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 The English Experts Program is one of the long-term in-service training programs 
at the Specialized Institute for Professional Training of Teachers. Despite its 
comprehensive design and national importance, the program has experienced 
limited participation rates and participant withdrawals. These issues necessitated a 
systematic evaluation to determine whether the program's intended objectives were 
being effectively achieved.  Therefore, the current study aimed to investigate 
whether the objectives of the methodological part and the language proficiency 
part of the program have been attained from the participants’ perspective. In 
addition, it investigated the effects of variables such as gender, teaching 
experience, cohort, and teaching level on the achievement of the program’s 
objectives. An explanatory sequential mixed methods design was employed in this 
study. The data were collected through a questionnaire and a content analysis of 
the participants’ reflection reports. The study included participants from the first 
and the second cohorts. A sample of 60 participants responded to the 
questionnaire, and a sample of six participants was purposefully selected for the 
qualitative data. The findings revealed a high achievement of the objectives of 
both parts of the program. The objectives of the methodological part and the 
language proficiency part were highly achieved. The qualitative data supported the 
quantitative findings. No statistically significant differences were found with 
regard to gender, teaching experience, cohort, or teaching level. The participants’ 
attitudes toward the program were very positive, although revising the content in 
some areas was suggested for future improvement. 

Keywords: in-service training, program evaluation, teacher professional development, 
teacher education, long-term PD 

INTRODUCTION 

The field of language teaching is changing rapidly. This change involves many different 
aspects, such as curricula, teaching and learning methodologies, emerging technology 
tools for classrooms, students' needs, teaching practices, social changes, and economical 
changes. All of these changes require teachers to increase their “knowledge, skills, and 
positive beliefs” for effective teaching and learning processes (Bayrakcı, 2009). Due to 
the dynamic nature of language teaching and its learning theories, English teaching is 
considered as a developmental profession (Razi & Kargar, 2014). Therefore, teachers' 
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needs occasionally differ during their careers, so do their training and professional 
development. 

According to the National Curriculum Framework (2005), in-service education can play 
a significant role in the professional growth of teachers and function as an agent for 
change in school-related practices. The International Commission on Education (1996) 
reinforced the need for in-service training and stated that in-service training is strongly 
recommended as lifelong education of all those engaged in the teaching profession to 
upgrade teaching capacities both in theory and practice. In-service training helps to 
reduce the insufficiencies that remain during the preparation period for educational 
degrees in colleges and universities. It also improves teachers' teaching skills and 
contributes to their subject and pedagogical knowledge. 

In Oman, English was introduced to the educational system in 1970. Oman has 
acknowledged the importance of English as a lingua franca and the only official foreign 
language in the Sultanate, as a tool that serves multiple purposes locally and globally 
(Al-Issa & Al-Bulushi, 2012). However, researchers discovered that students exiting the 
English language teaching system in Oman suffer from various inadequacies related to 
their English language proficiency. Accordingly, the Ministry of Education decided to 
revolutionize English language teaching by creating a reform plan. 

In-service teacher training is considered as one component of the educational reform to 
ensure success and improved implementation. According to the Ministry of Education, 
“human development is the single most important factor contributing to the success of 
any organization,” and without creating a structure that provides continuous learning 
opportunities for educators, educational change is not likely to occur (Ministry of 
Education, 2004). As a result, the Ministry of Education established the Specialized 
Institute for Professional Training of Teachers to provide sustained and intensive in-
service education and training programs (Al Shabibi & Silvennoinen, 2018). 

Recent empirical research has reinforced the effectiveness of in-service teacher 
professional development across multiple outcome levels. A meta-analysis by Morina et 
al. (2025) reported statistically significant effects of online professional development at 
the teacher, classroom, and student levels, demonstrating that professional development 
can extend beyond teacher learning to influence instructional practice and student 
achievement. Moreover, Nguyen and Sit (2025) highlighted the role of delivery 
modality, proposing a trichronous model that integrates synchronous, asynchronous, 
and face-to-face components to enhance engagement and flexibility in in-service EFL 
training . 

Recent literature has also emphasized structured evaluation and contextual 
considerations. Using the CIPO framework, Alrumaih (2025) identified implementation 
and follow-up challenges in on going EFL professional development, highlighting the 
need for process-level evaluation and sustainability mechanism.  Similarly, Karimi et al. 
(2025) validated a multidimensional PD model incorporating pedagogical, 
organizational, and attitudinal dimensions, advocating for holistic program analysis. 
Finally, Jafar et al. (2022) demonstrated that school-culture factors, particularly sharing 
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planning and transformational leadership, significantly influence professional learning 
implementation . 

