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 Audiovisual aids are essential tools in classrooms that enhance the teaching-
learning process. In language teaching, their use ensures comprehensible input, 
maximizes target language exposure, and minimizes direct translation. This study 
examined the effectiveness of audiovisual media in teaching Oral Communication 
in Context to Grade 11 students. Using stratified random sampling, 200 students 
from three public senior high schools in Nueva Ecija participated, along with 15 
teacher-respondents selected through total population sampling. A survey 
questionnaire was administered via Google Forms, and data were analyzed using 
Microsoft Excel and SPSS Version 21. Findings indicate that learners frequently 
used audiovisual resources such as short films, television/movie clips, music 
videos, and vlogs/TikTok, rating them as "effective" in enhancing English 
learning. Teachers also reported extensive use of these resources, finding them 
highly beneficial. A significant difference was observed in students' and teachers' 
responses regarding short films and television/movie clips, while no significant 
difference was noted for music videos and vlogs/TikTok. The null hypothesis 
regarding the relationship between respondents' profiles and their use of 
audiovisual media was accepted. The study recommends continued use of 
audiovisual media to enrich Oral Communication in Context instruction and 
suggests further training for teachers in multimedia integration. 

Keywords: audiovisual media, oral communication in context, language learning, senior 
high school, multimedia integration, English instruction 

INTRODUCTION 

Instructional materials have significantly evolved to incorporate digital and interactive 
elements that enhance students’ learning experiences. With the integration of internet 
connectivity and multimedia tools into classrooms, there has been a notable shift from 
traditional instruction to more dynamic, learner-centered methodologies (Mulyadi, 
Puspitasari, & Wijayanti, 2021; Sofiana & Mubarok, 2020). This transition underscores 
the increasing importance of audiovisual (AV) media in language education, 
particularly in subjects like Oral Communication in Context, where comprehension, 
engagement, and retention are essential. 

http://www.e-iji.net/
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AV materials—ranging from short films and television clips to music videos and 
vlogs—offer visual and auditory stimuli that support learning by making abstract 
concepts more accessible and relatable. These resources cater to learners’ preferences in 
an increasingly visual culture. As Farooqu (2020) posits, AV aids make language input 
more comprehensible by reducing reliance on translation and emphasizing the use of the 
target language. Rautrao (2012) further underscores that AV materials foster learner 
immersion and encourage active participation. Similarly, Pagcaliwagan (2015) 
highlights that the success of English instruction relies not only on curriculum design 
and teacher quality, but also on the availability and strategic use of instructional 
materials. 

This study specifically examined the effectiveness of AV media in teaching Oral 
Communication in Context among Grade 11 learners in the Schools Division Office 
(SDO) – Gabaldon Annex, Nueva Ecija, Philippines, during the post-pandemic shift to 
flexible and digital learning environments. It investigated how distinct AV formats—
such as short films, television/movie clips, music videos, and vlogs—impacted 
students’ engagement and comprehension of lesson content. To further support a well-
rounded analysis, the study explored both learner and teacher perspectives. Learners’ 
profiles were assessed in terms of sex, age, access to digital devices, internet 
connectivity, and their typical use of AV materials at home. The learners’ evaluations of 
AV materials were compared with teachers’ perceptions of their instructional 
effectiveness. This dual approach aligns with the findings of Doeur (2022), who 
emphasized the need to understand teachers’ attitudes and pedagogical beliefs when 
implementing communicative language teaching strategies, and Mulyadi et al. (2021), 
who underscored the role of both student participation and teacher facilitation in 
effective technology-enhanced learning environments. 

Literature Review 

Recent studies from 2022 to 2024 have strengthened the empirical support for AV 
media as effective tools for language instruction, yet many still emphasize the need for 
deeper contextual integration. Haider and Al-Salman (2022) found that intralingual 
subtitles significantly improved EFL learners’ vocabulary retention and listening 
comprehension—outcomes particularly relevant in teaching Oral Communication in 
Context. Meanwhile, Rogti (2024) highlighted how mobile-based multimedia tools not 
only increased engagement and cooperation among learners but also fostered critical 
thinking—a crucial skill in oral exchanges. 

Eschenauer, Chmielewski, and Malec (2023) emphasized that AV media integrated with 
creative, bodily, and linguistic expression can holistically enhance oral communication, 
suggesting that emotion and embodiment play a significant role in language learning. In 
Southeast Asia, Mulyadi et al. (2021) demonstrated that technology-enhanced task-
based learning significantly increased speaking performance among Indonesian 
learners, aligning with findings by Afrilliani et al. (2020), who noted that using vlogs in 
the classroom led to improved student confidence and verbal fluency. 

Local studies likewise affirm the relevance of multimedia in Filipino classrooms. Ella 
(2018) found that language learning strategies, when paired with AV tools, can help 
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overcome proficiency barriers among Grade 12 students. Moreover, Atanacio-Blas et al. 
(2018) documented the articulated difficulties of Grade 11 students in English 
proficiency and recommended that media-rich instruction be part of a holistic response. 
These works contextualize the current study within ongoing national conversations 
about technology-enhanced pedagogy. 

This study draws theoretical grounding from Mayer’s (2001) Cognitive Theory of 
Multimedia Learning, which asserts that individuals learn more effectively when 
information is presented through both visual and auditory channels. The theory is built 
on three assumptions: that learners process information through separate auditory and 
visual channels, each channel has limited capacity, and learning is an active process 
involving selection, organization, and integration of information. Lauc, Jagodić, and 
Bistrović (2020) further emphasize that this theory supports deeper comprehension 
when verbal and visual elements are meaningfully combined. Mayer and Moreno 
(2005) also demonstrated that simultaneous presentation of words and images is more 
effective than sequential delivery, reinforcing the importance of synchronizing 
multimedia inputs in instruction. 

The concept of AV education can be traced back to John Amos Comenius (1592–1670), 
who advocated for the use of illustrated texts in his seminal work Orbis Sensualium 
Pictus (1658). This foundational idea of sensory-based learning continues to find 
relevance in modern classrooms. As Maziriri, Gapa, and Chuchu (2020) point out, 
multimedia instruction enhances learners’ ability to establish meaningful connections 
between verbal content and visual aids, leading to deeper understanding and longer 
retention. 

