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This article reports an investigation into the impact of presenting communicative
traits of writing through cooperative learning on trainee teachers’ pedagogical
knowledge and attitudes towards a ‘traits of writing’ approach and cooperative
learning. Mixed methodologies were used with the participants in a quasi-
experimental repeated measure. Forty-two trainee teachers, enrolled in the Bahrain
Teachers College, answered the pre and post pedagogical knowledge test and
completed the two attitude scales at the end of semester. The results suggest that
presenting communicative traits of writing through cooperative learning has a
positive effect on the participants’ pedagogical knowledge, and also has a positive
impact on their attitudes towards communicative traits of writing approach, and
attitudes towards cooperative learning. Further implications for teacher education
are presented.
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INTRODUCTION

Broadly speaking, emergent literacy level (Grades K-3) focuses on learning to write,
while adolescent literacy level (Grades 4-12) emphasizes writing to learn. Writing is a
key predictor of both academic achievement in territory education and success in a
number of occupations in the workplace (Graham & Perin, 2007; Sedita, 2013). The
assumption is that students graduated from secondary school are competent writers and
thus, higher education puts more emphasis on academic writing and writing as a means
to meet study demands e.g. projects, reports, assessments, and research. The issue
becomes more complicated in teacher education where trainee teachers are responsible
for teaching writing in schools. Trainee teachers should know what writing involves,
what quality writing looks like, and what empowers good writers. It is problematic when
trainee teachers are lack of pedagogical knowledge about writing and the skills to use
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this knowledge in their teaching, a lack which presumably negatively affects their
teaching, learning, and assessing of writing.

In the current context, Bahraini trainee teachers have a traditional concept of writing as
a product that mainly focuses on conventions, and organization in a form of a beginning,
middle, and an end paragraph (Hussien, 2018). Many studies have been conducted to
study Arabic writing in tertiary education. Previous research focused on trainee
teachers’ writing achievement and skills (Allamnakarah, 2017; Al Samman, 2014;
Dkhikh, 2010). Previous studies were concerned with effective strategies and techniques
in developing participants own writing skills. Furthermore, previous research was not
concerned to develop a framework which would increase future teachers’ knowledge
about and skills in teaching writing in schools. These results show a lack of pedagogical
knowledge of what quality writing looks like and what enables good writers, and also a
lack of clarity and transparency in teaching, learning, and assessing of writing among
trainee teachers. Establishing a framework of reference is one of the most important
approaches that guides and facilitates teaching, learning, and assessing languages
(Council of Europe, 2018). A ‘traits of writing’ model (Culham, 2003, 2010, 2015) and
a ‘communicative traits’ model (Hussien, 2018) represent a framework for teaching,
learning, and assessing of writing. This study is intended to investigate the effectiveness
of combining communicative traits model with cooperative learning on trainee teachers’
pedagogical knowledge, and attitudes. The hypothesis is that using communicative traits
of writing through cooperative learning will improve trainee teachers’ knowledge and
skills for teaching quality writing to their pupils.

Communicative Traits Model

As stated earlier, establishing a framework of reference is one of the most important
approaches that guides and facilitates teaching, learning, and assessing of languages
(Council of Europe, 2018). It creates a shared vocabulary among interested people e.g.,
teachers, students, curriculum developers, or policy makers, with respect to teaching,
learning and assessing of listening, reading, speaking and writing (Hussien, 2018). This
common language creates a consistent understanding and serves as a baseline for
teaching, learning, or assessing of writing (Culham, 2010, 2005, 2015). It can be argued
that this shared vocabulary not only guides and facilitates teaching, learning and
assessing of writing, but also characterizes how quality writing looks like. Culham
(2010, 2005, 2015) introduced the traits of a writing model that proposes seven traits
(i.e. ideas, organization, voice, word choice, sentence fluency, conventions, and
presentation). These traits characterize quality writing and enable good writers. She
extensively explained how this traits and their characteristics motivate and shape quality
teaching, learning and assessing of writing and enable good writers from pre-school
through middle school level.