The English Experts Program is considered to be the first long-term in-service training 
program for Omani EFL teachers. The program was designed to improve teaching 
practices and develop teachers’ language proficiency. Despite the features and effective 
organization of the program, only a limited number of teachers participated in it, and 
some participants withdrew during the program. These issues raise serious concerns and 
require a systematic investigation. 

The current study aims to investigate the attainment of the English Expert Program’s 
objectives in terms of its two parts: teaching methodology and language proficiency 
from the participants’ perspective. In addition, it aims to examine the achievement of 
the objectives in relation to variables such as gender, teaching experience, cohort, and 
teaching level. 

METHOD 

Research Design 

An explanatory sequential mixed methods design was employed in this study. The 
quantitative phase was followed by a qualitative phase in which qualitative data were 
used to support and explain the quantitative findings. The design involved collecting 
and analyzing quantitative data first, followed by the collection and analysis of 
qualitative data. 

Population and Sample 

The population of the study included the participants of the first and the second cohorts 
of the English Experts Program. The total number of participants in the two cohorts was 
approximately 82 teachers. A sample of 60 participants responded to the questionnaire. 
For the qualitative data, a sample of six participants was purposefully selected based on 
the quality of their reports. A total of 36 reflection reports were analyzed. 

Instruments 

The Questionnaire 

The questionnaire was designed to investigate the achievement of the objectives of the 
English Experts Program from the participants’ perspective. It consisted of two main 
parts: the methodological part and the language proficiency part. The methodological 
part included items related to teaching methodology, while the language proficiency 
part included items related to developing teachers’ English language proficiency. 

The questionnaire was developed based on the stated objectives of the English Experts 
Program (EEP), covering both the methodological and language proficiency 
components. To establish content validity, the initial draft of the instrument was 
reviewed by a panel of 11 experts drawn from Sultan Qaboos University (SQU), the 
Specialized Institute for Professional Training of Teachers (SIPTT), and other higher 
education institutions. The panel comprised specialists in education, applied linguistics, 
psychology, and statistics. The reviewers evaluated the clarity, relevance, and suitability 
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of the items in relation to the study objectives. Their feedback led to revisions including 
rewording, paraphrasing, reordering of items, and the addition of new items where 
necessary. 

To ensure reliability, the questionnaire was piloted with approximately 20% of the 
target sample. Internal consistency reliability was calculated using Cronbach’s alpha. 
The results indicated excellent reliability coefficients for the methodological dimension 
(α = .97), the language proficiency dimension (α = .97), and the overall instrument (α = 
.98). These coefficients demonstrate a high level of internal consistency, confirming the 
stability and reliability of the instrument for data collection. 

The questionnaire was administered to the participants of the first and the second 
cohorts of the English Experts Program. The participants were informed about the 
purpose of the study and were asked to respond to the questionnaire honestly. The 
quantitative data were analyzed using both descriptive and inferential statistics. Means 
and standard deviations were used to determine the level of achievement of the 
program’s objectives. Independent-sample t-tests and one-way ANOVA were used to 
examine the differences in the achievement of the objectives in relation to gender, 
teaching experience, cohort, and teaching level. 

Reflection Reports 

The reflection reports were used as the qualitative data source. The participants were 
required to write reflective reports after each face-to-face training session. These reports 
focused on the participants’ experiences, learning, and perceptions of the program. The 
reflection reports (36 reports) were analyzed using content analysis to identify themes 
that supported and explained the quantitative findings. The qualitative analysis followed 
three systematic stages: open coding, category formation, and them generation. 
Reflection reports were repeatedly reviewed to identify meaningful units, which were 
coded and grouped into border categories reflecting recurring patterns. 

FINDINGS 

Achievement of the Objectives of the Methodological Part 

The findings of the quantitative data revealed a high achievement of the objectives of 
the methodological part of the English Experts Program. The overall mean score for the 
methodological part indicated that the objectives were highly achieved from the 
participants’ perspective (M = 4.42, SD = 0.45). 