The results of the present study highlight how AV media improved learner engagement, 
comprehension, and information retention in Oral Communication lessons. These 
insights are consistent with Alqudah et al. (2019), who reported that using infographics 
enhanced higher education students’ perception and interaction with academic content. 
Similarly, Rogti (2024) emphasized the value of mobile-based multimedia in fostering 
collaboration and critical thinking in English as a Foreign Language (EFL) classrooms, 
while Eschenauer, Chmielewski, and Malec (2023) showed that integrating creativity—
through artistic, bodily, and linguistic methods—stimulates emotional development and 
oral communication in language learning. 

Research Problem 

Despite the growing integration of audiovisual media in language instruction, existing 
literature still lacks comprehensive attention to their contextual application in Philippine 
senior high schools, particularly in the subject Oral Communication in Context. While 
numerous studies have explored the general benefits of AV tools, little is known about 
how specific formats—such as TikTok, music videos, vlogs, and short films—impact 
student engagement and language development, especially in rural educational settings. 
Moreover, most investigations have centered on learner perspectives, with limited 
attention to comparative insights from teachers. This absence of dual-perspective 
analysis, particularly in post-pandemic flexible learning environments, highlights a 
critical research gap. 
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To address this, the study sought to explore the following research problem: 

How effective are various forms of audiovisual media in enhancing the teaching and 
learning of Oral Communication in Context among Grade 11 students and their teachers 
in public senior high schools in the Philippines? 

Research Questions 

Specifically, the study sought to answer the following questions: 

1. What is the profile of the learner-respondents in terms of sex, age, available gadgets 
at home, internet accessibility, learning environment, and audiovisual media use at 
home? 
2. How do learners assess the use of audiovisual media—short films, television/movie 
clips, music videos, and vlogs/TikTok—in learning Oral Communication in Context? 
3. How do teachers assess the use of audiovisual media—short films, television/movie 
clips, music videos, and vlogs/TikTok—in teaching Oral Communication in Context? 
4. Is there a significant relationship between the respondents’ profile and their use of 
audiovisual media in teaching and learning Oral Communication in Context? 
5. Is there a significant difference between learners’ and teachers’ assessments of 
audiovisual media use in Oral Communication in Context? 

Through this inquiry, the study aimed to provide empirically grounded 
recommendations for improving language instruction using AV media, particularly in 
the post-pandemic educational landscape where digital content has become 
indispensable to teaching and learning. 

METHOD 

Research Design 

This study employed a quantitative approach utilizing a descriptive-correlational 
research design to analyze the effectiveness of audiovisual media in teaching Oral 
Communication in Context. Descriptive research, as defined by Jacobs (2012), focuses 
on collecting data to answer questions about the current status of a subject or topic. It 
emphasizes describing "what" rather than explaining "why," allowing researchers to 
provide an objective representation of the demographics under study.   

The correlational aspect of this research systematically examined the relationships 
among variables, particularly the profile of the respondents and their use of audiovisual 
media in Oral Communication instruction. This non-experimental design, where the 
researcher has no control over variables, enabled the study to determine the extent to 
which the respondents' characteristics—such as age, sex, access to gadgets, and internet 
availability—related to their use of audiovisual media. 

Data Collection 

The researcher sought permission from the Department of Education – Schools Division 
Office of Nueva Ecija (DepEd SDO-NE) through a formal request endorsed by the 
thesis adviser, statistician, language critic, and panel members. Upon approval from the 
Schools Division Superintendent (SDS), a letter was forwarded to the Public Schools 



 Galang       371 

International Journal of Instruction, October 2025 ● Vol.18, No.4 

District Supervisor (PSDS) and school principals in SDO-Gabaldon Annex, securing a 
receiving letter as proof of authorization. 

Data collection was conducted online using Google Forms for safety and convenience. 
The link was sent to the teachers-in-charge or school heads, who then forwarded it to 
the respondents. Clear instructions were provided via Facebook Messenger chats, and 
respondents were given ample time to complete the survey. Once the required number 
of responses was gathered, the instrument was closed, and the retrieved data were 
downloaded in Microsoft Excel format. The itemized variables were coded for 
statistical treatment by the researcher’s statistician. 

Sampling Technique 

The researcher employed stratified random sampling to ensure representative learner-
respondents from the three public senior high schools in SDO-Gabaldon Annex, Nueva 
Ecija. With a total population of 512 Grade 11 learners enrolled in Oral Communication 
in Context for A.Y. 2021-2022, a sample of 200 was randomly selected based on 
proportional representation from each school. This method ensured an equitable 
distribution of participants actively engaged in audiovisual media-based learning. 
Meanwhile, total population sampling, a type of purposive sampling, was used for 
teacher-respondents, including all 15 Grade 11 Oral Communication in Context 
teachers across the three schools. Their responses provided validation and additional 
insights into the study. 

Instrument 

The researcher developed a self-made questionnaire to efficiently gather relevant data. 
It consisted of two parts: Part 1, the Personal Information Sheet, which collected 
respondent profiles, and Part 2, which assessed the effectiveness of audiovisual media 
in teaching Oral Communication in Context. The questionnaire was based on literature, 
observations, and unstructured interviews with fellow teachers and underwent review 
and revisions based on feedback from the research adviser, statistician, and language 
critic. 

Validity and Reliability 

To ensure the content validity of the instrument, the researcher consulted expert 
educators including the thesis adviser, a professional statistician, Master Teachers, an 
English language critic, and selected faculty members from the College of the 
Immaculate Conception (CIC) Graduate School. Their feedback focused on improving 
the clarity, accuracy, and relevance of the items. Revisions were incorporated after each 
review, conducted through Messenger, email exchanges, and limited face-to-face 
consultations, until the final version of the instrument was approved (as recommended 
by Boateng et al., 2018). 

For reliability, the internal consistency of the questionnaire was measured using 
Cronbach’s Alpha, a commonly used coefficient for determining scale reliability in the 
social sciences (Taber, 2018). A pilot test was conducted among 15 non-participant 
Grade 11 learners and Oral Communication in Context teachers who were not included 
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in the actual study sample. The responses were encoded and analyzed using SPSS 
Version 21 (IBM Corp., 2012). The computed Cronbach’s Alpha coefficient was 0.91, 
which indicates a high level of internal consistency, as values of 0.9 and above are 
generally considered excellent (George & Mallery, 2003). Based on the pilot results, 
additional refinements were made to enhance item clarity and comprehension before 
final distribution. 

Data Analysis 

The researcher employed descriptive-correlational statistical methods to analyze the 
gathered data. Descriptive statistics, including frequency count, percentage, and 
weighted mean, were used to summarize respondent profiles and assess the 
effectiveness of audiovisual media in teaching Oral Communication in Context. 
Correlation analysis was applied to determine the relationship between respondent 
profiles and the use of audiovisual media.   