Creating a shared understanding of what good writing looks like is associated with
Culhum (2005. 2010, 2015). The burgeoning interest in traits dated back to the mid-
1980s in America and was inspired by the work done by Pual Diederich (1974) on
measuring growth in English. A group of teachers from different regions e.g., Oregon
and Montana, closely analyzed reams of students’ writings in order to create a reliable
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and concrete tool to measure writing performance. They classified students’ writings
into three categories: good, fair, and poor and identified the characteristics that were
common to all pieces. This work led to an analytic assessment model and resulted in
identifying seven traits of quality writing, mentioned above (Culham, 2005, p. 17;
DeJarnette, 2008, p. 4). In contrast to a holistic (i.e., a single score model) this analytic
assessment model (i.e., breaking the writing down into traits) helps us to develop a
shared understanding of what good writing looks like and to develop good writers. This
analytic assessment model helps us to establish meaningful, consistent, and accurate
assessment and feedback about students’ writing. Above all, it provides bases for the
alignment of assessment with instruction (Culham, 2005, p. 16). In addition, the ‘traits
of writing” model is a process-centered approach where traits can be interwoven into the
writing process which is the key to using traits effectively (Culham, 2003, p. 21).

In the early 1990s and after, researchers investigated the effectiveness of the traits of
writing model. Arter, Spandel, Culham and Pollard (1994) pointed out that student
scores improved on traits in proportion to the amount of time spent on them and the
order in which they were introduced. The results of a large scale five year study with
fifth grade teachers and students in 74 Oregon schools in Portland revealed that using
traits of writing as an analytical approach is effective in improving students’ writing
with special reference to the traits of organization, voice and word choice (Coe, Hanita,
Nishioka, & Smiley, 2011). In another large-scale study, Coe (2000) pointed out the
importance of using the traits of writing as strong predictors of passing the Washington
Assessment of Student Learning test in writing. Results indicated that the traits of ideas,
conventions and sentence fluency were more accurate predictors than were organization,
word choice, and voice.

Inspired by Culham’s model, the researcher (2018) developed a ‘communicative traits’
model (CTM) for Arabic. He identified seven communicative traits for each of the four
language skills: writing, speaking, reading, and listening. CTM interweaves these traits
with language skills in a communicative design and so productive writing and speaking
traits are similar with some distinctions (i.e. ideas, organization, voice, word choice,
sentence fluency, conventions, and presentation) and receptive reading and listening
traits are similar with some distinctions (i.e. sounds and letters, vocabulary,
comprehension, voice, fluency, meta-process, and habits). This CTM has been perceived
by trainee teachers as an important framework that guides and makes teaching, learning
and assessing of Arabic more focused, practical and evident. It might help better
communications among professionals and decreased the lack of clarity and transparency
among interested people in Arabic as a language used in numerous education contexts
and systems (Hussien, 2018). This positive perception of the CTM needs to be tested
further. The current study is pursued to investigate the effectiveness of this model with
respect to writing to improve trainee teachers’ pedagogical knowledge and attitudes for
teaching quality writing to their pupils.

Cooperative Learning

The burgeoning interest in cooperative learning (CL) has existed since the 1980s and on
into the 1990s (Gillies, 2016, p. 39), and was mostly associated with and investigated by
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Johnson and Johnson (1990, 1992, 1998, 2002, 2009) who defined CL as the
instructional use of small groups of two or more students who work together to achieve
the highest levels and maximize their own and each other’s learning. It can be argued
that working in structured small groups is the heart of cooperative learning (Millis,
2010, p. 5). CL occurs through assigning students to work together in small groups
formally, that can last from one class period to several weeks, informally, that can last
from a few minutes to one class period, and cooperative based groups, that are long-
term, heterogenous groups with stable membership (Johnson & Johnson, 1998).

In contrast to competitive learning (i.e., students compete to achieve goals) and
individualistic learning (i.e., students work individually), a meta-analysis research of
122 studies has shown that cooperative learning (i.e., students work together to achieve
goals) was more effective across all subject areas, for all age groups, and for all tasks
involved (Johnson, Maruyama, Johnson, Nelson, & Skon, 1981). "Cooperative learning
is widely recognized as a pedagogical practice that promotes socialization and learning
among students from pre-school through to tertiary level and across different subject
domains" (Gillies, 2016, p. 39). In the same vein, a meta-analysis research of 117
studies on learning together and alone by Johnson and Johnson (2002) emphasized the
positive effects of CL on a range of academic and social variables from pre-school
through higher education and adulthood e.g., achievement, social support, self-esteem,
and interpersonal attraction. In a recent meta-analysis research, Johnson, Johnson,
Roseth and Shin (2014) pointed that cooperative situations resulted in greater
motivation and achievement than did competitive and individualistic situations.
"Cooperation tends to promote the highest achievement, most positive relationships, and
greatest psychological health" (Johnson, Johnson & Holubec, 1984, p. 16)

