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In the last decade, major progresses have been made and the flipped learning has
been increasingly implemented in diverse educational settings to enhance the
physical, cognitive, personal and social abilities of students as well as to improve
their learning outcomes. The advantages and challenges of flipped learning have
been explored and quantified in terms of students learning. Despite the popularity
of the flipped learning research, there is a lack of empirical evidence to review the
knowledge of the concept more systematically, and flipped learning is not well
known in a social sciences and humanities at the university setting. The study
purpose is to investigate the positive effectiveness of implementing the flipped
learning in social science and humanities settings. The analysis included filtering
from a large number of publications to 21 primary studies published between
2015-2021. The result indicates a positive impact on students learning outcomes
such as academic, personal, social and cognitive skills. The result also revealed
that English language was the main focused filed in the employment of flipped
learning compared to others. In addition, it was seen that the majority of the
flipped learning studies included first year's students as the study level. Meanwhile,
the most significant challenges encountered by students and instructors is the
activities design depending on the technology being used and limited resources and
time. The results revealed that the flipped learning is an effective approach in
promoting positive outcomes and the needed century skills. Collaborative research
amongst countries on the effect of flipped learning in the future studies to produce
more complete findings.
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INTRODUCTION
Increasing concerns have been focused on the educational model’s capability of
providing university members with the required skills for embarking on their careers
(Jdaitawi, 2020; Jdaitawi et al., 2013; Jdaitawi et al., 2014). Recently, there are some
technological changes in the educational paradigm and students are required to meet the
rapid technology innovation (Chung & Lee, 2018; Jdaitawi et al., 2020). However,
several learning techniques have been introduced to match with the technological
changes and developments (Sojayapan & Khlaisang, 2018), and one of these learning
methods is flipped learning (Mc Laughlin et al., 2016). The nature of flipped teaching
mode has been widely referred to as the medium that blends “the strengths of internetdriven instruction outside the classroom (e.g., digital videos, self-regulated learning,
online discussions) and face-to-face interaction inside the classroom (e.g., collaborative
study, applied problem-solving, instructor and peer engagement” in an attempt to
effectively enhance student engagement, improve student performance and strengthen
the development of creative thinking skills (He et al., 2019).
Flipped learning significantly contributes to the learning world, in terms of teaching and
learning, promote higher order thinking skills, as well as improving students’ learning
outcomes in all fields (Khasanah & Anggoro, 2022; Zian, Sailin, & Mahmor, 2022;
Kozikoglu, 2019; Akcayir & Akcayir, 2018; Jdaitawi, 2020; Kernagaran & Abdullah,
2022; Rathner & Schier, 2020; O’Flaherty & Phillips, 2015). In the flipped learning
context, students can watch online content at their own optimum pace. Furthermore, they
can replay core and difficult content. Both teacher and students can enjoy a high level of
group communication through face-to-face discussions to improve knowledge and fully
capture course content (Jdaitawi, 2020; He et al., 2019; Vliet et al., 2015).
In the field of social science and humanities, the flipped classroom technique has been
evidenced to enhance the performance of students (Maheshwari & Seth, 2018), to
improve their learning perceptions and experiences (Jenkins, 2015) as well as to assist
them in identifying class concepts and develop a dynamic learning environment both in
and out of the class (Bowers, 2018). Several reviews have been conducted in recent
years in an attempt to explore and provide insights into the growing body of knowledge
in flipped learning (Fung et al., 2021). One of the first reviews was conducted in nursing
by Ward et al. (2018). Ward et al. (2018) found that students have positive believed
towards enhancing their learning and understanding. Another study done by Lin and
Hwang (2018) reviewed 60 medical studies and found that the use of in-class activities
was inconsistent in most studies. Reviews have also been conducted by Kostaras (2017)
on flipped learning on English learning. The result revealed that flipped learning
enhanced active learning and interactions between students and instructors. Although,
studies dedicated to flipped learning in general and in social science in particular are
still lacking and of those conducted some reported mixed findings as to the
intervention’s effectiveness (Brewer & Movahedazarhouligh, 2018; Jdaitawi, 2019;
Vliet et al., 2015; Debele & Plevyak, 2012). Recent flipped learning reviews are still
insufficient compare with in-class activities (Fung, et al., 2021). Additionally, reviews
according to individual discipline are needed, as the positive result may be due to
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subject nature and its activities (Fung, et al., 2021; Giannakos et al., 2014). According
to Erdogan and Akbaba (2018), social sciences courses are difficult in the teaching
process due to several issues such as inability to act according to the students' speed,
inadequate use of student-centered method and techniques and insufficient class time. In
light of these, recent studies which review the impact of flipped learning in social and
humanities sciences are limited. A systematic literature review studies in education
fields and social sciences are lacking (Karabulut et al., 2018; Pervalla & Uzunboylu,
2019; Hwang et al., 2019; Jia & Wu, 2020), thus, this study extends the flipped
literature on flipped learning using different databases.
Aim of the Study
This study aimed at analysing the literature related to flipped learning in social science
and humanities education. However, flipped learning in social science and humanities
education is examined on the basis of the following research questions.
1.