Data were organized in tabular form and encoded using Microsoft Excel, which 
facilitated statistical computations, including the t-test, to measure significant 
relationships. A four-point Likert scale was used to evaluate the extent of audiovisual 
media utilization, with responses categorized as Very High Extent (3.25–4.00), High 
Extent (2.50–3.24), Low Extent (1.75–2.49), and Very Low Extent (1.00–1.74). The 
weighted mean was calculated for each item to interpret the effectiveness of audiovisual 
media in enhancing Oral Communication in Context learning. 

FINDINGS 

Profile of the Respondents 

Table 1 provides an overview of the profile of the respondents. The data reveals that the 
majority of the respondents are female (120 or 60%), while male respondents make up 
40% (80). In terms of age distribution, most respondents are between 15 to 16 years old 
(92 or 46%), followed by those aged 17 to 18 (89 or 44.5%), while a smaller percentage 
belong to the 19 to 20 age group (13 or 6.5%), and only 3% (6) are 21 years old and 
above. Regarding the available gadgets used for distance learning, Android smartphones 
and iPhones are the most commonly used, ranking first, followed by laptops (2nd), 
television (3rd), desktop computers (4th), radios (5th), and tablets (6th). In terms of 
internet accessibility, half of the respondents (50%) have a moderately strong 
connection, while 16% report having strong connectivity, 21.5% experience moderately 
weak internet, and 12.5% have weak access. Several barriers affect the conduciveness 
of their learning environment, with noise from animals (ranked 1st) and the 
neighborhood (ranked 2nd) being the most common distractions, followed by sounds 
from vehicles (3rd), housemates (4th), limited technical experience (5th), and furniture 
or shop noises (6th). When it comes to audiovisual media used at home, television ranks 
highest, followed by TikTok (2nd), movies (3rd), music videos (4th), vlogs (5th), and 
short films (6th). 
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Table 1 
Profile of the respondents 

Profile Frequency Percent 

1. Sex   

Male 80 40% 

Female 120 60% 

Total 200 100% 

2. Age                                                        

15-16 92 46% 

17-18 89 44.5% 

19-20 13 6.5% 

21 above 6 3% 

                                                                Total    200     100% 

3. Available Gadgets at Home Used in Distance Learning  Rank 

Android smartphone/iPhone  1 

Desktop Computer   4 

Laptop           2 

Tablet  6 

Television    3 

 Radio    5 

4. Accessibility to Internet Connection  Percent 

Strong  16% 

Moderately Strong  50% 

Moderately Weak  21.5% 

Weak  12.5% 

Total  100% 

5. Conduciveness of Environment to Learning Using Audiovisual Materials  
    (Barriers Encountered) 

 Rank 

Loud noise from the neighborhood  2 

Dog and other similar animal noises  1 

Sounds coming from vehicles along the highways  3 

Sounds coming from furniture and other similar shops  6 

Audible sounds from housemates  4 

Limited technical experience  5 

6. Audiovisual Media Used at Home  Rank 

short films  6 

television  1 

 movies  3 

 music videos  4 

 Vlogs  5 

 TikTok   2 

Use of Audiovisual Media in Aid of Learning Oral Communication in Context as 
Assessed by Learners: Short Films 

Table 2 presents the learners’ assessment of the use of audiovisual media, specifically 
short films, in aiding their learning of Oral Communication in Context. The findings 
indicate that the statement “By watching short films in distance learning, I can 
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pronounce unfamiliar words correctly now” received the highest weighted mean of 
3.30, interpreted as “Very High Extent.” Similarly, the statement “I can see real-life 
conversations and eventually use it in real-life situations” also garnered a weighted 
mean of 3.30, reflecting a very high extent of agreement among learners. Other aspects 
that were rated with a “Very High Extent” include “I can adapt realistic English 
conversations that are not too long and complicated” (3.25), “I get to use new 
vocabulary words and phrases in a short amount of time” (3.25), and “I understand new 
vocabulary through the actors’ conversations” (3.25). On the other hand, the statement 
“I have become more participative in class discussions using the English language by 
using English-speaking actors as my role model” obtained the lowest weighted mean of 
2.80, though still interpreted as “High Extent.” The overall average weighted mean of 
3.16 indicates that learners assess the use of short films as a highly effective tool in 
enhancing their oral communication skills. 

Table 2 
Assessment of learners on the use of audiovisual media: Short films 

By watching short films in distance learning, I… Weighted Mean Verbal Interpretation 

Get motivated and find learning English more enjoyable. 3.05 High Extent 

Can see real-life conversations and eventually use it in real-life situations. 3.30 Very High Extent 

Have become more participative in class discussions using the English language 
by using English speaking actors as my role model. 

2.80 High Extent 

Am able to communicate effectively as I listen and speak in the same manner as 
the actors. 

3.00 High Extent 

Can adapt realistic English conversations that are not too long and complicated. 3.25 Very High Extent 

Get to use new vocabulary words and phrases in a short amount of time. 3.25 Very High Extent 

Am able to understand the natural flow of conversation between native English 
speakers. 

3.15 High Extent 

Understand new vocabulary through the actors’ conversations. 3.25 Very High Extent 

Am able to adapt to different situations using varied levels of communication 
through characters. 

3.20 High Extent 

Can pronounce unfamiliar words correctly now. 3.30 Very High Extent 

Total Weighted Mean 3.16 High Extent 

Use of Audiovisual Media in Aid of Learning Oral Communication in Context as 
Assessed by Learners: Television/Movie Clips 

Table 3 presents the learners’ assessment of the use of audiovisual media, specifically 
television and movie clips, in aiding their learning of Oral Communication in Context. 
The findings indicate that the statements “By watching TV/movie clips in distance 
learning, I get to be more concise in communicating and get to the point faster,” “I 
mimic speech patterns and sentence formations correctly,” and “I become more aware 
of my appearance, which communicates a great deal about myself” received the highest 
weighted mean of 3.30, interpreted as “Very High Extent.” Other aspects that were 
rated with a “Very High Extent” include “I have developed my socialization skills” 
(3.25), “I can share cultural experiences with others” (3.25), and “I know how to keep a 
conversation going” (3.25). On the other hand, the statements “I use language that is 
vivid and alive” (3.10) and “I become a critical viewer” (3.10) obtained the lowest 
weighted means, though both were still interpreted as “High Extent.” The overall 
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average weighted mean of 3.22 indicates that learners assess the use of television and 
movie clips as a highly effective tool in improving their oral communication skills. 