Table 1 
Means and Standard Deviations of the Three Modules of the Methodological Part 
Module  n  M  SD 

One  60  4.52  .46 
Two  60  4.29  .53 

Three  60  4.50  .46 
Total (Grand Mean)  60  4.42  .45 

The qualitative data supported the quantitative findings. Analysis of the reflection 
reports indicated that the participants perceived improvement in their teaching practices, 
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classroom methodologies, and professional awareness. Although Module Two recorded 
a slightly lower mean compared to Modules One and Three, participants’ reflections 
provide insight into both strengths and areas needing refinement. For example, while 
one trainee described “running dictation” as “one of the most enjoyable activit[ies]” that 
she planned to adapt for her students (Trainee #3) , others expressed dissatisfaction with 
certain components, particularly writing instruction. As Trainee #5 stated, the 
techniques for teaching writing were “not very satisf[actory],” and Trainee #4 reported 
being “very disappointed” about not “gain[ing] any useful techniques”. These 
reflections help explain minor variation in module means while confirming overall 
positive engagement with the methodological content. 

Achievement of the Objectives of the Language Proficiency Part 

The results of the quantitative data revealed a high achievement of the objectives of the 
language proficiency part of the English Experts Program. The overall mean score 
demonstrated that the objectives of the language proficiency part were also highly 
achieved from the participants’ perspective (M = 4.42, SD = 0.46). 

Table 2 
Means and Standard Deviation of the Three Modules of the Language Proficiency Part 
Module  n  M  SD 
One  60  4.50  .41 

Two  60  4.26  .62 

Three  60  4.46  .49 
Total  60  4.42  .46 

The qualitative data analysis supported the quantitative results. The participants’ 
reflection reports showed improvement in their confidence in using the English 
language and increased awareness of language use. Furthermore, reflection reports from 
the language proficiency modules illustrate strong perceived impact alongside cognitive 
challenge. In Module Two, one trainee described the inquiry-based learning experience 
as “a wonderful experience” (Trainee #3), while another admitted she had “never come 
across such experience,” highlighting both novelty and difficulty. Additionally, 
participants emphasized practical value, noting that certain activities “provide 
opportunities to practice a particular language focus” (Trainee #2) and describing the 
module as “fruitful and amazing” and motivating them “to feel free in designing 
innovated activities” (Trainee #4). These excerpts reinforce the quantitative findings 
and demonstrate meaningful professional growth despite slight differences in mean 
scores across modules. 

Differences in Participants’ Achievement Based on Demographic Variables 

Independent-sample t-tests and one-way ANOVA were conducted to examine whether 
there were statistically significant differences in the participants’ achievement of the 
program’s objectives with regard to gender, teaching experience, cohort, and teaching 
level. 
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Gender 

The results indicated that there were no statistically significant differences in the 
achievement of the objectives of the methodological part with regard to gender. Results 
showed that there was no statistically significant difference in the attainment of the 
methodological part's objectives between males and females, t(60) = 1.980, p= .052. 
Gender accounted for 2.36 % of the variance of the achievement of the objectives. 

Table 3 
Independent-sample T-test of the achievement of the Methodological part's Objectives 
with regard to Gender 
Group  n  M  SD  T  Sig. 

Males  17  4.24  .49  1.980  .052 

Females  43  4.49  .42   

Similarly, Results revealed that there was no statistically significant difference in the 
achievement of the language proficiency part's objectives between males and females, 
t(60)= 1.422, p= .160. Gender accounted for 2.01% of the variance of the 
accomplishment of the objectives. 

Table 4 
Independent sample T-test of the achievement of the Language Proficiency part's 
Objectives with regard to Gender 
Group  n  M  SD  T  Sig. 

Males  17  4.28  .49  1.422  .160 
Females  43  4.47  .44   

Teaching Experience 

Results showed that there was no statistically significant difference in the achievement 
of the methodological part's objectives between the participants with less than ten years 
of experience and the participants with more than ten years, t(60) =.302, p= .764. 
Teaching experience accounted for 0. 93 % of the variance of the attainment of the 
objectives. 

Table 5 
Independent-sample T-test of the achievement of the Methodological Part's Objectives 
with regard to Teaching Experience 
Group  n  M  SD  T  Sig. 

Less than 10 years of Experience  34  4.44  .41  .302  .764 
More than 10 years of Experience  26  4.40  .51   

In the same way, results revealed that there was no statistically significant difference in 
the achievement of the language proficiency part's objectives between the participants 
with less than ten years of experience and the participants with more than ten years, 
t(60) = 1.128, p= .265. Teaching experience accounted for 1.79 % of the variance of the 
attainment of the objectives. 
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Table 6 
Independent-sample T-test of the achievement of the Language Proficiency part's 
Objectives with regard to Teaching Experience 
Group  n  M  SD  T  Sig. 