Assigning students to groups does not necessarily promote cooperation, unless five
components are established: positive interdependence, individual accountability,
promotive interaction, social group skills, and group processing (Johnson & Johnson,
1990, 2002; Johnson, Johnson & Holubec, 1984). Teachers are required to plan and
structure small groups in a way that all group members understand that they are linked
together and no one can succeed unless they all do. Group members are willing to
cooperate and help each other’s learning to achieve the group goals and every single
student has a contribution and a role to play to promote the group success (Gillies,
2016). Above all, teachers should train students on social skills (Johnson & Johnson,
2009) e.g., how to manage disagreements, how to actively listen to each other or how to
provide constructive comments to other’s ideas. A final component, that teachers should
consider when using small group work, is ‘group processing’ where the teacher teaches
and discusses students how to model and reflect on their work and relationships e.g.,
what have we accomplished and what do we still need to achieve? These group
processing discussions have positive effects on students achievements (Alexander, 2008;
Johnson, Johnson, Stanne, & Garibaldi, 1990).

Meta-analysis research (Lou, Abrami, & d’Apollonia, 2001; Lou et al., 1996; Lou,
Bernard, & Abrami, 2006) indicates the importance of the group composition factor as
students are likely to achieve more when they work together in heterogenous small
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groups of four or less students than in competitive or individualistic situations. Students
assigned to different types of small groups are expected to interact face to face in the
classroom and this interaction secures smooth communication, promotes interpersonal
relationships, and improve group processing (Gillies, 2008; Graves & Graves, 1985;
Johnson & Johnson, 2009). It also creates opportunities to exchange information,
deepen understanding of materials, solve problems, and support one another in more
effective and efficient manner (Johnson & Johnson, 1996). In a nutshell, it "is a highly
structured form of group work that focuses on the problem solving that ... can lead to
deep learning, critical thinking, and genuine paradigm shifts in students’ thinking"
(Millis, 2010, p. 5). The purpose of this research was, therefore, to combine the CTM
with a methodology based on the theory of cooperative learning to investigate the
question of ‘what is the effectiveness of combining communicative traits of writing with
cooperative learning on trainee teachers’ pedagogical knowledge and attitudes?

Context of the Study

This research was carried out in a Bahraini context with trainee teachers from the
Bahrain Teachers College (BTC) at University of Bahrain. BTC is a bilingual institution
(i.e., Arabic and English) where all courses are taught in English except courses offered
by the Arabic and Islamic Studies Department. ‘Teaching Arabic Literacy for Young
learners’ (TC1ART363) is a teaching methods course offered by the Arabic department
where the medium of instruction of this course is Arabic. The purpose of this research is
to investigate into the effectiveness of combining communicative traits of writing with
cooperative learning to deliver the above teaching methods course. This Arabic teaching
methods course is a 3-credit hours throughout a 15 week term. The course is intended to
develop trainee teachers’ competencies in teaching Arabic focusing on writing and
speaking skills to cycle one child (Grades 1-3) in Bahrain.

Research Questions

The current research sought answers of the following questions:

- What is the effectiveness of combining communicative traits of writing with
cooperative learning on trainee teachers’ pedagogical knowledge?

- What is the impact of combining communicative traits of writing with
cooperative learning on trainee teachers’ attitudes towards this type of learning
approach?

- What is the impact of combining communicative traits of writing on trainee
teachers’ attitudes towards cooperative learning?

- What are trainee teachers’ views on combining communicative traits of writing
with cooperative learning approach?

METHOD
Design

Mixed methodologies were used with the participants in a quasi-experimental repeated
measure (Cohen, Manion, & Morrison, 2018). Forty-two class trainee teachers, enrolled
in the Bahrain Teachers College, completed the pre and post author-developed
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pedagogical knowledge test. Also, two measures were used to survey the participants’
attitudes towards the communicative traits of writing, and cooperative learning.

Participants

The researcher selected a purposeful sample. This sample consisted of 42 Bahraini
trainee teachers (31 female and 11 male). The participants were enrolled in a third-year
as ‘class teachers’ at BTC with an average age of 21 year old. BTC has two streams;
specialized stream (Arabic, English, and Science) and class teacher stream. Class
teachers teach core subjects i.e. Arabic, English, and Mathematics for primary school
children (Grades 1-3) in Bahrain. Specialized teachers teach a specific subject (Arabic,
English, mathematics, or science) for primary school children (Grades 4-6) in Bahrain.
Written approval was obtained from the University of Bahrain research committee and
oral consent from the participants. The participants had the chance to study the
communicative traits’ model, as the researcher taught class trainee teachers a course
entitled ‘Teaching Arabic Literacy for Young Learners, TC1ART363’ in the second
semester in 2018.