Table 3 
Assessment of learners on the use of audiovisual media: Television/movie clips 

By watching TV/movie clips in distance learning, I… Weighted 
Mean 

Verbal 
Interpretation 

Get to be more concise in communicating and get to the point faster. 3.30 Very High Extent 

Mimic speech patterns and sentence formations correctly. 3.30 Very High Extent 

Can create visual images through my oral communication skills. 3.15 High Extent 

Use language that is vivid and alive. 3.10 High Extent 

Have developed my socialization skills. 3.25 Very High Extent 

Can share cultural experiences with others. 3.25 Very High Extent 

Become a critical viewer. 3.10 High Extent 

Am exposed to different languages of the world. 3.20 High Extent 

Know how to keep a conversation going. 3.25 Very High Extent 

Become more aware of my appearance, which communicates a great deal about myself. 3.30 Very High Extent 

Total Weighted Mean 3.22 High Extent 

Use of Audiovisual Media in Aid of Learning Oral Communication in Context as 
Assessed by Learners: Music Videos 

Table 4 presents the learners’ assessment of the use of audiovisual media, specifically 
music videos, in aiding their learning of Oral Communication in Context. The findings 
indicate that the statement “By watching music videos in distance learning, I have 
developed the ability to pronounce English words correctly” received the highest 
weighted mean of 3.40, interpreted as “Very High Extent.” Similarly, the statements “I 
was able to adapt the manner of delivering English lyrics correctly” (3.35) and “I spell 
words in English correctly through the lyrics flashed on screen” (3.30) also garnered a 
very high extent of agreement among learners. Other aspects rated with a “Very High 
Extent” include “I am more inspired to speak fluently in English like the singers on the 
music videos” (3.25). On the other hand, the statement “I am able to stress English 
words accurately” obtained the lowest weighted mean of 2.95, though still interpreted as 
“High Extent.” The overall average weighted mean of 3.19 indicates that learners assess 
the use of music videos as a highly effective tool in enhancing their oral communication 
skills. 

Table 4 
Assessment of learners on the use of audiovisual media: Music videos 

By watching music videos in distance learning, I… Weighted 
Mean 

Verbal Interpretation 

Have developed the ability to pronounce English words correctly. 3.40 Very High Extent 

Have more confidence in expressing myself in English. 3.00 High Extent 

Was able to adapt the manner of delivering English lyrics correctly. 3.35 Very High Extent 

Have a better understanding of how to structure sentences in English. 3.20 High Extent 

Can avoid lisping when speaking in English. 3.20 High Extent 

Can avoid stuttering when speaking in English. 3.10 High Extent 

Am able to stress English words accurately. 2.95 High Extent 

Gain better English communication skills by mimicking what I see and hear. 3.15 High Extent 

Am more inspired to speak fluently in English like the singers on the music videos. 3.25 Very High Extent 

Spell words in English correctly through the lyrics flashed on screen. 3.30 Very High Extent 

Total Weighted Mean 3.19 High Extent 



376                              Audiovisual Media Integration in Oral Communication in … 

 

International Journal of Instruction, October 2025 ● Vol.18, No.4 

Use of Audiovisual Media in Aid of Learning Oral Communication in Context as 
Assessed by Learners: Vlogs/TikTok 

Table 5 presents the learners’ assessment of the use of audiovisual media, specifically 
vlogs and TikTok, in aiding their learning of Oral Communication in Context. The 
findings indicate that the statements “By watching vlogs/TikTok in distance learning, I 
can relay a clearer message by providing concrete descriptions” and “I learn new words 
through tutorials” received the highest weighted mean of 3.35, interpreted as “Very 
High Extent.” Other aspects that were rated with a “Very High Extent” include “I am 
allowed to share ideas efficiently” (3.25) and “I can pronounce former unfamiliar words 
through video tutorials” (3.25). On the other hand, the statements “I have established 
myself in orally expressing what I feel in more meaningful ways” (3.05) and “I build 
my confidence level more and communicate better because of higher online presence” 
(3.05) obtained the lowest weighted means, though both were still interpreted as “High 
Extent.” The overall average weighted mean of 3.21 indicates that learners assess the 
use of vlogs and TikTok as a highly effective tool in enhancing their oral 
communication skills. 

Table 5 
Assessment of learners on the use of audiovisual media: Vlogs/TikTok 

By watching vlogs/TikTok in distance learning, I… Weighted 
Mean 

Verbal 
Interpretation 

Can relay a clearer message by providing concrete descriptions. 3.35 Very High Extent 

Am able to speak with more conviction the way vloggers do. 3.20 High Extent 

Can connect with people and send out messages better towards others. 3.20 High Extent 

Have established myself in orally expressing what I feel in more meaningful ways. 3.05 High Extent 

Build my confidence level more and communicate better because of higher online 
presence. 

3.05 High Extent 

Am able to reach specific audiences with the appropriate words to address them. 3.15 High Extent 

Get to teach myself English lessons with one click. 3.20 High Extent 

Learn new words through tutorials. 3.35 Very High Extent 

Am allowed to share ideas efficiently. 3.25 Very High Extent 

Can pronounce former unfamiliar words through video tutorials. 3.25 Very High Extent 

Total Weighted Mean 3.21 High Extent 

Use of Audiovisual Media in Aid of Learning Oral Communication in Context as 
Assessed by Teachers: Short Films 

Table 6 presents the teachers’ assessment of the use of audiovisual media, specifically 
short films, in aiding the teaching of Oral Communication in Context. The findings 
indicate that the statements “By using short films in distance learning, students get to 
use new vocabulary words and phrases in a short amount of time” and “Students get 
motivated and find learning English more enjoyable” received the highest weighted 
mean of 3.71, interpreted as “Very High Extent.” Other aspects that were rated with a 
“Very High Extent” include “Students can see real-life conversations and eventually use 
them in real-life situations” (3.57), “Students understand new vocabulary through the 
actors’ conversations” (3.57), and “Students can pronounce unfamiliar words correctly 
now” (3.57). On the other hand, the statement “Students are able to communicate 
effectively as they listen and speak in the same manner as the actors” obtained the 
lowest weighted mean of 3.29, though still interpreted as “Very High Extent.” The 
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overall average weighted mean of 3.51 indicates that teachers assess the use of short 
films as a highly effective tool in enhancing students’ oral communication skills. 