What are the skills that can be achieved by university students through flipped
learning use in social science and humanities education?

2.

What are the most education levels used in flipped learning social science and
humanities studies?

3.

At which major in social science and humanities education is flipped learning most
frequently used?

4.

What are the advantages and challenges related to flipped learning in social
science and humanities studies?

METHOD
Study Design
This study used content analysis and employs meta-analysis by analysed 21 refereed
published journal articles on flipped learning recently published in 2015-2021. The
content analysis was used in this study as the design was usually in social science and
humanities filed (McMillan, 2012). Generally, Arksey and O’Malley (2005) and
Kitchenham’s (2004) summarize the steps of meta-analysis, beginning with the
establishment of inclusion criteria for the research under consideration. Second
identifying relevant studies. Third, study selection. This study followed these steps:
Inclusion criteria
The eligibility criteria used the trends in educational flipped learning studies conducted
from 2015 to 2021, it must report a statistical result, not a review, available in English,
must be related to flipped learning and social sciences and humanities, university
settings, and examining articles from ScienceDirect, Scopus, Elsevier and ISI databases.
From the search results 21 research publications that met the above criteria were
selected in the current study and were deemed appropriate for the objectives of the study
on the basis of the assessments of clear outcomes, technology descriptions, presentation
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of variables and outcomes, name of the author, grade level, variables, results and study
findings.
FINDINGS AND DISCUSSION
The present study attempts to address the following question: “what are the skills
achieved by the integration of flipped learning in social science and humanities
education?”. The results from social science and humanities education studies were
reported in Table 1. The table showed that flipped learning enhanced social science and
humanities students' skills such as social, cognitive and personal skills (Gopalan, 2019;
Harun et al., 2017; He et al., 2019; Huang et al., 2020; Nahar & Chowdhury, 2019;
O'Connor et al., 2016).
Table 1 revealed that 14 studies (66.65%) support the effectiveness of flipped learning
in enhancing social science and humanities learning skills among students; 4 studies
(19.5%) contributes to cognitive skills; 2 studies (9.50%) enhanced social skills; and 1
study (4.80%) contribute to personal skills of the students. The results supported the
previous studies (He et al. 2019; Jong, 2019; Maheshwari & Seth, 2018; Molnar, 2017;
Pandow et al., 2020; Shih & Tsia, 2017; Talan & Gulsecen, 2019) who reported the
effectiveness of flipped learning. These results can be linked to the importance of
technology in higher education and in social science and humanities education, as well
as consider as a preferred methods in the teaching and learning process. Furthermore,
flipped learning mode may be attractive to students as it piques their interests, motivates
them and encourages their interaction with learning materials, and achieve successful
outcomes (Fung, 2020; Gren, 2020; Hussain et al., 2020; Jo et al., 2018; Yoon, 2020).
Moreover, results reported by some studies (Andujar, 2020; Jenkins, 2015; OteroSoborido et al., 2018) revealed that flipped learning enhanced social science and
humanities students’ learning outcomes, and their perception and satisfaction. The result
also supported the claim that implementing flipped learning in the learning process
could improve the learners’ information and knowledge (Jong, 2019). These results may
also be attributed to the learning procedures used in flipped learning that facilitate
learning practices and understanding course materials (Nanclares & Rodríguez, 2016;
Pandow et al., 2020), which helps them to gain various skills. Pandow et al., (2020)
reported that flipped learning impacts students’ knowledge, collaboration and problemsolving skills, helping them to take the responsibility of their learning and become selflearners. Nanclares and Rodríguez (2019) also reported that flipped learning encourages
student motivation to learn new topics and promotes positive attitudes and interactive
engagement.
Studies investigating non-learning outcomes indicated that flipped learning improve
personal, effective and cognitive skills among university students in the field of social
science and humanities education (Shih & Tsia 2017; Ha et al., 2019; e.g., Burke &
Fedorek, 2017; Nanclares & Rodríguez; 2019; Talan & Gulsecen, 2019).
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Table 1
A summary of flipped learning studies in social science and humanities education
Skills
Academic