Instruments

To answer the research questions, the current study used mixed quantitative and
qualitative research methods (Bryman, 2004). The researcher developed and
administered four instruments in Arabic: a writing pedagogical knowledge test (WPKT);
communicative traits attitude scale (CTAS); cooperative learning attitude scale (CLAS),
and end of course reflective accounts. These instruments represent the dependent
variables in the current study whereas the combining communicative traits of writing
with cooperative learning was the independent variable of the study. To establish
content validity (Cohen, Manion, & Morrison, 2018), a panel of professors from BTC
reviewed the instruments to ensure clarity and make sure the instruments are well
representatives of the given constructs and topics of interest. Some amendments were
suggested by the panel e.g., rewording some questions, and merging or deleting other
questions that seemed repetitive. The instruments were approved and reported by the
panel as valid, clear and appropriate to be employed. To establish reliability, all
instruments were piloted, except the open-ended questions (end of course reflective
accounts), with a group of 23 class trainee teachers in the previous cohort, other than the
participants. Internal consistency were obtained as Cronbach’s Alpha for WPKT,
CTAS, and CLAS, o = 0.81, a =0.91, a = 0.90, respectfully which are acceptable and
reliable (Loewenthal, 2004).

Writing pedagogical knowledge test

The researcher developed the Writing Pedagogical Knowledge Test (WPKT). It is
composed of 40 multiple choice questions to assess the trainee teachers’ knowledge and
understanding of the seven communicative traits of writing (i.e., ideas, organization,
voice, word choice, sentence fluency, conventions, and presentation). Every four
questions address a communicative trait of writing (28 question in total) e.g., the first
four questions assess the trainee teachers’ knowledge and understanding of ideas.
Twelve questions address general knowledge related to the communicative traits
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approach. The trainee teachers completed the WPKT as pre and post-tests in a paper and
pencil format. The trainee teachers’ total scores can range from zero to 48. Data was
analyzed using the paired samples t test (SPSS 20) to compare between the participants’
scores in the pre and posttests of WPKT.

Communicative traits attitude scale

Upon perusal of literature review on research related to attitudes to writing, the author
developed a communicative traits attitude scale. The scale is composed of 27 items
using a five-point Likert type scale, where participants are requested to rank items
according to their level of agreement ranging from strongly agree to strongly disagree.
The CTAS was administered to trainee teachers at the end of semester in a paper and
pencil format. The trainee teachers’ total scores can range from 27 to 135. A descriptive
analysis was used to analyze data derived from the CTAS.

Cooperative learning attitude scale

Literature review on group work and cooperative learning (e.g., Brame & Biel, 2015;
El-Deghaidy & Nouby, 2008; Lu & Argyle, 1991; Neo, 2004) inspired the researcher to
construct this measure. CLAS is composed of 20 items using a five-point Likert type
scale, where the participants are requested to rank items according to their level of
agreement ranging from strongly agree to strongly disagree. CLAS was administered to
trainee teachers at the end of semester and the total scores can range from 20 to 100. A
descriptive analysis was used to analyze data derived from the CLAS.

End of course reflective accounts

As a requirement of studying the course ‘Teaching Arabic Literacy for Young Learners,
TC1ART363’, each student is required to write an individual reflective account. The
participants wrote reflective accounts about using the communicative traits of writing
with cooperative as a teaching and learning approach to writing in this course. This can
be related to and triangulated with (Bryman, 2004) data derived from both
communicative traits and cooperative learning scales. These accounts were guided by
these questions: “What are the advantages of combining communicative traits of writing
with cooperative learning in the teaching of writing?’ ‘What are the disadvantages of
combining communicative traits of writing with cooperative learning in the teaching of
writing?’” ‘What are your suggestions to improving this approach of learning? ‘Would
you use this approach with your classes? Why?’ A cross-sectional code and retrieve
method were used to categorize, index and organize data derived from the reflective
accounts in an accessible, and manageable way that enables comparisons or connections
(Mason, 2002; Spencer, Ritchie & O’Conner, 2003).