Table 6 
Assessment of teachers on the use of audiovisual media: Short films 

By using short films in distance learning, students… Weighte
d Mean 

Verbal 
Interpretation 

Get motivated and find learning English more enjoyable. 3.71 Very High Extent 

Can see real-life conversations and eventually use it in real-life situations. 3.57 Very High Extent 

Have become more participative in class discussions using the English language by using 
English speaking actors as their role models. 

3.43 Very High Extent 

Are able to communicate effectively as they listen and speak in the same manner as the actors. 3.29 Very High Extent 

Can adapt realistic English conversations that are not too long and complicated. 3.43 Very High Extent 

Get to use new vocabulary words and phrases in a short amount of time. 3.71 Very High Extent 

Are able to understand the natural flow of conversation between native English speakers. 3.43 Very High Extent 

Understand new vocabulary through the actors’ conversations. 3.57 Very High Extent 

Are able to adapt to different situations using varied levels of communication through 
characters. 

3.36 Very High Extent 

Can pronounce unfamiliar words correctly now. 3.57 Very High Extent 

Total Weighted Mean 3.51 Very High Extent 

Use of Audiovisual Media in Aid of Learning Oral Communication in Context as 
Assessed by Teachers: Television/Movie Clips 

Table 7 presents the teachers’ assessment of the use of audiovisual media, specifically 
television and movie clips, in aiding the teaching of Oral Communication in Context. 
The findings indicate that the statements “By using TV/movie clips in distance learning, 
students mimic speech patterns and sentence formations correctly,” “Students can create 
visual images through their oral communication skills,” and “Students become more 
aware of their appearance, which communicates a great deal about themselves” received 
the highest weighted mean of 3.57, interpreted as “Very High Extent.” Meanwhile, the 
statements “By using TV/movie clips in distance learning, students use language that is 
vivid and alive,” “Students have developed their socialization skills,” and “Students 
know how to keep a conversation going” obtained the lowest weighted mean of 3.29, 
though still interpreted as “Very High Extent.” The overall average weighted mean of 
3.42 suggests that teachers perceive television and movie clips as highly effective tools 
in enhancing students’ oral communication skills. 

Table 7 
Assessment of teachers on the use of audiovisual media: Television/Movie clips 

By using TV/movie clips in distance learning, students… Weighted Mean Verbal Interpretation 

Get to be more concise in communicating and get to the point faster. 3.36 Very High Extent 

Mimic speech patterns and sentence formations correctly. 3.57 Very High Extent 

Can create visual images through their oral communication skills. 3.57 Very High Extent 

Use language that is vivid and alive. 3.29 Very High Extent 

Have developed their socialization skills. 3.29 Very High Extent 

Can share cultural experiences with others. 3.36 Very High Extent 

Become critical viewers. 3.43 Very High Extent 

Are exposed to different languages of the world. 3.50 Very High Extent 

Know how to keep a conversation going. 3.29 Very High Extent 

Become more aware of their appearance, which communicates a great 
deal about themselves. 

3.57 Very High Extent 

Total Weighted Mean 3.42 Very High Extent 
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Use of Audiovisual Media in Aid of Learning Oral Communication in Context as 
Assessed by Teachers: Music Videos 

Table 8 presents the teachers’ assessment of the use of audiovisual media, specifically 
music videos, in aiding the teaching of Oral Communication in Context. The findings 
indicate that the statement “By watching music videos in distance learning, students 
gain better English communication skills by mimicking what they see and hear” 
received the highest weighted mean of 3.64, interpreted as “Very High Extent.” 
Meanwhile, the statement “By watching music videos in distance learning, students can 
avoid stuttering when speaking in English” obtained the lowest weighted mean of 3.00, 
interpreted as “High Extent.” The overall average weighted mean of 3.28 suggests that 
teachers perceive music videos as highly effective tools in enhancing students’ oral 
communication skills. 

Table 8 
Assessment of teachers on the use of audiovisual media: Music videos 

By using music videos in distance learning, students… Weighted Mean Verbal Interpretation 

Have developed the ability to pronounce English words correctly. 3.36 Very High Extent 

Have more confidence in expressing themselves in English. 3.21 Very High Extent 

Were able to adapt the manner of delivering English lyrics correctly. 3.29 Very High Extent 

Have a better understanding of how to structure sentences in English. 3.07 High Extent 

Can avoid lisping when speaking in English. 3.07 High Extent 

Can avoid stuttering when speaking in English. 3.00 High Extent 

Are able to stress English words accurately. 3.50 Very High Extent 

Gain better English communication skills by mimicking what they see and hear. 3.64 Very High Extent 

Are more inspired to speak fluently in English like the singers on the music videos . 3.07 High Extent 

Spell words in English correctly through the lyrics flashed on screen. 3.57 Very High Extent 

Total Weighted Mean 3.28 Very High Extent 

Use of Audiovisual Media in Aid of Learning Oral Communication in Context as 

Assessed by Teachers: Vlogs/TikTok 

Table 9 presents the teachers’ assessment of the use of audiovisual media, specifically 
vlogs and TikTok, in aiding the teaching of Oral Communication in Context. The 
findings indicate that the statements “By watching vlogs/TikTok in distance learning, 
students learn new words through tutorials” and “By watching vlogs/TikTok in distance 
learning, students can pronounce former unfamiliar words through video tutorials” 
received the highest weighted mean of 3.50, interpreted as “Very High Extent.” On the 
other hand, the statement “By watching vlogs/TikTok in distance learning, students are 
able to speak with more conviction the way vloggers do” obtained the lowest weighted 
mean of 2.93, interpreted as “High Extent.” The overall average weighted mean of 3.19 
suggests that teachers perceive vlogs and TikTok as effective, though to a slightly lesser 
extent compared to other audiovisual media, in enhancing students’ oral communication 
skills. 
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Table 9 
Assessment of teachers on the use of audiovisual media: Vlogs/TikTok 

By using vlogs/TikTok in distance learning, students… Weighted 
Mean 

Verbal 
Interpretation 

Can relay a clearer message by providing concrete descriptions. 3.21 High Extent 

Are able to speak with more conviction the way vloggers do. 2.93 High Extent 

Can connect with people and send out messages better towards others. 3.21 High Extent 

Have established themselves in orally expressing what they feel in more meaningful ways. 3.00 High Extent 

Build their confidence level more and communicate better because of higher online 
presence. 