Education
level
Undergraduate
degree

Authors
Pandow et al.
2020 (Oman)

Several
Majors

Flipped learning has been found to exert
positive impact on the academic
performance of the students.

Undergraduate
degree

Jdaitawi, 2020
(Saudi Arabia)

Several
Major

Flipped learning has been found to
promote positive emotions towards
learning

Maheshwari &
Sith, 2019
(India)

Management

Undergraduate
degree

Nanclares &
Rodríguez,
2016 (Spain)

English

Undergraduate
degree

Chung & Lee,
2018 (Korea)

Physical
Therapy

Undergraduate
degree

Talan &
Gulsecen 2019
(Turkey)

Several
Programs

Undergraduate
degree

OteroSoborido et
al., 2018
(Spain)
Jian, 2019
(China)

Physical
Activity and
Sports
Sciences
Several
Programs

Blázquez et
al., 2019
(Spain)
Aghaei et al.,
2019 (Iran)
Bowers, 2019
(USA)

Social Work
Education

Undergraduate
degree

Undergraduate
degree

Undergraduate
degree
Undergraduate
degree
Undergraduate
degree

Major

English
Political
Science

Findings

Flipped learning positively affected
students’ in-class involvement,
comprehensive content understanding,
students’ academic performance,
students’ cognitive capabilities,
collaborative learning environment and
students’ inclination toward the teaching
and learning process.
Flipped learning positively affected
students’ attitudes towards technologyenhanced learning. It also helped to
enhance their learning through
participation, critical thinking and active
learning.
Flipped learning significantly improved
learning motivation (attention, relevance,
confidence, satisfaction) and attitudes
(attitude about physical therapy).
Students in the experimental groups
performed better with regard to academic
achievement and engagement than those
in the control group. The differences
between the two groups were also found
to be statistically significant.
Students expressed great satisfaction with
their learning in the active model of
flipped learning.
The Flipped classroom teaching model
has a significant impact on learning
motivation and learning outcomes. It also
helped students become self-motivating
and take charge of their learning
experience.
Flipped learning improved academic
achievement
Flipped learning improved academic
learning
It helped students critically analyze and
evaluate academic theory, encouraged
students to identify class concepts in their
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Undergraduate
degree
Undergraduate
degree

Jenkins, 2015
(USA)
Andujar, 2020
(Spain)

Undergraduate
degree

Hinojo Lucena
et al., 2019
(Spain)

Undergraduate
degree

Huang & Lin
(2017)
(Taiwanese)

Human
Resource
Management

Undergraduate
degree

Molnar, 2017
(USA)

Business

Undergraduate
degree

Burke &
Fedorek, 2017
(USA)

Personal

Undergraduate
degree

Cognitive

Undergraduate
degree

Shih &
Tsia,2017
(Taiwan)
He et al. 2019
(China)

Criminology
and
Criminal
Justice
Multimedia
Design

Social

Political
Science
English as a
Foreign
Language
Physical
Education

Education

Undergraduate
degree

Santilarn &
Wichadee,
2017
(Thailand)

English

Undergraduate
degree

Jong, 2019
(Hong Kong)