Procedure

This research followed a repeated measures design in which the researcher administered
the WPKT at the beginning of the course, Then, he taught trainee teachers this course.
Students were assigned randomly to formal groups of four to work together throughout
studying this course in the second semester in 2018. On the one hand, the researcher
discussed the concept and characteristics of a trait with students and then modelled to
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students on how to design teaching and learning activities and to create rubrics to assess
children’s writings given the characteristics of a specific trait. On the other hand, trainee
teachers were asked, in groups, to create, design, and present activities to teach this trait
to children in the class. Trainee teachers were also requested, given characteristics of the
trait, to develop a rubric to assess children’s writing and then use this rubric to analyze
and assess samples of children’s writings in the class. At the end of the course, the
researcher re-administered the WPKT. To survey the participants’ attitudes and views
on combining communicative traits of writing with cooperative learning approach, the
researcher administered, at the end of the semester, both the communicative traits of
writing scale and cooperative learning scale and then, asked students to write their
reflective accounts.

FINDINGS

A paired-samples t test was used to answer the first question, ‘What is the effectiveness
of combining communicative traits of writing with cooperative learning on trainee
teachers’ pedagogical knowledge?’ as explained in Table 1.

Table 1
A Paired-Samples T Test Analysis of the Pre and Post Writing Pedagogical Knowledge
Testn =42

Variables Type of test M SD T Sig. d

Ideas Pre 3.71 0.95 7.114 0.000 1.153
Post 5.30 0.93

Organization Pre 3.31 0.81 15.308 0.000 2.500
Post 5.80 0.56

Voice Pre 2.30 1.07 8.846 0.000 1.435
Post 4.70 1.11

Word choice Pre 3.11 1.29 8.995 0.000 1.459
Post 5.11 0.88

Sentence fluency Pre 4.30 1.06 8.504 0.000 1.379
Post 5.71 0.55

Conventions Pre 2.82 0.94 13.620 0.000 2.000
Post 5.33 0.80

Presentation Pre 2.71 0.88 12.871 0.000 2.089
Post 5.12 0.80

General knowledge Pre 7.13 1.50 12.578 0.000 2.041
Post 1050 1.40

Total Pre 2951 340 26.237 0.000 4.256
Post 47.55 3.44

Note: p < .01

Table 1 shows that there are significant differences between the pre (M = 29.51, SD =
3.40) and post (M =47.55, SD = 3.44) writing pedagogical knowledge test scores, t (41)
= 26.237, p < 0.000, d = 4.256. Combining the communicative traits of writing with
cooperative learning is strongly effective in writing pedagogical knowledge as a whole,
and in each trait of writing as Cohen’s d reveals (Cohen, Manion, & Morrison, 2018, p.
746), in Table 1.
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To answer the second question, ‘What is the impact of combining communicative traits
of writing with cooperative learning on trainee teachers’ attitudes towards this type of
learning approach?’, a descriptive analysis was used as depicted in table 2 below.

Table 2
Attitudes towards Communicative Traits of Writing as Ranked by Agreement, N = 40
No. Statements Positive Neutral Negative
responses  responses  response
(Percent)  (Percent)  (Percent)

1  Traits model creates a shared vocabulary and a common 100% 00% 00%
language in teaching, learning, and assessing of writing

2 Traits model provides a framework of what constitutes good 87.5% 12.5% 00%
writing

3 Traits model enables a good writer of Arabic. 82.5% 17.5% 00%

4 Traits model provides a concrete framework for teaching, 97.5% 2.5% 00%
learning, and assessing of writing

5 | feel confident when | use traits model in teaching writing 90% 10% 00%

6 | get focused when | use traits model in teaching writing 85% 15% 00%

7  Traits can be blended with the stages of writing process i.e., 85% 15% 00%
pre-writing, writing, post-writing.

8  Traits model is an important to teach writing in Arabic 95% 5% 00%

9  Traits model has a positive impact on learning of writing 95% 5% 00%

10 Traits can be used to teach writing throughout school education 92.5% 7.5% 00%

11 Traits model serves as an important baseline to design teaching 85% 15% 00%
and learning of writing

12 Traits model serves as an important baseline to design rubric 82.5% 17.5% 00%
for assessing writing

13 Traits model can be used to teach all types of genres e.g., story, 95% 5% 00%
letters, or essay.

14  Traits model has a high benefit for writing instruction 85% 5% 00%

15 Traits model makes teaching and learning of writing easier 90% 7.5% 2.5%

16 Traits model is a process-focused approach rather than a 97.5% 2.5% 00%
product-centered one

17 | feel confident learning necessary skills to using traits model ~ 85% 12.5% 2.5%