3.00 High Extent 

Are able to reach specific audiences with the appropriate words to address them. 3.14 High Extent 

Get to teach themselves English lessons with one click. 3.14 High Extent 

Learn new words through tutorials. 3.50 Very High Extent 

Are allowed to share ideas efficiently. 3.21 High Extent 

Can pronounce former unfamiliar words through video tutorials. 3.50 Very High Extent 

Total Weighted Mean 3.19 High Extent 

Relationship between the Profile of the Respondents and the Use of Audiovisual Media 
in Aid of Teaching/Learning Oral Communication in Context 

Table 10 presents the relationship between the respondents’ profile and the use of 
audiovisual media in aid of teaching and learning Oral Communication in Context. The 
results indicate that the three variables—sex, age, and internet connection—show no 
significant relationship with the use of audiovisual media, as all correlation values (r) 
are low and the significance values (Sig.) exceed 0.01.   

For sex, the negative correlation values suggest that male respondents tend to have a 
higher usage of audiovisual media compared to female respondents across all 
categories, including short films, television/movie clips, music videos, and 
vlogs/TikTok.   

For age, the negative correlation indicates that younger students are more likely to 
utilize audiovisual media in learning Oral Communication in Context.   

For internet connection, the negative correlation values imply an inverse relationship, 
meaning that students with lower internet connectivity tend to have a lower usage of 
audiovisual media. 

Since no significant relationships were found between the respondents’ profile and their 
use of audiovisual media, the null hypothesis stating that there is no significant 
relationship between the profile of the respondents and the use of audiovisual media in 
Oral Communication in Context learning is accepted. 
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Table 10 
Relationship between the profile of the respondents and the use of audiovisual media in 
aid of teaching/learning oral communication in context 
Correlations      

  

By watching  
short films 

By watching  
TV/movie clips 

By watching 
 music videos 

By watching  
vlogs/TikTok 

Sex 
  

Pearson Correlation -0.018 -0.03 -0.003 0.037 

Sig. (2-tailed) 0.801 0.671 0.965 0.604 

N 200 200 200 200 

Age 
  

Pearson Correlation -0.129 -0.064 -0.067 0.001 

Sig. (2-tailed) 0.069 0.365 0.343 0.993 

N 200 200 200 200 

Internet 
Connection 
  

Pearson Correlation -0.005 -0.01 -0.073 -0.016 

Sig. (2-tailed) 0.944 0.892 0.301 0.824 

N 200 200 200 200 

** Correlation is significant at the 0.01 level (2-tailed). 

Significant Difference between the Teachers’ and Learners’ Responses on the Use of 
Audiovisual Media in Oral Communication in Context: Short Films 

Table 11 presents the mean difference between teachers’ and learners’ responses 
regarding the use of audiovisual media through short films in Oral Communication in 
Context. 

The computed t-value of -1.79, with a significance level (α) of 0.05 and a critical value 
of 0.096, indicates that the null hypothesis is rejected. This means there is a significant 
difference between the responses of teachers and learners on the use of short films as an 
audiovisual medium in teaching and learning Oral Communication in Context. 

Table 11 
Mean difference of the respondents in short films 
Learners Teachers Computed t-value Critical value at α = 0.05 Findings 

3.17 3.50 -1.79 .096 There is significant difference 

Significant Difference between the Teachers’ and Learners’ Responses on the Use of 
Audiovisual Media in Oral Communication in Context: Television/Movie Clips 

Table 12 presents the mean difference between teachers’ and learners’ responses 
regarding the use of audiovisual media through television/movie clips in Oral 
Communication in Context.   

The computed t-value of -0.947, with a significance level (α) of 0.05 and a critical value 
of 0.361, indicates that the null hypothesis is rejected. This means there is a significant 
difference between the responses of teachers and learners on the use of television/movie 
clips as an audiovisual medium in teaching and learning Oral Communication in 
Context. 

Table 12 
Mean difference of the respondents in television/movie clips 
Learners Teachers Computed t-value Critical value at α = 0.05 Findings 

3.26 3.42 -.947 .361 There is significant difference 
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Significant Difference between the Teachers’ and Learners’ Responses on the Use of 
Audiovisual Media in Oral Communication in Context: Music Videos 

Table 13 presents the mean difference between teachers’ and learners’ responses 
regarding the use of audiovisual media through music videos in Oral Communication in 
Context.   

The computed t-value of -0.358, with a significance level (α) of 0.05 and a critical value 
of 0.726, indicates that the null hypothesis is accepted. This means there is no 
significant difference between the responses of teachers and learners on the use of 
music videos as an audiovisual medium in teaching and learning Oral Communication 
in Context. 

Table 13 
Mean difference of the respondents in music videos 
Learners Teachers Computed t-value Critical value at α = 0.05 Findings 

3.20 3.27 -.358 .726 There is no significant difference 

Significant Difference between the Teachers’ and Learners’ Responses on the Use of 
Audiovisual Media in Oral Communication in Context: Vlogs/TikTok 

Table 14 presents the mean difference between teachers’ and learners’ responses 
regarding the use of audiovisual media through vlogs/TikTok in Oral Communication in 
Context. 

The computed t-value of -0.096, with a significance level (α) of 0.05 and a critical value 
of 0.925, indicates that the null hypothesis is accepted. This means there is no 
significant difference between the responses of teachers and learners on the use of 
vlogs/TikTok as an audiovisual medium in teaching and learning Oral Communication 
in Context. 

Table 14 
Mean difference of the respondents in vlogs/tiktok 
Learners Teachers Computed t-value Critical value at α = 0.05 Findings 

3.16 3.18 -.096 .925 There is no significant difference 

DISCUSSION 

The analysis of the data on the employment of audiovisual media in teaching Oral 
Communication in Context yielded several significant findings, which can be 
categorized into distinct themes for a more systematic discussion. 

Profile of the Respondents 

The respondents, primarily students, relied on audiovisual materials such as television 
and TikTok for learning, with smartphones serving as their primary tool—despite 
limited internet access and the presence of noise distractions. This aligns with Mayer’s 
(2009) Cognitive Theory of Multimedia Learning, which emphasizes dual-channel 
processing. Likewise, Ibe and Abamuche (2019) affirmed that students predominantly 
use mobile devices for self-paced learning when traditional resources are limited. 
However, Ally and Prieto-Blázquez (2014) highlighted that inconsistent connectivity 
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remains a barrier to maximizing digital learning, especially in underserved regions. 
These conditions illustrate the complex interaction between technological access, device 
reliance, and learning environments. 