Less than 10 years of Experience  34  4.48  .38  1.128  .265 
More than 10 years of Experience  26  4.34  .53   

Cohort 

An independent-samples t-test was used to compare the differences on accomplishment 
of the methodological part's objectives for cohort one and cohort two. Table 7 illustrates 
the result of the independent sample t-test of the objectives' achievement with regard to 
cohort. Results showed that there was no statistically significant difference in the 
achievement of the methodological part's objectives between the participants from 
cohort one and cohort two, t(60) =.229, p= .820. Cohort accounted for 0.81% of the 
variance of the attainment of the objectives. 

Table 7 
Independent-sample T-test of the achievement of the Methodological part's Objectives 
with regard to Cohort 
Group  n  M  SD  T  Sig. 

Cohort one  16 4.5  .33  .229  .820 
Cohort two  44  4.41  .49   

Another independent-samples t-test was conducted to explore cohort differences on 
achievement of the language proficiency part's objectives among the participants. Table 
8 shows the findings of the independent sample t-test of the objectives' achievement 
with regard to cohort. Results revealed that there was no statistically significant 
difference in the accomplishment of the language proficiency part's objectives with 
respect to cohort, t(60) = 1.109, p= .272. Cohort accounted for 1.78% of the variance of 
the attainment of the objectives. 

Table 8 
Independent-sample T-test of the achievement of the Language Proficiency part's 
Objectives with regard to Cohort 
Group  n  M  SD  T  Sig. 

Cohort one  16  4.1  .43  1.109  .272 

Cohort two  44  4.46  .47   

Teaching level 

A one-way analysis of variance was conducted to examine differences in achievement 
of the methodological part's objectives with respect to teaching level. Results, as 
presented in Table 9, show that there was no statistically significant teaching level 
difference in achievement of the methodological part's objectives, F(60)= .124, p= .883. 
Teaching level accounted for 0.43% of the variance in the objectives' attainment. 
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Table 9 
One-way ANOVA Test on the Effect of Teaching Level on Achievement of the 
Methodological Objectives 
Source  Df  Sum of Squares  Mean Square  F  Sig. 

Between groups  2  .054  .027  .124  .883 
Within groups  57  12.312  .216   

Total  12.366             

Similarly, a one-way analysis of variance was administered to examine differences in 
attainment of the language proficiency part's objectives with respect to teaching level. 
Results, as shown in Table 10, showed that there was no statistically significant 
teaching level difference in achievement of the language proficiency part's objectives, 
F(60) =.768, p = .469. Teaching level accounted for 2.62% of the variance in the 
objectives' achievement. 

Table 10 
One-way ANOVA Test on the Effect of Teaching Level on Achievement of the 
Language Proficiency Objectives 
Source  Df  Sum of Squares  Mean Square  F  Sig. 
Between groups  2  .330  .165  .768  .469 

Within groups  57  12.253  .215   

Total  59  12.583    

Although some demographic variables accounted for small proportions of variance in 
the achievement scores (ranging from 0.43% to 2.62%), these values indicate small 
practical effects. The minimal variance explained suggests that gender, teaching 
experience, cohort, and teaching level had very limited influence on participants' 
perceptions of objective attainment. Substantively, this reflects a high level of 
consistency in the effectiveness of the English Experts Program across different 
participant groups.   

DISCUSSION 

The findings of the study revealed a high level of achievement of the objectives of both 
the methodological part and the language proficiency part of the English Experts 
Program. This result suggests that the design and implementation of the program were 
effective in addressing teachers’ pedagogical and linguistic needs. The high mean 
scores reported across the three modules of both parts indicate consistency in 
participants’ perceptions of the program’s effectiveness, which is an important 
characteristic of successful in-service education and training programs (Desimone, 
2009; Ingvarson et al., 2005). 

The high achievement of the methodological objectives supports the view that effective 
in-service training should focus on classroom practices, active learning, and reflective 
engagement. Participants’ reflection reports indicated improvement in teaching 
practices, classroom methodologies, and professional awareness, which aligns with 
previous research emphasizing the importance of linking professional development to 
teachers’ daily instructional practices (Guskey, 2002; Elmore & Burney, 1997). The 
integration of face-to-face training, online learning, and workplace application appears 
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to have contributed to this positive outcome, supporting the argument that sustained and 
practice-oriented training enhances professional learning (Al Shabibi & Silvennoinen, 
2018). 

Similarly, the high achievement of the language proficiency objectives indicates that the 
program successfully addressed teachers’ subject matter knowledge alongside 
pedagogical development. This finding is consistent with research highlighting the 
importance of strengthening teachers’ language proficiency as part of EFL professional 
development, particularly in contexts where English is a foreign language (Al-Issa & 
Al-Bulushi, 2012). Participants’ reported improvement in confidence and awareness of 
language use suggests that the language proficiency component complemented the 
methodological training and supported teachers’ overall professional growth. 