18 | enjoy talking with others about traits model 67.5% 27.5% 5%

19 | feel optimistic when | walk into a classroom knowing that | 82.5% 15% 2.5%
will use traits model to teach writing

20 Traits model increases cooperation with peers in writing 82.5% 12.5% 5%
instruction

21 Traits model in the classroom will help me become a better 97.5% 2.5% 00%
teacher of writing

22 Language teacher education programmes should include how  90% 10% 00%
to deal with traits model

23 I think learning Arabic literacy for young learners course via 97.5% 2.5% 00%
traits model will help my future work

24 | want to learn Arabic literacy for young learners course via 92.5% 7.5% 00%
traits model

25 | wait with passion for learning Arabic literacy for young 82.5% 15% 2.5%
learners course via traits model

26 | enjoy learning Arabic literacy for young learners course via 90% 7.5% 2.5%
traits model

27 I can learn Arabic literacy for young learners course better with  92.5% 7.5% 00%

referring to traits model
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Table 2 shows that all the participants agreed (item 1) on the importance of traits model
in creating a shared vocabulary and a common language in teaching, learning, and
assessing of writing. 39 out of 40 trainee teachers (item 4) think that this model provides
a concrete framework for teaching, learning, and assessing of writing, and eventually,
using the model in the classroom will help them to become better teachers of writing
(97.5%). Most responses are well above 80% percent of an agreement and most items
got no negative responses. This result indicates very positive views on using traits of
writing as framework to writing instruction.

In the same direction, a descriptive analysis was used to answer the third question,
“What is the impact of combining communicative traits of writing on trainee teachers’
attitudes towards cooperative learning?’

Table 3
Students’ Attitudes towards Cooperative Learning as Ranked by Agreement, N = 40
No.  Statement Positive Neutral Negative
responses  response  responses
(Percent) (Percent)  (Percent)

1 A small group learning is an important approach to 95% 5% 00%
writing instruction

2 A small group learning is the best way to teach 2% 20% 8%
children in school

3 | share my ideas or materials with group-mates 97% 3% 00%

4 | like to cooperate with other students over academic ~ 87% 10% 3%
work

5 It is often easy working together with other group- 54% 28% 18%
mates

6 | feel satisfied to be involved in small group projects  77% 20% 3%

7 It is often more productive to work in small group 67% 25% 8%
projects

8 A small group learning is always the best way of 44% 33% 23%
getting good results

9 It is easy to arrive at an agreed decision in small 52% 28% 20%
groups

10  Working as a team member helps in future work 92% 8% 00%

11 Decisions taken by small groups are better than 69% 26% 5%
those taken by individuals

12 Cooperation between members of the team is the key ~ 87% 10% 3%
to success

13 Work accomplished in small groups has more 59% 28% 13%
quality than that accomplished individually

14 Participating in small group learning helps exchange  92% 8% 00%
experiences

15  Working in small groups develops friendships with 87% 10% 3%
other students

16 Participating in a small group learning increases 75% 20% 5%
motivation to work

17 I learn more from in small group than on my own 67% 23% 10%

18 A small group work makes learning easier 64% 28% 8%

19 A small group work improves quality of learning 75% 20% 5%

20 Working in a small group improves my 87% 13% 00%

understanding of a task in question than on my own
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As explained in Table 3 above, the participants showed a very positive response towards
cooperative learning as a method to writing instruction (item 1) and to improving future
work in schools (item 10). Although the trainee teachers are willing to cooperate and
share ideas or materials with their group-mates (item 3), they responded less positively
on items related to challenges (items 5, 8, 9) they face when participating in cooperative
learning.

Regarding the fourth and last question, ‘What are trainee teachers’ views on combining
communicative traits of writing with cooperative learning approach? The feedback
received from students, in a form of written reflective accounts, on using the
communicative traits through cooperative learning was strongly positive and
encouraging. Thematizing and categorizing students’ responses (Bryman, 2004)
revealed strong support for the use of communicative traits through cooperative learning
as an effective approach in writing instruction (35) suggesting it’s reach to other
language processes, speaking, reading, listening (15). Two aspects seemed to have been
valued most by trainee teachers in this approach; using a shared vocabulary that guides
teaching, learning, and assessing of writing (25) and the practicality of this approach in
designing teaching and learning activities and in creating rubrics for assessing children’s
writings (18). Above all, working in small groups to design activities or rubrics was
beneficial as it helped clear challenges and support for the quality of their work (14).
Limited disadvantage responses related to challenges in the reality were reported (7).