English

daily lives, and developed a dynamic
learning environment that encourages
active participation both in and outside of
the class.
Student Perceptions were positively
affected.
Flipped learning provided a beneficial
Learning experience
Flipped learning improved students’
Academic Performance
The results revealed that students’
perceived team members’ positively
related to motivation, and learning
outcomes.
It has been found that students who
worked in groups on a weekly basis had
more positive responses toward the
flipped classroom claiming that it
improved their soft skills.
Flipped learning improved students’
interactive engagement

Flipped learning improved personal,
effective and cognitive skills
The findings of this study show that the
flipped classroom teaching model has the
potential to substantially fulfill the three
basic cognitive needs (competence,
autonomy and relatedness)
among university students in the field of
education. Furthermore, students
expressed positive attitudes towards the
flipped classroom claiming that it had
enhanced their perceived competence.
Students’ scores were more satisfactory.
Students claimed to have developed their
sense of responsibility and learning
performance. Students’ perceptions of
autonomy were higher than those before
they were tutored through the flipped
classroom teaching model
The study reveals that social science
faculty members have strong categorical
concerns of information and management
which discourages them from integrating
FC into their teaching practices.

The second research question examines the educational level at which flipped learning is
most frequently used in social science and humanities education. Based on the results,
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all the studies related to social science and humanities education were carried out at the
undergraduate level. The results may be due to the fact that teaching-learning sessions
were based on practical instruction which enhances students’ motivation, learning
experiences and their engagement in their learning activities, enabling the more effective
use of in class time for teachers and students and their interaction, deepen students’
knowledge gained out of the class time, as well as positively effects on conceptual
understanding and problem solving (Maheshwari & Seth, 2018; Bowers, 2018; He et al.,
2019; Jong, Chen, Tam & Chai, 2019; Lo, Lie, & Hew, 2018; Sun, Wu, & Lee., 2017;
Sanagustin, et al., 2021; Bergmann & Sams, 2012). Maheshwari and Seth (2018)
supported that flipped learning enhanced the learning of students and their experiences.
Bowers (2018) also evidenced that flipped learning technique positively improve
students' perceptions and their learning experiences. He et al. (2019) indicated that
flipped classroom enhanced students' engagement and their thinking skills. Another
possible reason is the availability of time and activities in-class that help students
increase their opportunity of implementing flipped learning in undergraduate programs.
Regarding to questions three, the results in Table 2 showed that English courses were
frequently use flipped learning, 5 studies (23.80%) and this is followed by several
majors, 3 studies (14.35%) and physical education, 3 studies (14.35%), 2 (9.50%)
studies in political science, 2 (9.50) studies in business, 2 studies (9.50) in human
resource and management, 1 study (4.75) in education, 1 study (4.75) in multimedia, 1
study (4.75) in criminology and criminal justice and 1 study in (4.75) in social work
education. Form the review results, English course was the most major in social science
and humanities that frequently used flipped learning. This justify by the fact that
technology-based techniques (such as flipped learning) have been described to be an
effective tool in language learning, and that encouraged researchers to use flipped
learning in language studies more frequently. Qassem (2020) mentioned that as learning
writing in English language learning, technology devices play a crucial role in enhancing
English writing training. Another reason may relate to that English language is based on
numerus skills (reading, speaking, writing etc..) and that evidenced flipped learning as
effective tool in enhancing English language skills (Vitta & Al-Hoorie, 2020).
Furthermore, flipped learning technique provide students with suitable space for the
exchanging the ideas more than another course (Hamdani, 2019).
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Table 2
A summary of the major used in flipped learning for social science and humanities
education
Sample
English
Several majors
Physical education
Political science
Business
Human Resource and Management
Education
Multimedia design
criminology and criminal justice
Social work education1