Assessment of Learners on the Use of Audiovisual Media: Short Films 

The use of short films in distance learning significantly enhances students' oral 
communication skills, with an overall weighted mean of 3.16 (“High Extent”). The 
highest-rated statement, “I can pronounce unfamiliar words correctly now” (WM = 
3.30, VHE), highlights the effectiveness of films in improving pronunciation, aligning 
with Aufa (2017) on audiovisual materials as pronunciation models. Students also 
highly rated vocabulary acquisition and adapting realistic conversations (WM = 3.25, 
VHE). However, the lowest-rated item (WM = 2.80, HE) suggests limited influence on 
verbal class participation. Supporting King (2002), short films provide authentic speech 
and cultural context, enhancing learners’ communicative competence. 

Assessment of Learners on the Use of Audiovisual Media: Television/Movie Clips 

The use of television and movie clips in distance learning significantly enhances 
learners’ oral communication skills, reflected by an overall weighted mean of 3.22 
(“High Extent”). Learners rated their ability to be concise, mimic speech patterns, and 
become more aware of their appearance highly (WM = 3.30, VHE), indicating 
improved communication and nonverbal cues. This supports Albiladi et al. (2018), who 
noted that exposure to authentic language through films boosts speaking, listening, 
writing, vocabulary, and pronunciation. Additionally, students valued sharing cultural 
experiences and sustaining conversations (WM = 3.25, VHE), although their 
engagement with stylistic language aspects was slightly lower (WM = 3.10, HE). 
Overall, the integration of television and movie clips into language learning provides 
real-life linguistic input that enriches students’ communication skills, even for those 
outside English-speaking environments. 

Assessment of Learners on the Use of Audiovisual Media: Music Videos 

The use of music videos in distance learning for Oral Communication in Context 
received an overall rating of 3.19 (“High Extent”), with the highest impact on 
pronunciation (WM = 3.40, VHE) and the lowest on word stress accuracy (WM = 2.95, 
HE). Learners reported improved pronunciation, lyric adaptation, spelling, and 
confidence in English expression, supporting Bokiev et al. (2018), who highlighted 
music’s role in language learning and engagement. These findings suggest that music 
videos effectively enhance pronunciation, fluency, and confidence by reinforcing 
language acquisition through auditory and visual stimulation. 

Assessment of Learners on the Use of Audiovisual Media: Vlogs/TikTok 

The use of vlogs and TikTok in distance learning for Oral Communication in Context 
received an overall rating of 3.21 (“High Extent”), with the highest impact on message 
clarity (WM = 3.35, VHE) and vocabulary acquisition (WM = 3.35, VHE). The lowest-
rated aspects were meaningful self-expression (WM = 3.05, HE) and confidence-
building through online presence (WM = 3.05, HE). These findings align with Zaitun et 
al. (2021) and Afrilliani et al. (2020), who emphasized vlogs and TikTok as interactive 
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tools that enhance speaking skills and confidence. As familiar and relevant platforms, 
they allow learners to revisit lessons, learn at their own pace, and improve English 
communication effectively. Furthermore, such media formats offer learners role models 
in delivering authentic English, echoing the findings of Haider and Al-Salman (2022) 
regarding the power of audiovisual subtitles in enhancing language skills. 

Assessment of Teachers on the Use of Audiovisual Media: Short Films 

Teachers assessed the use of short films in teaching Oral Communication in Context 
with an overall rating of 3.51 (“Very High Extent”), highlighting their effectiveness in 
enhancing vocabulary (WM = 3.71, VHE) and pronunciation (WM = 3.71, VHE). The 
lowest-rated aspect was students’ ability to communicate effectively by mimicking 
actors (WM = 3.29, VHE). These findings support Madiyoh & Putro (2018), who 
emphasized that short films stimulate interest, expose learners to authentic language, 
and improve speaking skills. Carefully selected films like “Dead Poets Society” and 
“Stranger than Fiction” can enhance vocabulary and comprehension by combining 
auditory and visual elements for better learning. 

Assessment of Teachers on the Use of Audiovisual Media: Television/Movie Clips 

Teachers assessed the use of television and movie clips in teaching Oral 
Communication in Context with an overall rating of 3.42 (“Very High Extent”), 
emphasizing their role in improving speech patterns (WM = 3.57, VHE), enhancing oral 
communication through visual imagery (WM = 3.57, VHE), and increasing self-
awareness in communication (WM = 3.57, VHE). The lowest-rated aspects were the use 
of vivid language (WM = 3.29, VHE), socialization skills (WM = 3.29, VHE), and 
conversational continuity (WM = 3.29, VHE). These findings align with Miščin and 
Miščin (2018), who highlighted television as an authentic material for enhancing 
comprehension, predicting outcomes, and refining pronunciation. Television and 
movies serve as valuable resources by providing role models for speech patterns and 
delivering authentic listening materials with visual cues that aid comprehension. 

Assessment of Teachers on the Use of Audiovisual Media: Music Videos 

Teachers rated the use of music videos in teaching Oral Communication in Context with 
an overall weighted mean of 3.28 (“Very High Extent”), highlighting their effectiveness 
in enhancing communication skills through mimicry (WM = 3.64, VHE), improving 
spelling through on-screen lyrics (WM = 3.57, VHE), and accurate word stress (WM = 
3.50, VHE). The lowest-rated aspect was the ability to avoid stuttering (WM = 3.00, 
HE). These findings align with Romero et al. (2012), who emphasized music’s role in 
developing speaking skills, internalizing vocabulary, and improving pronunciation and 
grammar. Music videos enable students to recall and apply expressions from songs in 
real-life conversations, reinforcing listening skills, pronunciation, and sentence 
structures. Iconic lyrics such as “I did it my way” from Frank Sinatra’s “My Way” and 
“We are the champions” from Queen’s “We Are the Champions” exemplify how music 
aids in language retention and expression. 
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Assessment of Teachers on the Use of Audiovisual Media: Vlogs/TikTok 

Teachers assessed the use of vlogs and TikTok in teaching Oral Communication in 
Context with an overall weighted mean of 3.19 (“High Extent”), recognizing their 
effectiveness in teaching new words through tutorials (WM = 3.50, VHE) and 
improving pronunciation of unfamiliar words (WM = 3.50, VHE). The lowest-rated 
aspect was developing conviction in speech similar to vloggers (WM = 2.93, HE). 
These findings support Zaitun et al. (2021) and Afrilliani et al. (2020), who emphasized 
how TikTok and vlogs enhance language learning by making knowledge more 
accessible and engaging. Through video tutorials, students familiarize themselves with 
words like ‘disseminate’ (to spread widely) and ‘resilience’ (toughness), reinforcing 
pronunciation, vocabulary, and expression. As dynamic audiovisual tools, vlogs and 
TikTok serve as effective mediums for pronunciation acquisition and communication 
skill development in the digital age. 