Positive written responses to the question on the advantages of using communicative
traits through cooperative learning?’ emphasized its significance in creating a shared
and concrete vocabulary in writing instruction, ‘I have a clear vision on how to design
and develop interesting and joyful activities to teach writing to children using the seven
traits of writing’. Participants also valued working in groups, ‘members of groups have
the opportunity to learn from each other and share important ideas either in teaching or
assessing of writing’. Negative responses to the question on the disadvantages of using
communicative traits through cooperative learning ?’ refereed to the time and effort
needed to handle the analytical assessment, ‘when it comes to assessment, it is exhausted
to use all traits and characteristics to assess students’ writing’. In addition, they
expressed their fear of disconnection between what they study and school reality, ‘in
reality when we go to practicum we find no existence of traits of writing approach in
schools and hence what we learn is limited to the college building’

Trainee teachers offered important suggestions to improve this approach of learning.
They explained that, ‘it is important to utilize different techniques e.g., videos, and
outdoor activities. Children can go outside classroom and watch the front of school
building and how it looks like and then teachers can utilize this in teaching the trait of
presentation and how the writing looks like on the page’. They claimed that the more
time they spend the more quality teaching they expect, ‘more time, that is what we need
to practice and maintain the quality of teaching and assessing of writing using traits.
Participants showed willingness to use this approach with their classes, ‘definitely, I will
use it because it makes teaching of writing more focused and assessing of writing more
objective. I can precisely explain student’s weaknesses and strengths and how to move
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forward in her writing’. Moreover, ‘it provides a framework to either teaching or
assessing of writing using a shared vocabulary and common language between teachers
and students.

DISCUSSION

The aim of this study is to investigate the effectiveness of combining the communicative
traits of writing with cooperative leaning (CTWCL) on developing Bahraini trainee
teachers’ writing pedagogical knowledge, attitudes to cooperative learning, and attitudes
towards this type of approach to learning, and views on using this approach in writing
instruction. Three significant findings of this study were reported.

The results of paired samples t test (Table 1) emphasized that there were significant
differences (p < 0.01) in trainee teachers’ writing pedagogical knowledge scores (40
question) between pre and post measurements in a favor of the post test. The CTWCL
approach was found to be strongly effective (d = 4.256) in writing pedagogical
knowledge as a whole, and in each one of the seven traits: ideas, organization, voice,
word choice, sentence fluency, conventions, and presentation. Above all, the same result
was found pertaining to general knowledge of writing instruction (12 out of 40
question). Trainee teachers are expected to support students writing using this type of
instruction in the future.

Although with some differences, the current results are consistent with results proved by
Kozlow and Bellamy (2004). They explained that, as a result of the training in 6+1 trait
writing model, teachers developed pedagogical knowledge and skills for writing
instruction and assessment to grades 4 to 6. Rietdijk, Janssen, Van Weijen, Van den
Bergh, and Rijlaarsdam (2017) used a ‘comprehensive writing program’ combining
communicative aspects of writing, writing process, and teaching of five genre-specific
writing strategies to improve students’ writing performance (Grades 4 to 6) and to
influence in-service teachers’ practice, beliefs, and skills for writing instruction. In the
significant results of current study focused on trainee teacher’s pedagogical knowledge
and attitudes towards writing, while the previous research focused on writing
achievement and skills (Allamnakarah, 2017; Al Samman, 2014; Dkhikh, 2010). The
same direction, previous studies were concerned with undergraduates writing
performance (Kuiper, Smit, De Wachter, & Elen, 2017; Van der loo, Krahmer, & Van
Amelsvoort, 2018).

A plausible explanation of these significant and positive results is due to that combining
communicative traits of writing with cooperative learning provides a framework to
teaching, learning, and assessing of writing. This framework enhances trainee teachers’
pedagogical knowledge by creating a concrete common language that can be used in a
handy and practical way in writing instruction. Trainee teachers cooperated to use this
shared vocabulary to teach and design activities and to develop rubrics and assess and
analyze writing in a concrete and approachable way.