Number of the Studies
5
3
3
2
2
2
1
1
1
1

Percentage
23.80%
14.35%
14.35%
9.50%
9.50%
9.50%
4.75
4.75%
4.75%
4.75%

Regarding to question four, the results of the study indicated that students favored the
flipped learning approach more than the traditional mode of instruction in the field of
social science and humanities education as various learning skills were enhanced among
students (Andujar, 2020; Ha et al. 2019; Molnar, 2017; Santikarn & Wichadee, 2018;
Shih & Tsia, 2017). Advantages of flipped learning include unrestricted access to course
materials which enables students to learn in any setting at their own optimum pace (Hew
& Lo, 2018). Furthermore, flipped learning helps students to review the topics prior to
the class and that influences their learning and knowledge (Hunag et al., 2020; Nahar et
al., 2019), to make better sense of new information with the prior knowledge they
already have. Advantages of flipped learning were also reported by Andujar (2020) and
Shih and Tsai (2017), who stated that flipped learning enhances learning effectiveness,
learning motivation and learning interest. Flipped learning has also been evidenced by
Molnar (2016) to improve students’ learning perceptions and grades, while Chung and
Lee (2018) supported its role in supporting positive attitudes and enhancing learning
motivation. Shih and Tsai (2017) and Andujar (2020) also maintained that flipped
learning leads to enhanced effectiveness of learning, learning motivation and learning
interest. Finally, it is among the strategies utilized to develop various skills including
personal skills, problem-solving, critical thinking, knowledge integration,
communication skills, teamwork skills, leisure attitudes and the skills of autonomous
learning (Molnar, 2017; Shih & Tsai, 2017; Jdaitawi, 2020; Nielsen, 2020; He et al.,
2019; Gopalan, 2019;). This finding may be linked to the general premise that
technology, with the use of flipped learning model, responds effectively to the needs of
social science and humanities students.
With regards to the flipped learning technology challenges, the majority of studies (e.g.,
Akcayir & Akcayir, 2018; Van-Alten et al., 2019; Lo et al., 2017; Gardner, 2015; Barral
et al., 2018; Nielsen, 2020; Peterson, 2016; Jdaitawi, 2020; Yacout & Abou-Shosha,
2016; Wells & Holland, 2015; Koo et al., 2016; Velegol et al., 2015) indicated that
individual, students attitudes, institutional, evaluation, activities design, sessions length
and technological or nontechnological are the core challenges to flipped the classroom.
Another possible limitation may be related to the availability of tools to measure flipped
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learning. Finally, flipped learning is a favorable technique in practical knowledge-based
courses as well as theoretical knowledge-based ones.
The resulting analysis found that flipped learning positively enhanced the learning
outcomes and other skills among students in the fields of social sciences and humanities.
Additionally, the results also revealed that the previous studies were focused on the
bachelor's degree in the fields of social sciences and humanities. Another result
indicated that English language course had more attention among social sciences and
humanities fields. Finally, several advantages (enhances learning effectiveness, learning
motivation and learning interest) and challenges (technology, logistics and users) were
reported in the current study's results.
CONCLUSION
A systematic review has been carried out on these studies showing the effectiveness of
flipped learning in fostering the learning outcomes of students in social science and
humanities courses. The results reported that flipped learning was effective in enhancing
social science and humanities students' skills (Nielsen, 2020; Jdaitawi, 2020; Turan &
Goktas, 2016). The result also showed that the majority of flipped learning studies were
conducted in undergraduate settings due to the time and students' availability. The result
also clearly demonstrates the effectiveness of flipped learning technique in English
course over other courses. Still, not many studies in social sciences and humanities
studies were conducted regarding to flipped learning to validate ethe study results.
Finally, the review study reveals some challenges about the implementation of flipped
learning technique in the field of social science and humanities. One of the most issue is
related to technology such as limited availability of internet connection and limited
access. Another challenge related to personal issues such as students' attitudes towards
preparation time and students' acceptance.
LIMITATIONS AND SUGGESTIONS
This study has some notable limitations. First, limited studies examined the influence of
students’ characteristics on the learning process, which needs to be explored in future
studies. Data collection methods are limited and focused on quantitative, which other
methods need to be investigated in future studies. This systematic review of research
presented information concerning the best strategies and methods as to how academic
achievement among students can be improved through the flipped learning mode. The
results of this review supported the claim that though flipped learning can be very
challenging and requires teachers to develop the best practices to cultivate learners’
high- order thinking skills, it has the greatest potential to meet the needs of students in a
fast-paced world. This study also provides useful recommendation to alleviate the key
challenges in social sciences and humanities in order to educators make good use of
flipped learning. This study also includes only quantitative studies; however, future
studies should include those studies conducted using qualitative method. Lastly, training
should be provided to instructors to provide them with the necessary skills for the
curriculum development.
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