29333/iji.2025.18327a  

West J., Houghton S., Taylor M., & Ling P. K. (2004). The perspectives of Singapore 
secondary school students with vision impairments towards their inclusion in 
mainstream education. Australasian Journal of Special Education, 28(1), 18–
27. https://doi.org/10.1017/S1030011200025100 

Whitburn, B. (2014). “A really good teaching strategy”: Secondary students with vision 
impairment voice their experiences of inclusive teacher pedagogy. British Journal of 
Visual Impairment, 32, 148–156. https://doi.org/10.1177/0264619614523279 

Williams, H. (2015). Using a sociocultural framework to explore the experiences of 
visually impaired young people who leave school; their transition experiences, feelings 
of independence and sense of identity during the transition process: an interpretative 
phenomenological analysis. Doctoral Dissertation, University of Birmingham. 
https://etheses.bham.ac.uk/id/eprint/6319/ 

https://doi.org/10.1111/j.1365-2923.2010.03736.x
https://doi.org/10.3390/ijerph17082819
http://dx.doi.org/10.5281/zenodo.10837531
https://ecuad.arcabc.ca/islandora/object/ecuad%3A16934
https://doi.org/10.1080/1034912X.2010.501188
https://doi.org/10.1017/S1030011200025100
https://doi.org/10.1177/0264619614523279


302                              Coping Beyond Inclusion: A Narrative Inquiry into Stress … 

 

International Journal of Instruction, October 2026 ● Vol.19, No.4 

World Health Organization. (10, August, 2023). Blindness and vision impairment. 
https://www.who.int/en/news-room/fact-sheets/detail/blindness-and-visual-
impairment?utm_source=chatgpt.com 

World Health Organization. (2019). World report on vision. In World report on vision 
(p.2). https://iris.who.int/server/api/core/bitstreams/a1406549-82eb-468b-a5a7-
1c30a233eb2f/content 

Yarosh, N., Mateiko, N., Savchyn, M., Zamishchak, M., Zabolotska, S., & Kulyk, V. 
(2021). Theories of a Stress-Coping Behavior: Searching for Neurocognitive 
Mechanisms. Broad Research in Artificial Intelligence and Neuroscience, 12(4), 57-79. 
https://doi.org/10.18662/brain/12.4/238 

Yin, R. K. (2014). Case Study Research: Design and Methods. SAGE. 

https://www.who.int/en/news-room/fact-sheets/detail/blindness-and-visual-impairment?utm_source=chatgpt.com
https://www.who.int/en/news-room/fact-sheets/detail/blindness-and-visual-impairment?utm_source=chatgpt.com
https://iris.who.int/server/api/core/bitstreams/a1406549-82eb-468b-a5a7-1c30a233eb2f/content
https://iris.who.int/server/api/core/bitstreams/a1406549-82eb-468b-a5a7-1c30a233eb2f/content