The results of this study showed that trainee teachers developed positive attitudes
towards using the communicative traits of writing approach as explained in Table 2
above. The current results are consistent with results proved by Kozlow and Bellamy
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(2004, p. 49). They explained that, as a result of the training in 6+1 trait writing model,
teachers developed positive attitudes towards traits of writing model. Those teachers
improved their overall skill in writing instruction and assessment, developed better
understanding of the qualities of good writing, gave effective feedback to their students,
communicated more effectively with parents about their children’s writing, and helped
students to develop more positive attitudes towards writing. Trainee teachers are
expected to support students writing using this type of instruction in the future.

In the same vein, the current findings showed trainee teachers’ positive attitudes towards
cooperative learning. This result is congruent with previous research that found
cooperative learning as a preferable learning approach by students (Brame & Biel, 2015;
El-Deghaidy & Nouby, 2008; Lu & Argyle, 1991; Neo, 2004). However, the
participants showed less agreement on items related to challenges that they face in
groups work as explained in Table 3 earlier e.g., (item 9) ‘it is easy to arrive at an
agreed decision in small groups. This emphasizes the importance of training students on
how to deal with groups work challenges. Johnson and Johnson (2009) explained that
teachers should train students on social skills e.g., how to manage disagreements, how to
actively listen to each other or how to provide constructive comments to other’s ideas.

Written responses feedback received from trainee teachers, in a form of reflective
accounts, at the end of course revealed important advantages of combining the
communicative traits of writing with cooperative learning approach. Responses were
related to and triangulated (Bryman, 2004) with data derived from both the
communicative traits attitude scale and cooperative learning attitude scale. Responses to
item 1 (Table 2), ‘traits model creates a shared vocabulary and a common language in
teaching, learning, and assessing of writing, showed positive attitudes to the
communicative traits model as 32 strongly agreed, and 8 agreed that this model helps in
creating a shared vocabulary and a common language in teaching, learning, and
assessing of writing. Responses to item 22 (Table 2), ‘traits model in the classroom will
help me become a better teacher of writing, revealed that the experience in this course
will help trainee teachers to become better teachers in schools as 28 strongly agreed, 11
agreed, and 1 gave neutral response. Furthermore, responses to item 1 (Table 3), ‘a
small group learning is an important approach to writing instruction’ indicated positive
views of cooperative learning as a method to writing instruction in schools as 25
strongly agreed, 12 agreed, and 2 neutral response. This coincides with previous
research that found cooperative learning as a preferable learning approach by students
(Brame & Biel, 2015; El-Deghaidy & Nouby, 2008; Lu & Argyle, 1991; Neo, 2004)

This positive results can be due to various reasons chief among them, communicative
traits of writing through cooperative learning approach is a very organized and simple
model that creates concrete shared vocabulary that guide teaching, learning, assessment
of writing among concerned people e.g., teachers and students. It also offered
participants the chance to design activities and develop rubrics in a practical and real
way. Above all, it gave participants the opportunity to work cooperatively in either
designing and presenting activities or developing rubrics and analyzing children’s
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writings. All of this could have positively affected trainee teachers’ views on using the
communicative traits of writing through cooperative learning approach.

CONCLUSION

Given the results reported in this research, this study has important implications for
teacher education, and contributes to and enhances the current literature related to
communicative traits of writing, and cooperative learning. While previous research
focused on traits of writing in improving writing achievement (e.g., Arter, Spandel,
Culham, & Pollard, 1994; Coe, 2000; Coe, Hanita, Nishioka, & Smiley, 2011; Kozlow
& Bellamy, 2004), this study provides an empirical evidence on the effectiveness of
using communicative traits of writing through cooperative learning in developing trainee
teachers’ pedagogical knowledge and attitudes towards writing instruction. The results
revealed that this approach is significantly effective in improving trainee teachers’
pedagogical knowledge and attitudes towards writing instruction. In addition, the
present study introduced a framework to writing instruction in Arabic, whereas the
previous studies focused on improving trainee teachers writing skills (e.g.,
Allamnakarah, 2017). Above all, the findings indicated that combining communicative
traits with cooperative learning is a preferable approach by trainee teachers in teaching,
learning, and assessing of writing. The current study used qualitative data, reflective
accounts, that seem more appropriate to capture trainee teachers’ cooperativeness and
attitudes towards using communicative traits of writing. The participants showed very
positive attitudes towards cooperativeness, and using communicative traits. To address
limitations of the study, further research is required to compare between presenting
communicative traits through cooperative, competitive or individualistic learning. Also,
further research is needed to investigate the effect of using the communicative traits of
writing with cooperative learning on trainee teachers writing skills.
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