The absence of statistically significant differences in achievement based on gender, 
teaching experience, cohort, or teaching level suggests that the English Experts Program 
was effective across diverse participant groups. This finding supports the argument that 
well-designed in-service training programs can meet the needs of both novice and 
experienced teachers when they are aligned with teachers’ professional contexts and 
provide opportunities for collaboration and reflection (Richards & Farrell, 2005; Day, 
1999). The small effect sizes associated with these variables further indicate that 
background characteristics had limited influence on participants’ perceptions of the 
program’s effectiveness. 

The lack of differences across cohorts also suggests consistency in program delivery 
and implementation over time, which is an important indicator of program stability and 
quality. This consistency aligns with Desimone’s (2009) emphasis on coherence and 
duration as key features of effective professional development. Moreover, the absence 
of differences related to teaching level indicates that the program objectives were 
relevant to teachers working at different stages of the school system, supporting the 
program’s broad applicability. 

Despite the overall positive findings, participants’ suggestions for revising certain 
content areas highlight the importance of continuous evaluation and refinement of long-
term in-service training programs. As noted by Guskey (2002), systematic evaluation of 
professional development is essential to ensure sustained improvement and 
responsiveness to teachers’ evolving needs. Therefore, ongoing feedback from 
participants should be considered in future revisions of the English Experts Program to 
enhance its effectiveness and sustainability. 

LIMITAIONS 

Despite the valuable insights generated by this study, several limitations should be 
acknowledged. First, the study relied primarily on self-reported questionnaire data and 
reflection reports, which may be subject to response bias and social desirability effects. 
Although reflection reports provided qualitative support for the quantitative findings, no 
classroom observations or independent performance measures were used to verify 
actual instructional change. 
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Second, the sample consisted of 60 participants from a single long-term in-service 
training program conducted at the Specialized Institute for Professional Training of 
Teachers (SIPTT). While this context allowed for in-depth evaluation of the English 
Experts Program (EEP), the findings may not be fully generalizable to other 
professional development programs or educational contexts. 

Finally, although minor issues were identified in specific module components (e.g., 
writing instruction and assessment criteria), the study did not investigate in depth the 
underlying causes of participant withdrawal, incomplete task submission, or delayed 
assignments during the training period.  

CONCLUSION  

The current study investigated the attainment of the objectives of the English Experts 
Program in terms of its two main parts: teaching methodology and language proficiency 
from the participants’ perspective. The findings revealed a high achievement of the 
objectives of both parts of the program. The quantitative and qualitative findings were 
consistent and indicated positive perceptions of the program. No statistically significant 
differences were found with regard to gender, teaching experience, cohort, or teaching 
level, suggesting that the program was effective across diverse participant groups. 

Although the findings revealed a high level of achievement, the study highlighted the 
need for continuous improvement. Based on the participants’ feedback and reflection 
reports, revising the content in some areas was recommended to ensure closer alignment 
with teachers’ classroom needs. In particular, greater emphasis on practical application, 
sustained follow-up during the workplace learning phase, and continuous support from 
trainers were suggested to enhance the impact of the program. In Module One 
(methodological part), some trainees expressed dissatisfaction with the techniques 
provided for teaching writing, indicating a need to review and strengthen this 
component. In Module Three, concerns were raised regarding the complexity of 
assessment criteria, particularly for productive skills, suggesting the need for clearer 
and more practical assessment guidelines. Addressing these targeted areas may enhance 
the overall effectiveness and responsiveness of the program . 

The findings offer important implications for national professional development reform. 
The consistently high achievement of program objectives across demographic groups 
suggests that sustained, structured and structured professional development can promote 
equitable teacher growth and may be more effective than short-term workshops.  

In addition, the study recommends strengthening mechanisms for ongoing evaluation 
and feedback to support the continuous development of the English Experts Program. 
Maintaining structured opportunities for reflection, collaboration, and professional 
dialogue among participants was also emphasized as a means of sustaining professional 
growth. Future research should adopt longitudinal designs to examine the sustained 
impact of the English Experts Program on teachers’ classroom practices. Incorporating 
classroom observations and student achievement measures would provide more 
objective evidence of instructional change and program effectiveness beyond self-
reported perceptions. Collectively, these recommendations underscore the importance 
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of systematic evaluation and continuous refinement of long-term in-service training 
programs to ensure their effectiveness and sustainability. 
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