Relationship between the Profile of the Respondents and the Use of Audiovisual Media 
in Aid of Teaching/Learning Oral Communication in Context 

The findings revealed no significant relationship between the respondents' profile 
variables—sex, age, and internet connection—and their use of audiovisual media in 
learning Oral Communication in Context. Across different media formats, including 
short films, television/movie clips, music videos, and vlogs/TikTok, males showed a 
slightly higher tendency to engage with audiovisual media than females, while younger 
students exhibited more frequent use compared to older learners. Additionally, internet 
connection displayed a minor inverse relationship, suggesting that limited connectivity 
may reduce media use but does not significantly impact engagement. These results 
support the null hypothesis, affirming that demographic factors do not determine 
audiovisual media usage for learning purposes. Vila et al. (2019) reinforce this 
conclusion, emphasizing that sociodemographic characteristics do not significantly 
influence audiovisual media consumption patterns. This suggests that regardless of age, 
sex, or internet accessibility, learners can explore and utilize audiovisual platforms 
independently of their demographic profile. 

Significant Difference between the Teachers’ and Learners’ Responses on the Use of 
Audiovisual Media in Oral Communication in Context 

The study revealed significant differences in teachers’ and learners’ responses regarding 
the use of short films and television/movie clips as audiovisual media in oral 
communication learning, while no significant differences were found for music videos 
and vlogs/TikTok. Teachers rated short films (M = 3.50) and television/movie clips (M 
= 3.42) higher than learners (M = 3.17 and M = 3.26, respectively), indicating that 
educators recognize their pedagogical value more due to their training and experience, 
as supported by Mousena and Sidiropoulou (2017). In contrast, learners primarily 
perceive television/movie clips as entertainment rather than instructional tools. 
According to Mayer and Moreno (2005), meaningful multimedia instruction requires 
active cognitive processing, which may explain why learners do not always extract 
academic value from these materials without guided framing. However, both groups 
demonstrated familiarity with music videos (M = 3.27 for teachers, M = 3.20 for 
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learners), showing that exposure to this medium bridges the gap in its perceived 
effectiveness (Rahman, 2017). Similarly, vlogs and TikTok videos yielded no 
significant difference (M = 3.18 for teachers, M = 3.16 for learners), as their widespread 
daily use among younger audiences fosters language acquisition through engaging and 
context-rich content (Safitri & Khoiriyah, 2017; Herlisya & Wiratno, 2022). 

CONCLUSIONS 

The study concluded that Grade 11 Oral Communication in Context learners were 
predominantly female, aged 15 to 16, with Android smartphones or iPhones as the most 
accessible gadgets for distance learning and moderate internet connectivity. 
Environmental noise, particularly from dogs, emerged as a key barrier, while television 
was identified as the most used audiovisual medium at home. 

Both learners and teachers acknowledged the effectiveness of audiovisual media. 
Learners rated short films, television/movie clips, music videos, and vlogs/TikTok as 
highly effective, while teachers considered short films, television/movie clips, and 
music videos as very highly effective, and vlogs/TikTok as highly effective. 
Additionally, no significant relationship was found between the respondents’ profiles 
and their use of audiovisual media for learning. However, a significant difference was 
observed between teachers’ and learners’ perceptions regarding the use of short films 
and television/movie clips, while no significant difference emerged for music videos 
and vlogs/TikTok. 

These findings highlight the importance of optimizing audiovisual media integration in 
Oral Communication in Context instruction to address both student and teacher 
perspectives effectively. Given that demographic factors such as age, sex, and internet 
accessibility had no significant influence on AV media use, the study suggests that such 
tools are highly adaptable and inclusive across varied learner profiles. The results 
further imply the need to strengthen teacher training in educational technology and 
multimedia-based pedagogy, enabling them to maximize AV content to meet learner 
needs in flexible and digital learning environments. 

Moreover, the study contributes new insights to the scientific community by providing 
contextualized evidence on the pedagogical value of specific audiovisual formats—
including vlogs, TikTok, and music videos—in enhancing oral communication skills. It 
reinforces the growing body of literature advocating for AV-rich instruction in language 
education and affirms the importance of teacher–learner alignment in media use for 
meaningful and lasting learning outcomes. 

RECOMMENDATIONS 

In light of the findings, the study recommends the continued and strategic integration of 
audiovisual (AV) media in teaching Oral Communication in Context, as it significantly 
enhances learners’ pronunciation, vocabulary development, and oral fluency. Teachers 
are encouraged to incorporate AV tools—such as short films, television/movie clips, 
music videos, and vlogs/TikTok—into instruction to support learners in developing 
clearer speech patterns, more coherent sentence structures, and heightened awareness of 
verbal and non-verbal communication cues. 
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Given that the effectiveness of these tools transcended demographic differences such as 
age, sex, and access to technology, it is suggested that educators, curriculum 
developers, and school leaders support the systematic use of AV media as part of 
evidence-based language instruction. Rather than being treated as supplemental, 
audiovisual materials should be aligned with learning objectives and performance 
outcomes to ensure pedagogical coherence and impact. 

To further enrich instructional delivery, the implementation of a Proposed Action Plan 
is highly recommended. The plan provides a framework of enrichment activities for 
each major topic in Oral Communication in Context, specifying appropriate audiovisual 
formats to be used in alignment with defined learning outcomes. The action plan 
includes key components such as stages of implementation, learning goals, media-based 
strategies, responsible stakeholders, required resources, suggested time frames, and 
measurable success indicators. It is designed to be adaptable to different educational 
contexts and learning environments, providing educators with a practical and structured 
approach to integrating multimedia in communication instruction. 

In addition, continuous professional development for teachers is essential. It is 
recommended that institutions invest in capacity-building through training and seminars 
on educational technology and media integration. These initiatives will enhance 
teachers' ability to design and deliver engaging, learner-centered, and media-supported 
lessons. 

Lastly, this study contributes valuable insights to the scientific community by offering 
contextualized, empirical evidence on the effectiveness of audiovisual media—
especially contemporary formats like vlogs and TikTok—in fostering oral 
communication skills. It underscores the importance of media-literate pedagogies in 
21st-century education and opens opportunities for future research to explore 
longitudinal effects, cross-cultural applications, or broader multimedia interventions in 
language learning. 
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